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  Abstract 

The purpose of this study was to assess trends and role clarity of sectors in managing adult 

education program in East Shewa Zone of Oromia .Based on this purpose brief review of 

literature on the adult education and its management was carried out. The method employed 

in the study was descriptive survey, and hence relevant quantitative and qualitative data were 

gathered through questionnaire, interview and document analysis.  

The respondents include 26 CRC supervisors, 135 primary school principals, 154 primary 

school teachers as well as 25 health extension workers and 55 agriculture extension workers. 

Simple random sampling technique was employed to select three Anaas of the Zone. Data 

obtained from questionnaire was analyzed using statistical tools like frequency count and 

percentage. The non quantifiable data were analyzed using qualitative description  

Findings of this study show that adult education facilitators were assigned without professional 

competence and were not supported by on job trainings and supervision. Facilitators from 

different sectors were not given a specific job description and therefore were confused in their 

role and responsibility 

Finally, recuiriting adult education Para professional and professionals with background of 

Andragogy, improved attention from the government to the program and clearly defined 

responsibility of sectors and facilitators were recommended to bring about the betterment of 

the program 

Moreover, the adult education program should have its own authority or Agency so as to 

accomplish the major activities and serve the community  
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CHAPTER ONE     

                1. Introduction 

      1.1. Background of the Study 

Education is universally recognized as one of the most fundamental building blocks for human 

development, poverty reduction and a key for attaining the growth and development goals; 

however, majority of the population cannot be expected to participate in learning and training 

through the existing formal education system. Therefore, the existence of adult education is very 

important in creating crucial option for adults. There is a deep rooted belief that adult learning has 

the potential to create personal, economic and social value (Motschilnig, 2014) 

 

 The importance of the development of adult education  has been strongly emphasized by the 

current challenges (such as social exclusion, youth unemployment, low levels of basic skills) that 

need to be addressed, specifically through engaging and re-engaging the adult population in 

lifelong literacy and skills development  (Natasha  and Hanna ,2017) 

Adult education has a great role in the economic development through investment since educated 

population can best fit to such developmental actions. Thus, investment in the development of 

human capital, through adult education, is crucial for developing a labor force and managerial 

know-how, able to compete in today’s global economy (Seya, 2014). 

 It was observed that more than half of the countries in Europe, taken part in the GRALE survey, 

agreed that adult learning and education can have a ”moderate” to ”strong” effect on 

employability(GRALE III, 2016)  

Ethiopia has a long history of education which goes back to the introduction of Christianity in 

the 4thcentury BC. Since that time, access to education has been limited to a few people and the 

country has remained with high illiteracy rate. In addition the expansion of education in this 

country for a long time was restricted to towns. (Tekeste, 1990).
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Secular education in Ethiopia is the phenomenon of early 20th century which began with the 

opening of Minilk II School, in October 1908 in Addis Ababa (Dessu, 2005). 

Due to the internal progressive educational needs and external pressure with regard to human rights 

to education and recognition of its fundamental roles in personal societal development processes, 

the government of Ethiopia made efforts to expand adult education in the country. However, the 

historical development of modern adult education has been divided in to three major periods (Lind, 

2008) 

During imperial period, adult education was the responsibilities of both government and 

nongovernmental organizations (NGOs). At that time adult education programs were flexible, and 

government control over its activities was limited. Berhaneh  zare new (literally your light is today) 

institute started in 1948with the objectives of enhancing adult education with the help of 

independent reading and study, evening class and discussion for the general public and in-service 

education for teachers. (Wirtu, 2008) 

Proclamation on adult literacy education in Ethiopia was issued in 1955, and the then Ministry of 

Education and Fine Arts was made responsible to coordinate the program. In the public notice of 

the proclamation, every illiterate citizen living in towns of the country whose age are between 18 

and 50 were requested to learn in the nearest government or private schools that could teach them 

basic education (Richard & Bernard, 1974). 

 With this symbolic decree, the foundation of adult education was laid in Ethiopia, and therefore 

literacy campaigns continued to be the focus of the imperial government. 

After the failure of the imperial rule in 1974, the military government continued its efforts to 

eradicate illiteracy in the country. The most famous of these initiatives was the National Literacy 

Campaign (NLC) which was the most extensive program ever. It drew a lot of financial and human 

resources and were implemented nation-wide for ten years from 1979 to 1989. From this 

campaign, three major achievements are frequently quoted as success stories. The campaign 

reached over 22 million people in ten years, and the literacy rate at national level was calculated 

at 83.2% in 1889. More importantly, the campaign raised the expectations of millions of people 

and opened up a door for formal learning as thousands attended their education in the formal school 

(Kebede, 2005). 

The 1994 education and training policy claimed to address problems of access, quality, equity and 

relevance of education through restructuring the education system and changing the curriculum 

mainly of primary, secondary and higher education, but in this policy, adult education was not 

mentioned as a concern. It was in the education sector development program (ESDP) which was 
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designed within the framework of the policy (ETP) that adult education was mentioned as an area 

of concern. The sector development program started its first phase in 1997. One of the objectives 

of the program was to combat illiteracy in the country. 

As stated in the sector development plan (ESDP IV), the government aims at reaching about 95% 

of adults to attend their education through functional adult literacy programs (MoE, 2010). 

Towards meeting this goal, a general strategic guideline was needed and the country has introduced 

its first national adult education strategy in 2006. Following the national strategy, the Ministry of 

Education ( MoE) has developed a functional adult literacy guideline and a three year national 

action plan to expand in Ethiopia with the active involvement of stake holders. (MoE2008). 

Besides the efforts of the government a number of non-government organization and communities 

based organizations are engaged in expanding IFAL programs 

 At present, IFAL programs are going on in all regions of the country. In line with this, the 

researcher’s intention was to study the trends and role clarity in the management of adult education 

in East Shewa Zone of Oromia regional state 

1.2. Description of the study Area 

East Shewa is one of the Zones of the Ethiopian Region of Oromia. This Zone,as shown in the 

map below, is located in the middle of Oromia, connecting the western regions to the eastern ones. 

It is bordered on the south by the West Arsi Zone, on the southwest by the Southern Nations, 

Nationalities and Peoples Region, on the west by South west Shewa and Oromia Special Zone 

Surrounding Finfinne, on the northwest by North Shewa, on the north by the Amhara Region, on 

the northeast by the Afar Region, and on the southeast by Arsi; its westernmost reach is defined 

by the course of the Bilate River. Towns and cities in East Shewa include Meki, Metehara, 

Olanchiti, Bote, Bulbula, Chefe Donsa and Adulala. The town of Adama, Mojo and Batu were 

separated from East Shewa zone and have their own administration now.  

 Based on the 2007 Census conducted by the Central Statistical Agency of Ethiopia (CSA), this 

Zone has a total population of 1,356,342, of whom 696,350 are men and 659,992 women; with an 

area of 8,370.90 square kilometers, East Shewa has a population density of 162.03. While 340,225 

or 25.08% are urban inhabitants, a further 664 or 0.05% are pastoralists. A total of 309,726 

households were counted in this Zone, which results in an average of 4.38 persons to a household, 

and 296,342 housing units. The three largest ethnic groups reported were the Oromo (74.06%), the 
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Amhara (15.39%) and Gurage (3.82%); all other ethnic groups made up 6.73% of the population. 

Afan Oromo is spoken as a first language by 69.15%, Amharic is spoken by 24.29% and Guragie 

by 2.64% of the population; the remaining 3.92% spoke all other primary languages reported. The 

majority of the inhabitants professed Ethiopian Orthodox Christianity, with 69.33% of the 

population having reported they practiced that belief, while 16.18% of the population were 

Muslim, 8.4% of the population professed Protestantism and 5.08% are Waqefatas.   

 According to a May 24, 2004 World Bank memorandum, 9% of the inhabitants of East Shewa 

have access to electricity, this zone has a road density of 54.7 kilometers per 1000 square 

kilometers (compared to the national average of 30 kilometers), the average rural household has 

1.2 hectare of land (compared to the national average of 1.01 hectare of land and an average of 

1.14 for the Oromia Region) and the equivalent of 1.0 heads of livestock. 14.5% of the population 

is in non-farm related jobs, compared to the national average of 25% and a Regional average of 

24%. Concerning education, 61% of all eligible children are enrolled in primary school, and 19% 

in secondary schools.  

In a recent development, the Oromia Regional government announced 30 November 2007 that 110 

new primary schools were put into operation in 10 districts to improve the educational situation. 

Concerning health, 21% of the zone is exposed to malaria, and 49% to Tsetse fly. The 

memorandum gave this zone a medium drought risk area (World Bank, Four Ethiopia, Regional 

characterization, March, 2017). 
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1.3. Statements of the problem 

Adult education is clearly defined in the ESDP-lV which was launched in the frame work of ETP. 

Regional states have cascaded it and made endeavors to implement ESDP in their own context.  

Some of the important practices that were used to manage the development of adult education were 
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Conferences and workshops, NGO agencies, Universal Basic Education/U B E/, Adult education 

Centers and Facilitators. 

 The use of conferences as strategy of creating awareness among the community in the 

administration of adult education in Ethiopia is dated to the time of Emperor Haile Selassie I. 

Most of the adult education activities in the country have been by organization of conferences and 

worships. Unfortunately, the workshops are usually for organizers, committee members, board 

members, higher officials and experts at the higher educational levels. 

The adult learners have no idea of such conferences because they are not included in the program 

of conferences as stake holder, most of them are illiterate, jobless or live in far remote countryside. 

As a result the awareness creation program is confined only to those who are participating in such 

conferences 

The efforts of the government in the promotion of adult education in Ethiopia have been 

complemented by NGOs like World Vision, DVV and many other locally operating organizations. 

However, most of NGOs fail in making their program sustainable after their termination. The 

sustainability strategy designed by many NGOs is poor and it is not also supervised well by 

government.  That is why the action of NGOs has not made outstanding impact on adult education 

development in Ethiopia  

Universal Basic Education (UBE) is a big weapon in the hands of federal government to drastically 

reduce the level of illiterate adults in the population. It is primarily for school age citizens but if 

the youth will not be allowed to grow in to adult as literate then population of illiterate adults will 

grow up for a long time 

Most of the adult education centers are set up in rural sub districts (Gandas), schools, churches or 

individually owned houses that are not creating conducive learning environment for adult learners. 

They cannot find it even if they are aware of such programs. 

Adult education facilitators were the government employees with different profession that are 

supposed to teach adults without having the basic professional skill or knowledge.  Yet they are 

trying to contribute their best as a citizen. Factors that hinder the successful management of adult 
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education in Ethiopia are, we can say, uncountable. Some of these problems were ,inadequate 

funding, Less proper attention ,Poor professional development ,Weak office structures at all levels, 

but the greatest of all problems in managing adult education  is the perplex trend across sectors. 

African countries have different strategies of management in adult education. When we see adult 

education facilitation in countries like Rwanda and Uganda, this sector is managed by authorized 

agency that is responsible to run every occupations related to adult learning and non-formal 

education, (Peterson, 2000). 

  When we come to Ethiopian context especially in Oromia regional state, the role of facilitation 

is given to the agricultural development agents, the health extension workers, micro enterprise 

coordinators and formal school teachers. These government employees have their own job 

descriptions given to them by their respective offices, yet they are supposed to do an activity of 

facilitating adult education which is a confusing job description. The workers mentioned above 

are ethically and professionally irrelevant to adult education programs that are one of the factors 

which made adult education in the Oromia region of Ethiopia poor and unsuccessful. 

In other words, the process of administration of adult education in East Shewa zone of Oromia 

region shows that the program has not made reasonable contribution towards eradication of 

illiteracy in the region. 

 Adult education program failed in East Shewa zone because it was not geared towards the need 

of the people concerned using a clear management system and with a clear role to the sectors. 

As a result, in this study the researcher has tried to explore the impacts of role clarity in the 

management of adult education on the success of the AE program in East Shewa zone of Oromia 

region  

Thus, this study focuses on the following questions.  

1. How are the program managers and facilitators assigned   to run and manage the Adult Education 

program in East Shewa zone of Oromia regional state? 

2. To what extent are the roles given to different sectors clear in managing adult education with 

respect to their sector’s job description in the zone mentioned? 
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3. To what extent are the progresses in achievements of adult education checked for the further 

improvements? 

                 1.4. Objective of the study  

          1.4.1. General Objective 

The main objective of this study was to identify the effect of role clarity of adult education 

management in the success of the program and suggest a better way of management by a clear role 

given to a defined sector 

1.4.2. Specific objectives 

• Identifying the way facilitators are selected from different sectors and assigned to run the 

facilitation of adult education 

• Assessing whether the facilitators from different sectors are given a clear responsibility to 

manage adult education besides their job description in their sector 

• Identifying the process by which development in adult education is regularly checked  

1.5. Significance of the study 

The researcher believes that, this study will provide information about the circumstance of trends 

and role clarity in managing adult education program in Oromia Regional State in general and East 

Shewa zone in particular. Hence, it enables integrated  adult literacy planers and implementers  at 

educational office  of East Shewa Zone and district (Aanaa) level and other adult education  

stakeholders to make due attention about clarity of the role that different sectors have in managing  

adult education and program implementation. Furthermore, it may also give clue to adult education 

designers at the zone, district and other administrative levels to pay attention and look carefully 

the ways they give job descriptions and a clear managing role to develop a successful program.  

This study will also provide sectors; like zone health, education, agriculture, women’s and 

children’ affairs and others with relevant information to be considered while undertaking 

registration, facilitation and in general implementation of adult education.  Finally, it is believed 

that the study will initiate other researchers to undertake related researches in the area of adult 

education management 

1.6. Delimitation of the study 
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Geographically this study was delimited to East Shewa zone of Oromia regional state and the 

content of study was delimited to the role clarity in the management of adult education. 

In this study, due to time and budget constraints, data collection was delimited to adult education 

facilitators, CRC supervisors, district (Aanaa) and Zone education experts and school directors in 

three randomly selected Anaas in the Zone .  Had the study covered members of adult education 

technical committee at different administrative levels, boards, head of different sectors related to 

adult education program and adult learners in Oromia regional state, it would have come up with 

a better conclusions 

1.7. Limitations 

As mentioned in the delimitation part, the study focuses on the role clarity of adult education facilitators 

from different sectors in East Shewa Zone. Thus, because the study is restricted in a single zone, the 

conclusion and recommendations might have weakness to have application in other zones of the region. 

Besides, although the non-formal education and training strategy consists of various education and training 

activities for different age groups, this study particularizes mainly on the adults' literacy program 

1.8. Conceptual Framework 

  The researcher conceptualizes that the independent variable of this study was role clarity of adult 

education facilitators (manager). The facilitators have the major roles of management, community 

relations and curriculum or instruction management. These roles when properly manipulated 

through management practices such as: planning and conducting various program meetings, 

general supervision of program activities, coordinating and controlling of instructional program 

and organizing and directing seminars for different stake holders’ particularly adult learners and 

elders will produce positive outcome.  

Thus, the commitment of adult education program manager to the major roles employed through 

effective and efficient implementation of management practices yields positive outcome among 

the stakeholders particularly the learners and educators. Such transformational outcome like: 

individuals with self knowledge, self-directed/confidence; morally, socially, economically, 

politically, and emotionally self conscious individuals; liberated/empowered persons; resourceful 

and skilled citizens who are responsible and patriotic with sense of deeper understanding of their 

environment and society at large among others. The summary of these positive influences, as 

shown in figure 2, results in the Improved Adult Education Program Management. Hence, the role 
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clarity of adult education facilitators in managing adult education is the independent variable. The 

roles and activities of the facilitators are manipulated to influence the outcome resulting improved 

adult education program management which is the dependent variable. 

 

Figure 2: Summary of interaction between Independent and Dependent Variables 

                                 Adult Education Facilitators /Managers 

 

 

Independent Variable Dependent variable 

 

 

  

 

                   

                                                                                       

 

                                                                          

                                                                                                                

                                                              

                                                                         

 

 

                                      

Major Roles of  Adult Education Facilitators 

• Learners Managment 

• Instuctional managment 

• Financial managment 

  Facilitators Practice 

• Planning 

• Suppervision 

• Coordition 

• Organization and direction 

Out come 

• Rational and independent citizen 

• Self directing person 

• Morally,socially and economically 

self concous individual 

• Resource full individuals 

• Responsible citizens 

Improved adult education facilitation 
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 1.9. Operational Definitions of Key Terms used in the Research 

Aanaa: -According to the Regional Government Administration System of Oromia, Aanaa is 

administrative division lower than the zone, which is next to region, or it is an administration 

structure equivalent to district  

Adult: - An adult is human being that is of relatively mature age, typically associated with the role 

he/she can play as a grown up member of the society to who the non-formal education is designed 

 Adult education: - is the entire body of ongoing non formal learning process which is included 

in the adult literacy program  

Expert: - one who has acquired special skill in or knowledge of adult education through 

professional training or practical experience.  

Facilitators: - a person assigned to facilitate the teaching learning process at the adult literacy 

center  

Functional adult literacy: - is the newly introduced program of adult learning system including 

the practical life experience or real life style of the learner.  

 Functional adult literacy facilitators: - Trainers who facilitate the learning program of adult 

learners.  

Gandas:-An administrative structure in Oromia regional state at the grass root level, equivalent to 

sub district 

 Integrated functional adult literacy:-one of the ways of literacy programs through which adult’s 

education is directly linked with their lives to solve the daily life problems.  
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Literacy: - the ability to read and write with comprehension, as well as to make simple arithmetical 

calculations that are used in the daily life of adults  

Literate: - Person or people, who can, with understanding, both read and write a short simple 

statement on his everyday life. A person who is functionally literate can engage in all activities in 

which literacy is required for effective functioning of his group and community.   

Management: is a process of planning, supervising and reporting the accomplishments of adult 

education and hence administering improvements and development in different areas and at 

different time 

Role Clarity: A specific job description which is given to the adult education facilitators by their 

respective sectors such as education, health, agriculture and micro enterprises 

Stake-holders: - any concerned body to the proper implementation of integrated functional adult 

literacy program 

1.10. Organization of the study 

The study consists of five chapters. The first chapter deals with problem and its approach; whereby 

background of the study, statement of the problem, significance, delimitation, and limitation of the 

study and definition of terms. The second chapter treats the review of related literature and 

theoretical framework of the study. The third chapter then contains the research design and 

methodology. Chapter four is concerned with the analysis and interpretation of the data with 

discussion of important issues. While chapter five presents summary of findings, conclusion and 

recommendation of the study. List of reference materials used for the study, sample questionnaire 

and Interview guide, are attached as appendices at the end. 
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                     CHAPTER TWO 

             2. REVIEW OF RELATED LITERATURE 

This chapter deals with two major parts. These are Theoretical framework and the review of 

relevant literature on the study. A critical literature review shows how prevailing ideas fit into ones 

study, and how ones thesis agrees or differs from them.  

The literature review is expected to accomplish the following things: it helps to determine the 

theories that are adopted for the study and identified gaps in the theories. Additionally, reviewing 

related literature helps to acknowledge the work of others in the problem area of study thereby 

build on existing data. It also aids in identifying gaps in the area of study, hence provide room for 

justification of the present study.  

This chapter therefore, will describe the critical review of the literature in the field of study under 

the following subheading.  The gaps in the theories, and critical review of empirical studies: Global 

context, African context, Ethiopian context and brief summary of the literature review. 

2.1. Theoretical Framework of the study  

This study employed the transformational theories by Freire, and Mezirow. Freire was concerned 

about the huge numbers of illiterate people which he considered as the obstacles towards the 

development of Brazil and the creation of a democratic mentality (Freire, 1974). He sought to 

provide these illiterate people with an alternative education which would take place outside a 

traditional school. And so, Freire and his colleagues set up: 

      … a new institution of popular culture, a “culture circle”, since among us, a school was a 

traditionally passive concept. Instead of a teacher, we had a coordinator; instead of lectures, 

dialogue; instead of pupils, group participants; instead of alienating syllabi, compact programs 

that were “broken down” and codified into teach units (Freire, 1974). 
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It is shown above that adult education is an active program in which adults are expected to start 

and complete learning by themselves  

 Freire’s theory of transformation has influence greatly the development of a critical perspective 

in adult education. For this theory, adult education aims at fostering critical consciousness among 

individuals and groups during the process of teaching them how to read. Freire (1970) argues that 

educative processes are never neutral. They can either be an instrument of domination or liberation. 

Hence, the managing style of managers of adult education program determines the quality of 

education learners receive. Education that liberates is the one that shatters the silence and makes 

people become aware of their condition and their domestic right to participate in social change. It 

is a study that is guided by a desire for political liberation and freedom from oppression. The theory 

assumed that through dialogue and problem-posing, learners will develop awareness of structures 

within their society that may be a contributive factor towards inequality and oppression.  

This kind of learning aids adults to develop an in depth understanding of the ways in which these 

social structures effect and influence the ways they think about themselves and the world. As 

asserted by the classic, this type of education should bring about freedom among learners by 

enabling them to reflect on their world and change it  (Dirkx, 1998).  

Transformative learning as presented by Mezirow is described as learning that changes the way 

individuals think about themselves and their world. This involves the shift of consciousness. For 

Freire, transformative learning is liberating. And for Mezirow, transformational learning is a 

rational process where individuals are meant to reflect on and discuss their assumptions about the 

world. According to Dirkx (1998), Mezirow’s work on adult education is grounded in cognitive 

and developmental psychology. For this theorist what is central is the process of making meaning 

from our experiences through critical self reflection. The duo view knowledge as something that 

is constructed by the individual in relation with others. For both scholars, the key elements of 

learning process are reflection and dialogue.  

The result of transformative learning for Mezirow reflects individuals who are more inclusive in 

their view about the world; capable of differentiating increasingly its various aspects, open to other 

points of views, and are able to integrate various dimensions of their experience into meaningful 

and holistic relationships (Mezirow as in Dirkx, 1998).  



 

15 

Mezirow suggests that it is important for participants engaging in reflective discourse to have 

complete and accurate information of the topic for discussion as that will make their contribution 

bias free. It is also essential that they meet in an environment of acceptance, empathy, and trust. 

Consequently, these ideas of Freire and Mezirow’s theories which includes conscientization and 

dialogue and liberating education given the realities in contemporary African societies, particularly 

in the rural area appear more relevant to education and development in Africa than ever before 

(Nyirenda,n.d). 

 Transformation theory possesses many advantages. According to Taylor (2008) transformative 

learning is viewed as a process of individuation, a lifelong journey where one is chanced to 

understand oneself through reflecting on the psychic structure. Individuation here means discovery 

of new talents, a sense of empowerment and confidence, having a deeper understanding of one’s 

inner self, and a greater sense of self-responsibility. 

 Secondly one of the central views of transformative learning in the phases of psycho development 

is epistemological change. That is change on how one makes meaning and not just change in 

behavioral repertoire or quality of knowledge. More so, it brings about appreciation for the role of 

relationships, personal contextual influences, and holistic ways of knowing that have been 

overlooked often (Daloz, 1986; Kegan, 1994 as cited in Taylor, 2008). 

 Thirdly, transformational learning has the goal of social transformation where an individual is 

developed “onto logical vocation”. That is condition where people are viewed as subjects and not 

objects, which are constantly reflecting and acting on the transformation of their world so it can 

be a more equitable place for everyone to live. It then gives the management bases to provide for 

both facilitators and learners the required materials and methodologies to improve learning.  

Fourth, transformational theory encourages cross-cultural relationships along with developing 

spiritual awareness. This is where manager’s role is that of a collaborator with a relational 

emphasis on group inquiry and narrative reasoning, which will assist the learner in sharing his/her 

stories of experience.  

Finally, the key emphasis is that learning take place through the exchange of ideas between the 

facilitator and the group participants; Learners are encouraged to participate actively. The content 

to be studied is related to the interest and reality of the group participants; the topic to be discussed 
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is initiated by the learners. The theorists were convinced that learning to read for adults should be 

a process in which content and learning/teaching materials had to have a bearing on their daily 

reality Freire (1974). Contrarily, there is no total perfect system and so, transformative learning 

theory has the weakness of undermining the cultural role in transformational process. However, 

the theory has numerous advantages and for that reason, the researcher considers it appropriate 

theory to guide the study in progress. 

 

 

 

2.2. The Concept of Educational Management 

 The study by Ojo and Olaniyan (2008) asserts that leadership has become a very complex 

phenomenon because of the complexity of industrial, social or political organization, globalization 

and technological advancement, especially information technology. 

 Research on effective schools affirms the crucial role leaders play in establishing and monitoring 

quality schools for all learners. According to research, there are many ways in approaching 

leadership, administrator ship, coordinator ship.  Leadership is the moral and intellectual ability to 

visualize and work for what is better for the organization and its employees. Thus the most vital 

thing a leader does is to create team spirit around him/her and near him/her in a realistic term of 

mature adults. 

 The function of leadership pervades all organizations. Hence a good leader is one who has the 

ability and capable of persuading others to move enthusiastically towards the achievement of the 

organizational goal (Egwuonwu as cited in Ojo & Olaniyan, 2008).  

The authors assert that leadership role of school administrators is demonstrated in all aspects of 

the general duties of the school administration. Coordinator ship has to do with the initiation, 

organization, motivation and direction of the actions of the members of an organization in specific 

situation towards the achievement of the objectives of the organization. For example adult 

education program manager should effectively and efficiently plan, organize, coordinate, 
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supervise, direct and control staff, learners, school climate/culture, curriculum/instruction and 

financial management of AEP in a way that will produce positive outcome. 

 According to the Institution of Educational Leadership, school administrators must rally all 

stakeholders including learners around the common goal of raising school effectiveness (Ojo & 

Olaniyan, 2008). Lunenburg (2010) asserts that each school has a single administrative officer, 

who is responsible for the school operations. Although functions vary by location and size, the 

manager is primarily responsible for administering all aspects of school’s operations. Lunenburg 

further analyzed what managers do by examining their job from number of perspectives such as: 

leadership functions, administrative roles, management skills, task dimensions and human 

resources activities. Hence, this study will consider most of these perspectives to find out how 

adult education program is managed in East Shewa zone of Oromia regional state.  

 

  2.3. Review of Empirical Studies  

The review of related studies will be categorized into three namely studies conducted globally, in 

Africa but outside Ethiopian context and within Ethiopian context. These studies will be on 

educational management and adult education. They are relevant as well related to the research to 

be on. 

 2.3.1. Global Context on Managing Adult Education  

In this section, the studies conducted on both management and adult education outside Africa will 

be seen. It will identify the relevancy to the study and establish existing gap that the current study 

need to bridge. According to the study conducted by Saiti (2012) on educational leadership in 

Greece, the study explored the implements of the values of total quality management and its 

contribution towards the improvement of the educational process. The study also aimed at offering 

proposals for a framework of total quality management that would contribute to an improvement 

in the overall quality of the education process. 

 Saiti noted that due mainly to the lack of a long-term educational strategy, the lack of educational 

leadership development program and limited financial support, it is difficult for educational 

leadership in Greece to implement the values of total quality management and contribute to the 

improvement of the educational process. The findings by Saiti point on inefficiency and lack of 
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effective implementation of quality educational leadership and management. However, 

educational leadership and management in adult education sector remained a deficiency in the 

study.  

The knowledge gap regarding the management of adult education in Ethiopia is still unfilled. So 

the question is what roles do the facilitators of adult education play in order to improve the program 

management? 

  Pashiardis, Kafa and Marmara (2012) provided a multi-case study methodology and gathered 

data from a wide range of school stakeholders such as principal, teachers, students, and parents to 

provide an insight into successful secondary school principals in Cyprus employing a common, 

semi structured interview. In their research findings, the paper argues that the principals have the 

attitude of developing relationships, being committed, visionary and promoting a collaborative 

learning environment which combined with their passion, devotion and commitment lead to 

successful principal ship. Data was collected using semi-structured interview that was for multi 

stakeholders in a particular school. There is issue of multi stakeholders that also is obtainable 

within the current study.  

However, the researcher used only one instrument which is not enough to credit the findings 

thereby creating gap for employing more instruments like questionnaires and observation schedule 

for data collection. Besides, there still remain to fill the gap of management on adult and continuing 

education sector in Africa, Ethiopia. 

 In another study Markette (2012) aimed to explore the team structures and conditions of a public 

high school administration that has demonstrated success with a heterogeneous student population. 

Markette adopted qualitative approach; using surveys, semi-structured interviews, and coded 

observations to examine the sample population in USA. The result of study revealed five enabling 

conditions and structure of High Performance Team (HPT) as: real team, compelling direction, 

proper work structure, supportive context, and expert coaching. Such findings have both 

theoretical and practical value to school leaders who wish to increase the likelihood for 

administrative team success.  

The participants were the members of a public administration and the employees of the school. 

The study findings concurred that team structures on a public high school administration has great 



 

19 

influence on school leadership. The finding is recommendable to improve the management of any 

organization. 

 However, the study was on high school administration in Arizona USA while the study in progress 

will investigating management of adult program in East Shewa zone of Oromia regional state in 

Ethiopia.  

Another research by Salfi (2011) identified the successful leadership practices of head teachers for 

school improvement at secondary school level in Pakistan. The study employed descriptive survey 

design to conduct empirical study on a population sample of 351 secondary school head teachers, 

702 elementary and secondary school teachers working in the government schools of Punjab 

province in Pakistan.  

Mixed-methods research design was employed. Data collection tools were document analysis, 

questionnaires, and in-depth semi-structured interviews with different stake holders including the 

head teachers, teachers, parents and students. The validity and reliability of the instruments was 

ensured through experts’ opinions and pilot testing. The findings from the study revealed that most 

head teachers of successful schools developed a common and shared school vision and promoted 

a culture of collaboration, support and trust. They also saw the need to empower others to lead and 

distributed leadership responsibilities throughout the school. Different stakeholders were involved 

in the process of decision making. There was developed and maintained good relationships among 

different personnel of school community. 

 The study laid emphasis on the professional development of staff, and involvement of parents and 

community in the process of school improvement which depicts what the current researcher sought 

to find on stakeholders’ level of involvement in managing adult education program. The use of 

experts’ opinions and pilot testing to ensure validity and reliability of the study are among the 

strategies the present study employed. 

 However, the study would have been more credible if observation schedule was included among 

the tools used for collecting data. Thus, the present study employed observation schedules among 

the instrument for data collection and as such bridge the knowledge gap. According to Jasman and 

Mcllveen (2011) who investigated on education for the future and complexity with the aim of 

opening up the idea on how to prepare learners to be resilient, flexible and capable of managing 
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the uncertainties and complexities of the twenty first century through the use of futures studies and 

complexity theory as a backdrop for a discussion of career education and teacher education in the 

future.  

The researchers used recent result in the work of others in futures studies and complexity theory. 

They came up with the conclusion that these conceptual frameworks have much to offer 

practitioners and policy makers in the fields of career education and teacher education. This study 

nit together four distinct areas namely: complexity theory, futures studies, career and teacher 

education, in and through work across the lifespan.  

This study is relevant to the current study because it uses the situation to project how educators 

especially adult educator should be equipped to enable them prepare adult learners for present and 

future challenges that is facing our ever dynamic world. The work based on the contexts of career 

education and teacher education used recent development in future studies and complexity theory 

to explore the possible ways for supporting learning to, in and through work across the lifespan. It 

is significant to the present study in the sense that it dealt with supervision as part of managers’ 

activities. In which case facilitators lesson plan, methodology, and interactions with both learners 

and resources are supervised to bring about improved adult education program. 

 However, Jasman and Mcllveen have focused on how to prepare learners to be resilient, flexible 

and capable of managing challenges of twenty-first century and also the use of theories to improve 

teachers’ education. But they have not investigated into the training courses adult education 

managers need to acquire in order to remain relevant to the program. Such knowledge gap is what 

the study in progress has bridged through research question one. The study on school effectiveness 

by Behnaz and Alireza (2008) identified how different forms of school governance affect selected 

aspects of school effectiveness.  

The approach used was multiple case studies. Data was gathered from four Australian schools with 

varying governance arrangements. These include: one government school, one independent 

school, one Christian community school, and one Catholic systemic school in New South Wales 

(NSW). The researchers employed a mixed method approach in order to generate data rich in detail 

and embedded in context. The findings revealed the management style of each school and the 

challenges school principals of these schools are facing. Consequently, the study used mixed 
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method which is very appropriate for such study. The inclusion of four varying school is relevant 

as well as related to present study. Never the less, the researchers revealed only the challenges 

facing each management style without suggesting possible solution. 

 Whereas the possible solutions to the problems encountered by adult education coordinators is 

among the knowledge gap the current study has filled. Besides, the research to be undertaken is in 

Ethiopia while compared study was conducted in Australia. One of the works on adult education 

as conducted by Mazumdar (2005) was on “Socio-economic factors determining adult literacy in 

developing countries”. The purpose of the study is to find the socioeconomic factors that influence 

the differential achievement level in adult literacy in developing countries. The design employed 

was to consider a number of theories.  

These theories include modernization theory, dependency/world systems theory, developmental 

state theory, new human ecology theory and convergence-divergence theory as an explanation of 

differential level of adult literacy rate. The result of the study revealed the importance of the initial 

level of adult literacy and the population growth. It also showed that short-term economic growth 

has a significant impact on the initial level of adult literacy, the medium human development and 

low human development samples. The study is relevant to the present study having focused on 

adult education and its influence on socioeconomic growth in Kalcutta, India. 

 In like manner the present study investigated on influence of managerial activities towards 

improvement of adult education program. The finding from the study purported that 

socioeconomic status plays a great role in achievement level of adult literacy in developing 

countries as poverty does same in the level participation of adult learners in east Shewa zone of 

Oromia. However, Mazumdar employed the use of theories without direct contact with the people 

through questionnaire guide, interview guide and observation schedules to make the study more 

creditable. Such gap as method of data collection and the influence of manager on adult education 

program progress are what the current study has chosen to fill.  

Jungkang (2005) through dialoguing with an advanced ESL class learners  of community-based 

adult education program, interview and observation guide designed to assess English proficiency 

levels of adult ESL learners in all four areas of English skills of learners from more than six 

countries with different languages, cultural values. And also in their educational and professional 
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experiences in both their native country and the U.S, the researcher observed that despite the 

excitement and energy that the learners’ exhibit in the classroom, the adult learners needed to be 

involved in the learning process that is not only merely exciting and fun but rather challenging, 

encouraging, as well as meaningful.  

The learners purported that it was a challenging experience for them because it cost them to make 

huge efforts to better understand and appreciate the different cultural experiences and values that 

each of the learner brought into the classroom. 

 The study is relevant to the study in progress because it is on adult education and has affirmed 

one of the vital concepts of transformation theory that adult learners should be involved in planning 

and organizing of their learning process. The sharing of experiences by the learners is not only 

enriching but enables them to have better understanding, appreciation and respect for other cultures 

and values and thus peaceful co-existence among peoples and nation. There is also relatedness in 

data collection instrument such as interview and observation guide.  

However, this study was carried on learner from different countries and cultural values. But the 

current study will concentrate on how adult education program is managed in less developed areas 

environment such as East Shewa zone/Ethiopia. Alisa (2005) investigated on importance of 

building a shared vision for professional development. The study recommended that improving 

participation, responding to the professional development needs of a broad range of practitioners 

that a shared vision of professional development is an important ingredient in building a coherent 

range of activities and learning formats. 

 Alisa further asserts that a consensus building process among stakeholders such as planners, 

providers, managers, facilitators and learners; that there is need for stakeholders to engage in 

reflection and discussion about the purposes for professional development such as what is adult 

education program trying to accomplish from staff development? In answering these questions, it 

is important to seek general agreement among stakeholders and alignment across professional 

development mission, guiding principles, and activities with regard to such topics as the purposes 

of adult basic education, research on literacy education, workforce development and adult learning 

and an alignment between teacher and learner competencies.  
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The researcher will use traditional qualitative research methods such as open ended interviews, 

observations and review of key documents. This is related to the present study in that it approves 

the importance of development through a consensus building process among stakeholders. This is 

vital to present study which sought to find out how managers of ACE involve stakeholders in the 

running of the program. Never the less, this study has not looked at adult education from the point 

of management which is the gap the study in progress hope to fill. Again, the study has used only 

one research paradigm while the present study will use mixed research paradigm to enrich the 

credibility of the research findings 

2.3.2 African context on Managing Adult Education 

 This sub-section presents the review of studies on management and adult education conducted 

within Africa but outside Ethiopia. There have been empirical studies on adult education and 

school management conducted by the following researchers. Accordingly, Alibi, Mustapha, and 

Abdulkareem (2012) investigated the relationship between utilization of committee System and 

secondary school principals’ administrative effectiveness in Ilorin Metropolis Nigeria. 

 The researchers adopted a correlation survey research design. Randomly, 25 senior secondary 

schools were selected from which 290 participants comprising 20 principals, 20 Vice-principals 

and 250 teachers were drawn. Questionnaire was used to collect relevant data. Among the findings 

were that there was a significant relationship between utilization of Committee System (CS) and 

secondary school administrative effectiveness in Ilorin metropolis.  

The researchers recommended that there should be compulsory orientation courses, seminars, 

conferences and workshops on effective usage of committee system for school administrators. 

Furthermore, the existing committees in secondary schools should work collaboratively and their 

progress should be reviewed periodically by principals to check for any deviations and unnecessary 

waste of time and resources. The study used reasonable population size with questionnaires as the 

only instrument for data collection which is understandable because of the large population. But 

students were excluded from participating who supposedly should have been involved because 

they are the direct beneficiaries of the collaborative efforts. This questions the validity and 

reliability of the study. Therefore, the present study will use questionnaire, interview guide, and 

document analysis to collect data. 
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 The participants include the learners, facilitators, managers, and management committee 

members. Over and above all, the researchers study was on secondary school in Nigeria but the 

current study will be on adult education program in East Shewa zone of Oromia, Ethiopia 

Additionally, Udey, Ekpoh, and Edet (2009) sought to find out the reason behind myriads of 

management problems confronting the educational system in Nigeria. In their findings among 

other things, poor funding was a major factor that militates against effective management and 

administration of education. 

 The result therefore implies that the quality, standard of education depends mostly on the level of 

management and administration of the system. In other words, the standard of performance will 

be high if the level of management of education is high. The study recommended that there should 

be proper funding of education by the governmental and non-governmental organizations giving 

the fact that no meaningful management and administration can take place without adequate 

funding.  

Secondly, there should be compulsory continuous training and retraining of all educational 

managers, administrators, policy-makers and implementers in form of workshops, conferences and 

seminars. The study is relevant to the present study because the study is hoping to find out how 

adequately trained and validity of the training adult education facilitators are exposed to including 

financial adequacy of adult education in East Shewa zone of Oromia, Ethiopia. Again, the two 

researches are investigating the intricacies in school management for involved education. 

However, this study is on entire management of education system in Nigeria. That is from primary 

to university level whereas the current study will be narrowed down to managing adult education 

in one zonal administration in Ethiopia.  

Yet another research work from Zame, Hope, and Respress (2008) responded to the questions 

about head teachers and leadership of basic schools in Ghana. The study used a survey with a 

unique identifier distributed to the head teachers at their schools. The head teachers responded to 

the survey items about proficiencies required for effective leadership and those demonstrated in 

practice.  

The target population was the Greater Accra region and head teachers constituted the sample. The 

finding from the study was that heads of basic schools lacked leadership proficiencies because 
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there were no leadership preparation programs. That is basic school heads lack professional 

preparation in leadership and as such practice management and administrative behaviors rather 

than leadership. The research hence, calls attention to the leadership needs of head teachers in the 

country education system. The study also alerts the policy makers to institute educational reform 

that addresses head teachers’ leadership. 

The study is relevant to the current study because it identified some of the challenges head teachers 

of basic schools are facing which is one of the research questions the present study is out find.  

The study also suggested some possible solutions which will enable policy planners and education 

decision-makers to make informed decision that will improve the quality of head teachers and 

outcome product of the same.  The present study will also have that as one the targets of this study; 

that is to find out the activities of adult education managers, their challenges and solutions to the 

challenges so as to bring about improved adult education program in East Shewa zone in Ethiopia. 

 However, the study focused on the required professional quality of head teachers in basic schools 

but has not considered the overall influence of management schools particularly on adult education 

program. Moreover, there is a need to include other school stakeholders as part of the research 

sample in future research in order to obtain better informed result for proper educational 

organization decision. On the other hand, Korres and García-Barriocanal (2008) in their study on 

Development of personalized learning objects for training adult educators of special groups intend 

to provide personalized learning objects to adults’ educators of special groups (AESG) in a 

technology-enhanced learning environment. 

 The approach used in this study was to perform an analysis under the scope of adult education 

and multicultural education which resulted in the development of tools and a clear path leading to 

more efficient personalization of learning objects of AESG within one learning environment. 

 The study offered a practical path through learning management systems which can provide 

improved personalization of learning objects addressed to AESG. The researchers came up with 

the fact that personalization of learning objects for AESG can be achieved to a much greater extent 

when the element of compatibility between educator and learner are made clear in terms of content, 

preceding and mapping with presentation factors.  
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The significant of this study is that it introduces the compatibility between the educator and the 

learner as the major element of educator’s profile so as to provide personalized learning objects 

addressed to AESG opens up new page. The study is related to the current study because it supports 

the relevancy of positive school climate which is one of the conceptual assumptions of the current 

study; where the manager has the responsibility to supervise the interaction between the 

facilitators, learners and school community. So the study is relevant to the present study as it 

confirmed and adds more voice to some assumptions of the current study. However, the researcher 

focused on AESG but not on adult educator in general. So it has limited generalization unlike the 

current study which will consider managing adult education program in East Shewa zone of 

Oromia.  

Adult education, for Nyerere, doesn‘t have a beginning or an end. It should not be pressed into 

self-contained compartments. Rather we need to think of lifelong learning. Living is learning and 

learning is about trying to live better. We must accept that education and working are both parts 

of living and should continue from birth until we die (Nyerere 1973:300—301). The teacher of 

adults is, for Nyerere, a leader a guide along a path which all will travel together‖ (Ibid: 34).  

Management of adult education therefore is based on the learners themselves. To have a success 

full adult education program there should be a clear role given to the facilitators in the environment 

in which adults are self directing    

2.3.3 Ethiopian Context on Managing Adult Education 

ESDP III, IV and V put adult literacy as their major agenda. Accordingly, regional education 

bureaus have strived to establish low cost non formal learning centers in which adult and non 

formal education program are carried out. The IFAL centers are meant to cater education needs of 

out-of-school children and adults with special emphasis on women.  

Thousands of rural young who are high school leavers have been recruited and trained to serve as 

paraprofessional teachers. Apart from the efforts of the government, a number of non-

governmental organizations and community-based organizations are engaged in expanding 

functional adult literacy program.  
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The Ministry of Education of the FDRE is giving maximum support in terms of creating enabling 

working environment. Besides the provision of education, these organizations are involved in 

generating and testing innovative education program. For such innovative activities, Ethiopia, won 

one of the 2008 UNESCO Confucius Award for Literacy. In spite of all these efforts, Ethiopia had 

faced problem of coordination among several actors. There have been several unrecognized and 

uncoordinated piecemeal efforts that are related to adult education in one way or another. In order 

to address this problem, the government of Ethiopia has taken fruitful measures such as developing 

a national adult education strategy and establishing GO-NGO forums at various levels.(MOE) 

The Ethiopian national action plan on education specifically discusses the adult and non formal 

education program and defines it to include a range of basic education and training components 

for out-of-school children and adults. The action plan defines the content of the adult and non 

formal education to include literacy, numeracy and the development of skills that enable learners 

to solve problems and to change their lives. The action plan also outlines three sub-component 

modes of delivery for adult and non formal education: 

 1) Alternative basic education for out-of-school children between the ages of 7-14  

2) A functional adult literacy program for youth and adults over 15  

3) Community skills training centers for youth and adults New Adult Education and Alternative 

Basic Education strategies have been launched 

 One of the seven goals of ESDP III is to provide increased access to Adult and Non Formal 

Education in order to combat the problem of adult literacy. The Adult and NFE program is planned, 

through its functional adult literacy component, to reach 5.2 million adults in the program period, 

quite an ambitious target. ESDP III recognizes that government alone cannot provide sufficient 

financial or human resources to support the program and hence will seek support from other 

stakeholders: multi-lateral and bilateral development partners, NGOs, local governments and 

communities.  ESDP(III) 

Resources and Financial Support for ANFE programs Since 2001/2, the government of Ethiopia 

has allocated the highest proportion of its national budget to the education sector (Oxfam & Basic 

Education Association, 2006). The Education Sector Development Program III committed to 
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increasing the contribution to adult and non formal education from Birr 164.1 million to Birr 288.2 

million in the current educational action plan. The plan advocates for the use of formal schools, 

alternative basic education centers and Community Skills Training Centers as the venue for NFE 

in order to spend the budget on teaching and learning inputs alone, rather than construction and 

other capital expenditures .Ministry of Education, (2005). 

 The administration of education is the mandate of regions. The Federal Ministry of Education 

plays a facilitating role, but it has little budget and regions are not accountable to the Federal 

Ministry of Education. The Federal Government funds regional governments. The regional 

governments allocate funds to regional bureaus and to Anaa administrations. The Anaa 

administration in turn allocates funds to Anaa education offices. 

 Regions have a great deal of discretion in allocating funds. In a separate funding stream, the 

Regional Councils directly allocate funds to Anaas through block grants. Anaas also have a large 

amount of discretion in how to allocate their block grants. The largest segment of Anaa block grant 

is usually allocated to education, ranging from 33% to 66% .Ministry of Education, (1995).  

Anaa education Offices also have a great deal of discretion in how they allocate their education 

funds, be it to formal, alternative basic education or other non formal activities. Budget allocated 

for adult and non-formal education by the Government is just enough to cover administrators’ 

salary costs, which means there is no fund to cover programmatic or operational costs of adult 

basic education programs.  

To create a strong and efficient institutional system for ANFE at all levels, MoE as cited in the 

fifth component of the ESDP V, put two objectives under the policy and legislative frame work in 

place for effective management of ANFE. These objectives are  

a) A policy and legislative framework for adult and lifelong learning developed and executed until 

June, 2016 

b) Number of regional AE boards providing support to ANFE in all regions. ESDP (V.) 

 The effectiveness of the ESDP IV ANFE programs has been constrained by lack of a legislative 

framework, a clear policy framework at national and regional levels and an appropriate 

institutional structure. The National Adult Education Board has had limited impact on policy 
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development and institutional strengthening. The newly established ANFE coordination office 

within the MoE – and its equivalents at the regional level has not had a clear policy mandate with 

which to work. Financial resources for IFAE, as estimated in the ESDP IV budget, have not been 

fully allocated by all REBs. ESDP V will embed an efficient institutional system for ANFE and 

revise and roll out the Master Plan which will be used and implemented by all stakeholders.  

The National Adult Education Board and its technical committees will be fully operationalised and 

given full secretariat support by the ANFE coordination office of the MoE. Likewise the Regional 

Adult Education Boards will be fully operationalised and provided with professional secretariat 

support and advice by establishing a team of experts which can support the regions to establish a 

comprehensive and integrated lifelong learning system. A study will be carried out to assess 

potential improvements to the institutional arrangements of ANFE (ESDP V,) and management of 

adult education in East Shewa Zone. 

2.4 Summary of Gaps in the Review of Literature  

Reviewing the above literatures revealed that many studies have been done in the area of school 

management both within and outside Ethiopia but not in the management of adult education 

program. Again there have been empirical studies conducted by researchers on adult education 

program within and outside Ethiopia yet none has focused on the issue of managing adult education 

in East Shewa zone of Oromia regional state. The researcher believes that this study has filled the 

gap on management of adult education program particularly in the rural areas of East Shewa zone 

of Oromia 

                                                     CHAPTER THREE 

                    3. METHODOLOGY 

 

This section  deals with research method and design, source of data, samples and sampling 

technique, data collection instruments, procedures of data collection and methods of analysis 

3.1 Research Design  

 The researcher believes that mixed method of research was best or appropriate for this study. 
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Mixed methods research is an approach that combines or associates both qualitative and 

quantitative forms. Combining qualitative and quantitative method seems better to reduce the 

limitation of a single method. 

 

 Combining qualitative and quantitative method sounds like good ideas using multiple approaches 

can capitalize on the strengths of each approach and offset their different weakness. It could also 

provide more comprehensive answers to research question approach in addition, regarding the 

advantage of mixed method, Creswell(2009) stated that, researchers may first survey and large 

number of individuals and there follow up with a few participants to obtain their specific words 

and voices about the topic. 

 In this situation, collecting both closed-ended quantitative data and open ended qualitative data is 

advantageous. 

3.2. Methods 

Descriptive survey method is used to collect both primary and secondary sources for gathering 

data. Descriptive research includes surveys and fact-finding enquiries of different kinds. The major 

purpose of descriptive research is description of the state of affairs as it exists at present. Therefore, 

the methods of research utilized in descriptive research are survey methods of all kinds, including 

comparative and correlational methods. Kothari(2004) 

3.3. Data types and sources 

To get valid and reliable information, the uses of appropriate data sources are very important. 

Therefore, two sources of data (primary and secondary) were employed for this study. 

Primary sources were used to get first-hand information concerning the commitment that 

facilitators have in performing adult education program and the outcome they attain in their 

endeavors.  

There for,  adult literacy program experts, CRC supervisors and primary school principals and 

teachers as well as adult literacy facilitators from different sectors as a whole in East Shewa zone 

were selected to respond to the questionnaires. 

3.4. Sample and Sampling Techniques 
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Ten Anaas and one town administration of East Shewa Zone were divided in to three based on 

their physical environment. Then one Anaa from each cluster was selected using random sampling 

method.  This sampling method is preferable because it is not possible to cover   the entire Anaas 

in the Zone due to the time and budget constraints. 

Based on the physical environment, East Shewa zone can be divided in to three as  

i) Anaas of hot climate (Gamojji) include Adama, Bosat, Fantale and Metehara town 

administration. 

ii) Anaas of moderate climate (Baddadare) include Lume, Adaa, Liban Chukala and Gumbichu 

iii) Anaas in the Rift valley lake region include Bora, Dugda and Adami Tullu 

One Anaa was taken from each sub division randomly and so Fantale, Lume and Bora were 

selected respectively  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Table1. Target population 
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No 

 

Anaas 

 

Number of 

Facilitators 

Number of 

CRC 

supervisors 

Number of 

primary School 

principals 

 

 

Total target 

population 

M F T M F T M F T M F T 

1 Adaa 43 7 50 11  11 48 11 59 102 18 120 

2 Adama 16 12 28 14  14 52 8 60 82 20 102 

3 Adami 

Tulu 

2 1 3 15  15 69 10 79 86 11 97 

4 Bora 75 26 101 6  6 35 4 39 116 30 146 

5 Bosat    13  13 66 71 137 79 71 150 

6 Dugda 43 39 82 13 1 14 57 11 68 113 51 164 

7 Fentale 15 27 42 7 1 8 23 11 34 45 39 84 

8 Gimbichu 146 224 370 9  9 43 7 50 198 231 429 

9 Liben 

Cukala 

46 36 82 12  12 46 4 50 104 40 144 

10 Lume 73 18 91 10 2 12 50 12 62 133 32 165 

11 Metehara 

town 

2 7 9 1  1 3  3 6 7 13 

- Total 

 

461 397 858 111 4 115 492 149 641 1064 550 1614 

 

Table 2.Sample of the study 

No Anaas Number of 

Facilitators 

Number of 

CRC 

supervisors 

Number of 

primary School 

principals 

 

 

Total target 

population 

M F T M F T M F T M F T 

1 Bora 75 26 101 6  6 35 4 39 116 30 146 

2 Fentale 15 27 42 7 1 8 23 11 34 45 39 84 

3 Lume 73 18 91 10 2 12 50 12 62 133 32 165 

 Total 163 71 234 23 3 26 108 27 135 294 101 395 
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Table 3.Facilitators  information 

Sample 

Aanas 

Primary school 

teachers 

Health extension 

workers 

Agriculture 

extension workers 

/Das 

Total number of 

facilitators 

M F T M F T M F T M F T 

Bora 59 14 73 - 10 10 16 2 18 75 26 101 

Fentale 9 18 27 - 9 9 6 - 6 15 27 42 

Lume 43 11 54 - 6 6 30 1 31 73 18 91 

Total 111 43 154 - 25 25 52 3 55 163 71 234 

 

3.5. Data Collection tool 

Instruments used for data collection in this study were questionnaire, interview and    document 

analysis. The questioners, interview and document check list were prepared in English language. 

It was translated to Afan Oromo under the supervision of language professionals  

Using these instruments, both quantitative and qualitative data were collected and the analysis and 

interpretation was made based on the information collected.  

3.6. Procedures of data collection 

 Data collecting instruments were checked by the advisor based on the relevant guides.   Validity 

and reliability of the questionnaires interview and checklist were also seen and commented by 

advisor. Then the researcher had permission from East Shewa zone education office to collect data 

within its administrative boundary.  

3.6.1 Questionnaires 

The items in the questionnaires include close ended and close ended questions. The use of   these 

questions gave room for creative responses and was chosen because it is suitable for gathering 

both qualitative and quantitative information that will provide unexpected and unanticipated 

information  

Kothari (2008) posited that questionnaire is considered quite often as the heart of survey operation 
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 In this study questionnaires distributed were responded by the adult education facilitators, CRC 

supervisors and school principals as permitted by the Zone office. 

3.6.2. Interview 

According to Kothari (2008) interview method of collecting data involves presentation of oral-

verbal stimuli and oral-verbal response. Interview can be done through face to face encounter and 

if possible through phone. This study used face to face encounter to administer the interview  

 The interview questions were responded by the Zone and Aana experts of different sectors to 

verify the responses obtained by questionnaires 

3.6.3. Document analysis 

In this method data collection employs the sense of vision as its main source of data .An 

observational checklist was adopted to enable the researcher get first hand information 

3.7. Method of Data Analysis 

The data collected from different sources were arranged and interpreted using quantitative and 

qualitative research analysis. Frequencies and percentage values were used to analyze the 

characteristics of respondents. The response given for open ended question items and interviews 

were analyzed qualitatively to verify the responses of questionnaires 

 3.8. Ethical consideration 

Formal clearance should be taken from   the Arsi University which informs the objective of the 

study. An agreement was reached with each respondent before the questionnaire and interview is 

administered. To guarantee confidentiality, information collection was similar type whereby 

names of the respondents will not be mentioned. 
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                                             CHAPTER FOUR  

 4.  Presentation and Analysis of data  

In this chapter, the presentation and analysis of data collected from sample respondents were 

presented and interpreted. Most of the data collected were analyzed by using tables and graphs 

followed by discussions that supported through descriptive statistics. Questionnaires for the adult 

education facilitators /managers in the selected Aanas were distributed and most of the distributed 

questionnaires were collected at different days. To utilize resource, basically related questions 

were treated together. The presences of important documents at the zone and aana education, 

agriculture and health offices were also checked by using a document analysis check list. Interview 

response of Aana education, agriculture and health experts were incorporated to verify the data 

obtained using questionnaire.  

4.1. Characteristics of Respondents   

The main sources of information and the respondents of this study were the adult education 

facilitators. These adult education program facilitators include primary school teachers and 

principals, CRC supervisors, agricultural extension workers or development agents and health 

extension workers at the adult education centers level. The other sources of information were 

experts and focal persons of adult education program from the education, agriculture and health 

offices at the Aana and Zone level. These government workers were selected to respond to the 

questionnaires  
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Table 4: Background Information of respondents of the Questionnaire. 

No Character AE facilitators CRC supervisors Primary school 

principals 

Total No of 

facilitators 

 Primary school 

teachers 

Agriculture 

extension 

workers (DAs) 

Health extension 

workers 

 

   No % No % No % No % No %   

1 Sex Male 111 72.1 52 94.5 -  23 88.5 108 80 294 74.4 

Female 43 27.9 3 5.5 25 100 3 11.5 27 20 101 25.6 

Total 154 100 55 100 25 100 26 100 135 100 395 100 

2 Age 19-24 42 27.2 21 38.3 9 36 -  11 8.2 83 21 

25-29 98 63.6 30 54.5 13 52 7 27 53 39.2 201 50.9 

30and above 14 9.2 4 7.2 3 12 19 73 71 52.6 111 28.1 

Total 154 100 55 100 25 100 26 100 135 100 395 100 

3 Marital 

status 

 Single 103 66.9 27 49 6 24 -  25 18.5 161 40.8 

Married 51 33.1 28 51 19 76 26 100 108 80 232 58.7 

Divorced -  -  - - -  2 1.5 2 0.5 

Total 154 100 55 100 25 100 26 100 135 100 395 100 

4 Level of 

educate 

Diplom 75 48.7 40 72.7 22 88 - - 15 11.1 152 38.5 

1st degree 79 51.3 15 27.3 3 12 26 100 120 88.9 243 61.5 

  

2nd Degree - - - - -  - - - - -  

Total 154 100 55 100 25 100 26 100 135 100 395 100 
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5 Work 

experie

nce 

1-5 57 37 15 27.3 4 16 - - 3 2.2 79 20 

6-10 74 48 22 40 16 64 8 31 47 34.8 167 42.3 

  11 and above 23 15 18 32.7 5 20 18 69 85 63 149 37.7 

  Total 154 100 55 100 25 100 26 100 135 100 395 100 

 

 

The majority 294 (74.4%) of the facilitators were males while the rest 101 (25.6%) were females. 

This indicates that the numbers of male facilitators were greater than the females in the adult 

education program. Thus, lack of adequate number of female facilitators would affect girls’ 

education in the community and women participation in the adult education program negatively 

due to lack of enough female role model.  

 The age of the majority of facilitators was between 25 and 29 years old which constituted 

201(50.9%) of the total respondents which implies that the majority of the facilitators are young 

so, from this the researcher expected that facilitators approach with the  learners  was friendly. 

Regarding the marital status of the facilitators, most of them 232 (58.7%) were married and 161 

(40.8%) of them were found single but the rest 2 (0.5%) were divorced. It is believed that the 

married facilitators are considered to be more responsible with their adult education facilitation.  

It can be observed from table 1 that the majority of adult education facilitators 243(61.5%) were 

bachelor degree holders and   152   (38.5%) have college diploma in different academic subjects. 

The facilitators’ qualification or academic background shown in the table is much greater than 

the standard that Education Bureau of Oromia guide line stated. In this regard Education Beurue 

of Oromia EBO (2002) states that “the qualification of the Adult and Non-Formal basic 

education facilitator should be at least grade 10 completes”. We can see in the above table that 

167(42.3%) of adult education facilitators have work experiences between six and ten and  149 

(37.7%)  have served for more than 11 years. Thus, the majority of the facilitators have served 

more than six years, and they are familiar with the program to forward relevant information 

about the adult education program management.  
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Table 5: Background of respondents of Interviewee guide 

No Characteristics of the 

respondents 

  Experts  of 

Educational offices 

 Experts of  

Agricultural offices 

Experts  of health 

offices 

Total number of 

experts   from 

different sectors 

Frequency % Frequency % Frequency % Frequency % 

1 Sex M 7 70 8 80 6 60 21 70 

F 3 30 2 20 4 40 9 30 

Total 10 100 10  10  30 100 

2 Age 21-30 6 60 5 50 5 50 16 53.3 

31-40 2 20 4 40 5 50 11 36.7 

Above 40 2 20 1 10 -  3 10 

Total 10 100 10 100 10 100 30 100 

3 Marital status 

 

Single 3 30 2 20   5 16.7 

Married 7 70 8 80 10 100 25 83.3 

divorced         

Total 10 100 10 100 10 100 30 100 

4 Diploma     2 20 2 6.7 
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Level of 

education 

1st degree 10 100 9 90 8 80 27 90 

MA/MSC   1 10   1 3.3 

Total 10 100 10  10 100 30 100 

5 Year of 

experience 

1-10 4 40 5 50 3 30 12 40 

11-20 5 50 3 30 6 60 14 46.7 

21-30 1 10 1 10 1 10 3 10 

Above30   1 10   1 3.3 

Total 10 100 10 100 10 100 30 100 

Information and data of interview question respondents that include their sex, age, marital status, 

education level ,and work experiences is  indicated in the above table. 7(70%) of the education 

,8(80%) of the agriculture and 6(60%) of the health offices at the Aana and Zone level were 

males while 3(30%)of the education,2(20%) of  the agriculture and 4(40%) of the health offices 

expert respondents  were females .Generally, 21(70%)of the education ,agriculture and health 

office experts were males while 9(30%)of the mentioned offices respondents were females 

The proportion of female experts in these three different offices was very low and it implies that 

there is a very low gender consideration in assigning experts in the sector offices at the Aana and 

Zone level. Lack of interest among female experts to be assigned in this position or unavailability 

of female experts who fulfill the required criteria might be the reason 

The respondents in between 21 and 30 years of age were 16(53.3%) and the respondents’  between 

31 and 40  years of age were 11(36.7%) while those above 40 years of age contributed only the 

rest 3(10%)of the total expert respondents from these three sectors at the Aana and zone level  

Five (16.7%) of the interview respondents were single and 25(83.3%) of the interview respondents 

were married while there were no divorced or widowed cases 

In terms of educational level 27 (90%) of the respondents were the bachelor degree holders where 

as 2(6.7%) were a college diploma holders and there was only 1(3.3%)who holds masters degree 

The majority of expert respondents from the three sectors were bachelor degree holders which 

implies that East shewa zone is equipped with sufficiently qualified human resource 
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         4.2 Analysis and Interpretation of the Data 

4.2.1. Reponses About the way facilitators are assigned 

Table 6.The position of AE facilitators in their respective sectors 

Item Education 

sector 

Agriculture 

sector 

Health 

sector 

Total 

What is your position/a 

specific role in your 

sector? 

 f % F % F % F % 

a, supervisors 26 8.2     26 6.6 

b, teacher 154 48.8     154 39 

C, primary 

school 

principals 

135 43     135 34.1 

d, Agriculture 

extension 

worker 

  55 100   55 20.3 

Health 

extension 

workers 

    25 100 25  

Total 315  55 100 25  395 100 
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It is indicated in  table 6 that 26 (6.6%) were the CRC supervisors, 154(39%) were primary school 

teachers, 135 (34.1%) were the primary school principals while 80 (20.3%) of the adult education 

facilitators were extension workers from health and agriculture sectors .These extension workers 

are also a civil servants that are assigned by their sectors to work additionally as an adult education 

facilitators. These facilitators have acquired how to accomplish the responsibilities given to them 

from their regular activities and therefore they are expected to manage this additional assignment 

to work as an adult education facilitator without or with a very low training  

According to the selection criteria to recruit adult education facilitator set by the Education Bureau 

of Oromia, ten or twelve complete students with a better result in their national examination and 

those students that live within the community are appropriate to facilitate adult education in the 

current living standard as educational document disclosed .But due to a serious financial 

constraints, it became very difficult to recruit the adult education facilitators on contact bases. 

Therefore the bureau opted to assign workers from the education, agriculture and health sectors 

that are working at the Ganda level near by the adult education centers to accomplish additional 

assignments  

Table 7.How long the adult education facilitators are expected to work in their respective sectors 

Item Education 

sector 

Agricultu

re sector 

Health 

sector 

Total 

How long are you 

working in your 

sector a day ? 

 F % F % F % f % 

a, eight hours         

b, Six hours         

C,  four hours 315 100     315 79.7 

d,  two hours   55  25  80 20.3 

Total 315  55 100 25 100 395 100 
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 It is shown in table 7 that the education sector workers 315(79.7%) were carrying out their regular 

activities in one of the two school shifts which extends for six periods of 40 minutes each i.e., four 

hours a day. Therefore, it needs a great commitment to work as an adult education facilitator at the 

rest of their time in a day 

Regarding to the extension workers at the Ganda level, both agriculture and health  extension 

workers 80(20.3%) have to travel for an average of six to ten Kilo meters   a day to get farmers 

residing  in a  scatterly  populated rural parts of East Shewa  zone Aanaas. They can spend net two 

hours on their regular activities or in their offices. The rest time is spent by walking from one 

settlement to the other or home to home. They will be tired to work as ad adult education facilitator 

and again it needs a higher commitment to accomplish this additional assignment successfully  

Table 8. How often the education, agriculture and health sectors workers were expected to work 

as an adult education facilitator a week 

Item Education 

sector 

Agricultu

re sector 

Health 

sector 

Total 

How long are you 

working as an AE 

facilitator a week? 

 F % F % F % F % 

a, eight hours         

b, Six hours 135      135 34.2 

C,  four hours 154  55    209 52.9 

d,  two hours 26    25  51 12.9 

Total 315  55 100 25 100 395 100 

 

The length of time for participation in the adult education program is decided by the adult learners 

themselves. The adult education schedules at the centers level can be changed based on the social, 

environmental and other cases. 
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These may not be applied on the ground especially in summer rainy season when farmers are busy 

planting crops and in winter season when farmers are harvesting and threshing or shelling crops 

The time spend at the Adult education  center by  education ,agriculture and health sector facilitator 

workers depends  on the role they play in the program or the topic in the curriculum they are highly 

concerned. 

It is shown in table 8 that the primary school principals 135(34.2%) were working as an adult 

education facilitator for six hours a week. Primary school teachers and agricultural extension 

workers 209(52.9%) were working for four hours a week as an adult education facilitators while 

the CRC supervisors and health extension workers 51(12.9%) of the adult education facilitators 

were working for two hours a week  

 

Table 9.  The attention given to AE by different sectors 

Item Education 

sector 

Agriculture 

sector 

Health 

sector 

Total 

How do you 

approve that AE is 

given due attention 

in your sector? 

 F % f % F % F % 

A. Adult education facilitators 

are given less attention in this 

sector 

 

135      315 34.2 

B. Most of the adult education 

facilitators are supposed to 

serve as formal school 

teachers 

 

154  55    209 52.9 

C. The budget allotted to hire 

adult education  facilitators is 

26    25  51 12.9 
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usually used to hire formal 

schoolteachers  

 

Total 315  55 100 25 100 395 100 

 

The critical challenges at the Adult Education centers for program implementation were lack of 

political commitment and supervision. The implication is that Adult Education program has got 

less attention at the government level. And it seems that Adult Education program is left for NGOs 

and community. 

The attention given to the implementation of adult education can be seen from table 9 in that 

135(34.3%) of the respondents have replied that very low or no attention was given to the adult 

education program and facilitators. It is also approved by the interviewees that there is no 

incentives, no acknowledgment, or no technical support to the adult education facilitators while 

accomplishing their tasks. 

The experts at the Aana level also approved in their interview that the endeavors and commitment 

facilitators had to enhance adult education program had given very low credit 

We can see in table 6 that 209(52.9%) facilitators responded that adult education facilitators are 

supposed to teach children in regular primary schools  

The budget allotted to recruit adult education facilitators was used to hire regular school teachers 

or even if the adult education facilitators were recruited, they will be supposed to teach children in 

formal schools 

Figure 3 .Trainings for adult education facilitators 
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An essential activity that motivates and empowers facilitators is training. It is considered as one 

of the most essential factors that determine the quality of the teaching-learning process and/or the 

failure or success of the program. In Adult Education program training is necessary to empower 

the facilitators from different sectors in content of the subject matter as well as in professional 

aspects 

In the above figure we can see that 161(51.1) facilitators from education sector had some training 

opportunities while 154(48.9) of them had no exposure to adult education trainings .All of the 

extension workers that served as adult education  facilitators had no chance of training on adult 

education program. Therefore, majority 234(59.2) of the adult education facilitators from different 

sectors are managing the program traditionally without any expertise knowledge.   

It is not uncommon for administrators or managers of adult programs to have little or no academic 

background in working with nontraditional students; for example, they might have a background 

teaching industrial and vocational education at the high school level (Roudebush and Fallon, 

1984).  

In private industry, personnel specialists frequently are selected to design learning activities even 

though many lack formal training to do so. With this historical pattern, it is little wonder that some 

challenge the necessity of specialized administrative study within the realm of adult education. 
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The proliferation of programs and the gravity of changes in society suggest, however, that 

practitioners must be exposed to higher levels of specialization than was true in the past. Kowalski, 

Theodore J., (1998).During an interview session, one of the Zone adult and non formal education 

experts, replied: 

“No adequate budget is allocated to AE program hence, to train, recruit or assign trained and 

competent facilitators to run up the program were not an easy job. Moreover, giving continuous 

refreshment training to enhance their capacity was impossible. Even it was difficult to give 

induction or orientation which lasts 1-3 days without finance. Therefore the only choice is formal 

school teachers, who had been trained in teaching formal school children and extension worker 

are familiar to the community in their day to day activities “. 

 

 

 

 

 

 

 

 

 

 

Figure 4. Selection of Adult education facilitators in different sectors 
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Because of the nature of decentralization, need and program variations, the way by which 

facilitators are selected from different sectors may differ from place to place. However, MOE, 

(2000) states that most of the facilitators in all programs should be paraprofessionals including 

part time and volunteers recruited from the manpower available locally.  

But due to the financial constraints, primary school teachers, agricultural extension workers and 

health extension workers are supposed to manage the program at the nearby adult education centers 

in Oromia national administrative region.  

In figure 2, it can be seen that 35(8.9%) of the facilitators from the education sector were 

voluntarily assigned to work as adult education facilitator or manager besides their regular 

activities. And 280 (70.9%) of the facilitators were assigned by their education sectors. 

According to the interview conducted with the experts at the Aana and zone level education sectors 

have assigned their workers at the Ganda level, as an adult education facilitators based on their 

acceptance among the community, the workers commitment in performing their duties and their 

professional ethics. 
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80(20.2%) of the facilitators were randomly selected to be an adult education facilitator in the 

Gandas where they were working. As the researcher approved by conducting an interview with the 

Zone and Aana experts of the sectors, there are three agricultural extension workers and two health 

extension workers in each Gandas. These extension workers are equally responsible to accomplish 

the adult education program. One from each sector was randomly picked based on the workers 

agreement 

   4.2.2. Responses about the role clarity of the facilitators in managing Adult education 

Figure 5. What was expected from adult education facilitators? 

 

Facilitators selected from different sector at the Ganda level were expected to perform most of the 

adult education program activities since they were the only professionals at this level as a 

concerned citizen 

Figure 3 indicates that primary school principals from the three samples Aanas 135(34.2%) 

responded that their major task in the adult education program is planning. The primary school 

teachers and extension workers 234 (59.2%) responded that their major activity in the adult 

education program is teaching adults while the rest 26(6.6%) of the facilitators responded that their 

major task was evaluating the program 

Series1, planning, 
135, 34%

Series1, teaching, 
234, 59%

Series1, evaluating, 
26, 7%

What was expected from AE facilitators

planning

 teaching

evaluating
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It can be seen from the responses that facilitators have different stands in the role they are expected 

to play in the program. The expert from the Zone health office responded in the interview 

conducted with him that they have not given any clear role to the facilitators because there was no 

clear instruction given from their bureau regarding the adult education program. They were opted 

to run the program based on what they learned from their seniors. 

The researcher had seen by the document checklist that there was no any document that shows any 

signs about the adult education program in the offices of agriculture and health at Aanaa and Zone 

level 

Table 10. Guidelines of adult education facilitators 

Item A. facilitator 

guide 

B. circulars sent by 

Oromia education 

bureau 

C. 

proclamatio

ns 

D. 

traditiona

l way of 

teaching 

Total 

What is the 

major guide line 

used while 

performing an 

activity as an 

adult education 

facilitator or 

manager 

F 161   234 395 

% 40.8   59.2 100 

 

There were a large accumulation of experience of conducting adult basic education  in Ethiopia, 

but an adult education based on  integrated functional  is the latest phenomena .Education Bureau 

of Oromia had published adult education text books, facilitators guide and frameworks to enhance 

this integrated functional adult education.   

It is indicated in table 10 that majority of the adult education facilitators in the three sample Aanas, 

234 (59.2%) of them were teaching adults traditionally without using any reference guids where 
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as 16 (40.8%) of the adult education facilitators were using facilitators guide to teach adults. The 

researcher approved from the interview conducted with the Aana and Zone experts that documents 

and reference materials were not adequately distributed among the adult education centers    

 

 

Figure 6. Role clarity of adult education facilitators in managing AE 

 

Adult education facilitators as mentioned were the regular school teachers, school principals, CRC 

supervisors and extension workers at the Ganda level of the three sample Aanas . 

Each of these workers who were assigned as adult education facilitators have their own job 

description in the sectors they are working for. They do have a documented material that guides 

them how to perform their professional activities. These government employed workers are 

expected to perform their duties based on the job description. But this job description does not 

include facilitation of adult education program 

, traditional, 80, 20%

, expirience, 315, 
80%

traditional

expirience
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On the other hand, workers are evaluated to get their efficiency report based on their job 

description .Since adult education program was not included in their job description; it became 

very difficult to play facilitation of the program as their important role. 

It is  indicated in figure 4 that  80(20.3%) of the questionnaire respondents replied they were not 

given a clear role .Therefore they were doing most of the activities related to the adult education 

program traditionally. 315 (79.7 %) of them were doing their activities related to adult education 

based on their own experiences that they obtained from their seniors 

 This is a sign of lack of knowledge of one’s responsibility since yet some of the respondents fail 

to recognize facilitators’ or manager’s role. This therefore gives the reason why most of the 

respondents complained: “The facilitators have no one to supervise them; they are answerable to 

no one, so they do whatever they like.”  From interview and questionnaire responses, there seem 

to be knowledge gap on what roles the facilitators play in managing adult program.   

Thus, it is clear indication that attention needs to be paid to management of adult education in 

terms of stating clearly the roles of facilitators and making sure that they carry out these roles.  

Table11.   Participation of sectors in teaching or managing AE 

Item A.1-10%      B.11-20%      C. 21-30%      D.31% and above Total 

How many of the total 

number of workers found 

in your sector are 

performing the facilitation 

of adult education  

 

F     315   80 395 

% 79.7   20.3 100 

 

Workers at different position were invited to participate in supporting adult education program. 

According to the response given in the interview they were invited to work as a facilitator, 

promotion worker, and awareness creation team member. 
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The participation of the government workers in this regard was very important because they are 

the best role model at the Ganda level. 

We can see from table 11 that the participation of government workers was very low. 315 (79.7%) 

were members from education sector and less than 1-10% of the total education sector workers 

were willing to support adult education program, while 80(20.3%) of the extension workers have 

shown willingness to support adult education program. 

The education expert from the zone office responded in the interview conducted with him that 

most of the other sectors are considering adult education program as a sole activity of the education 

sector 

 

 

Table12.  How facilitators were participating in managing AE program 

Item A .Planning , 

accomplishing , 

reporting ,evaluating  

and giving feed-back 

 

B. Text book 

evaluation 

 

Field 

evaluation 

 

Mention if 

there is 

any 

other__ 

 

Tota

l 

How do you trace your 

participation in the 

management of adult 

education? 

F    395 - -  395 

% 100 - -  100 

 

The question raised for the facilitators as to how they trace their participation in the management 

of adult education had replied by all most all of them as they were doing an activities such as 

planning ,accomplishing, reporting ,evaluating and giving feedback on the development of the 

adult education program. 
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The researcher assumes that the depth and width of the tasks given to the facilitators was not clearly 

grasped .Hence  we can  see from  table 12 that 395(100%) of the facilitators claim that they were 

participating in planning ,accomplishing, reporting, evaluating, and giving feedback on adult 

education program  

 

 

 

 

 

 

 

 

4.2.3. Responses about the processes in evaluating achievements of the program 

development 

Table.13. Supervision of Adult education 

Item Responses by 

AE facilitators 

Who is usually coming to your adult 

education centre to evaluate the 

performance of facilitators or adult 

education managers? 

Item F % 

A. Anaa adult education coordinators 

 

8 2 

B. Zone adult education coordinators 

 

2 0.5 

C. Supervisors from ministry of education 

 

0 0 
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D. Mention if there is any other( no one cames to the 

AE centers for supervision ) 

 

385 97.5 

Total 395 100 

 

The monitoring and evaluation process is one of the critical parts which help to cross check the 

implementation of adult education program. Beside to this the strong and weak side of the 

development of adult education program may be measured by using monitoring and evaluation. 

So, the program has its own ways of evaluation to its implementation. Let us see the detail in the 

table 13 as follows 

The response of the adult education facilitators shows that 8(%) of them agree that there was 

evaluation of the program at the adult education centers by the Aana experts .According to the 

response by 2(0.5%) adult education facilitators, Zone adult education experts are visiting them to 

evaluate the program while 385(97.5%) the facilitators complain that there is no expert, at any 

level, that came for supervision of the program  

It was approved by the researcher while conducting interview guides, that Zone and Aana 

education, agriculture and health offices were not supporting the program due mainly to financial 

constraints. The other reason they raised was, they were tightly busy with their schedule of 

accomplishing their professional duties.   

Table14.   Kind of supervision conducted at the center level 

Item A. Class 

supervision 

 

B. Field 

supervision 

 

C.  

Document 

observation 

 

D. Mention if 

there is any 

Total 

What activities are given 

attention while supervision 

F     5 3 2 - 395 

% 1.2 0.76 0.5  2.46 
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of adult education is 

accomplished? 

 

 

Adult education was not fully supported by monitoring and evaluation as it has been indicated in 

table 14 .Some experts from Aana and Zone offices of different sectors have of course visited the 

adult education centers. The supervision they have undertaken was very short and shallow. 

5(1.2%) of the facilitators responded to the questionnaires that they have observed some experts 

that had visited adult education centers. 3(0.76%) of the adult education facilitators responded that 

experts from Aana had conducted field supervision, while 2(0.5%) of the adult facilitators 

responded to the questionnaires that experts from different relevant offices have seen documents 

of adult education program at the adult education center they are working in. 

Supervision of adult education program is very important to identify the strong and weak sides of 

the program so as to improve the future performance 

The Zone and Aana experts replied in the interview conducted, that they were highly interested to 

go to the adult education centers and technically support the program, but due to some complicated 

problems such as budget constraints, transport and logistics and willingness of their offices heads. 

 It is well known that formal education is supported by a regular supervision , but adult education 

program is not equally supported most of the experts have a very low concept about the importance 

of adult education in the development of the country as adult education expert said while 

interviewed 

Figure 7. Hints on the general life improvement of adults 
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There was an assumption that the improvement adult learners could be determined by the extent 

to which they have attended the program .Some of these improvements that could be brought about 

by the adult learners were, their literacy skill /ability to read and write/, letting their children to be 

in school at the right age, using resources wisely and effectively, improved concepts about their 

personal hygiene, family planning and many others 

It is indicated in figure 5 that adult education facilitators in the three sample Aanas have responded 

in the questionnaires that 200(50.7%) of them believe that the improvement among the adult 

learners could be seen by the ability to read and write .150(38%) of the facilitators believe that 

adult learners improvement was reflected by the extent to which they were letting their children 

go to school. 20 (6.3%) of the adult education facilitators believe that adults that have attended the 

program will have some improvements in the family planning 

Table15.   Improvements of adult learners in terms of literacy 

Item A. by letting 

them read and 

writes 

B. By 

encouragin

g them to 

read 

C. By 

encouraging 

them to read 

and explain 

D. Mention if 

there is any 

Total 

, reading and 
grasping, 200

, sending chilren to 
school, 150

, wise use of 
resourse, 25

, using family 
planning, 20

fa
ci

lit
at

o
rs

reading and grasping

sending chilren to school

wise use of resourse

using family planning

general life improvement of adults 
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application 

letters 

 

posters and 

notices 

 

what they 

read 

 

How do you evaluate the 

improvement of adult 

learners in literacy? 

F     195 50 150 - 395 

  49.4 12.6 38  100 

 

The opportunity to acquire the ability to read, write and calculate as been recognized as a basic 

human right. Accordingly, governments, NGOs and international organizations are increasing 

efforts to help all people become literate and able to function effectively in literate societies. As a 

consequence, it has become even more crucial than before to gather better data, in order to monitor 

trends, assess the impact of these efforts, and guide new policy interventions. 

The concept of literacy defined as “the ability to read and write, with understanding, a short simple 

sentence about one’s daily life”. Benedict Terryn, 2003 

The major success in the adult education program in the three sample Aanas was the improvement 

of literacy .As it could be seen from table 15, the facilitators were approving that adult learners 

have acquired the ability of being literate .Hence 195(49.4%) of the facilitators have responded 

that they were testing adult learners literacy status by letting them read some written materials 

around them and write an application letter. And 50(12.6%) of the facilitators have tested  the 

status of adult learners literacy by encouraging posters posted in and around the Ganda offices 

notice board, while 150(38%) of the facilitators have tested  the status of adult learners  literacy 

by letting them read and explain what they read. 

The researcher believes that the extent to which adult learners have acquired the ability to read, 

write and do simple calculation is equivalent to attaining one of the objectives of adult education 

program 
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Table16.   Responses on the criteria of graduation of adult learners 

Item A.Reading 

,writing, 

arithmetic 

skills,  

 

B.Skills of 

saving 

,hygiene, 

using modern 

technology 

 

C.  General 

change in 

life style 

 

 

D. Mention if 

there is any 

Total 

What criteria are used to 

identify the graduating 

adult learners? 

F     250 51 94  395 

% 63.3 13 23.7  100 

 

Adult education programs are generally designed as continuing education programs for those older 

than standard school age due to different social or economic reasons .Adult learners in Ethiopia 

are attending their classes for two years to attain literacy, numeracy and other important life skills. 

After completion of two years classes, they are expected to bring about some basic skills and 

knowledge and hence will bring about a visible behavioral change 

In the three sample Aanas the graduation of adult learners most of the time is ceremonial. It is 

celebrated at the presence of elders, community leaders, political assignees, heads of the sector 

offices and the community members. 

These occasions are used by community members to exercise some of their abilities such as poems, 

sports, and shows while head of the sectors use the opportunity to explain the importance of adult 

education programs 

An adult learner will be graduated after fulfilling the minimum requirements such as reading, 

writing, calculating and general changes of life that could be measured by personal hygiene ,saving 

and  wise use of resources. 
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It is indicated in table16 how facilitators were preparing adult learners for graduation. 250(63.3%) 

of the adult facilitators let the adult learners to graduate based on their status of literacy and 

numeracy skill and 51(13%) of the adult education facilitators responded to the questionnaire that 

they let adult learners to graduate based on skills of saving hygiene, and using modern technology 

such as mobile phone in addition to literacy and numeracy status while 94(23.7%)of the adult 

education facilitators responded that they let adult learners to graduate  based on the general change 

in life style in addition to literacy and numeracy skills    

4.3. Major problems and possible solutions in the role clarity of managing adult education 

program  

Open ended questions were presented at the last part of some questionnaire prepared for adult 

education facilitators. These questions require respondents to list down some of the major 

Challenges and problems and suggest possible solutions. Similarly, in the interview with the Aana 

and Zone education, agriculture, and health experts were requested to state some of the major 

challenges and problems of the adult literacy program and to provide some solutions for each 

challenges and problem. The results obtained from the questionnaire which was supported by the 

interviews are presented as follows 

4.4. Major challenges and problems 

1. Adult education facilitators were not assigned based  their professional background instead 

primary school teachers ,CRC supervisors ,primary school principals and extension workers of 

agriculture and health sectors were assigned to facilitate the program. Facilitators did not have an 

exposure to the science and art of Andrgogy or skill of teaching adults .Therefore teaching adults 

traditionally could bring about a total failures in the program 

2. Facilitators have double responsibilities that they were given from their respective sectors to 

work as the expert and as an adult education facilitator.  This condition made facilitators too busy 

or they could be bored to hold two heavy responsibilities simultaneously 

3. Absence of training and refreshment on the programs  
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Many of the facilitators did not take initial training which equips them with the necessary skills 

and knowhow of teaching, instructional planning and class management. Hence there was  a 

challenge in accomplishing the program with respect to the Andragogical point of view. 

4. Absence of role clarity for the adult education facilitators in managing the program 

6. Low participation of integrated sectors in adult education program 

7. Absence of supervision, monitoring and evaluation 

This reveals that some of the facilitators were not carrying out their responsibilities as they ought 

to. This therefore, concurs with what some of the experts at the Aana level expressed that because 

facilitators have nobody to monitor their activities, they focus only on their sector work  

8. Low attention given to the program by the concerned bodies like integrated sectors at all level 

and political assignees including administration and the ruling party 

Despite the acknowledgement of adult education as playing a vital role in human resource 

development and also a key determinant of earnings and a necessary strategy for poverty reduction 

and economic recovery, little or no attention is given towards enhancing adult education  

4.5. Suggested possible solutions to the above listed problems: 

The possible  solution to the above stated major  problems of the role clarity in managing adult 

education program was suggested by facilitators  from different sectors as well as  Zone  education, 

agriculture and health  office experts, and  in the three sample  Aanas of   East Shewa  Zone as  

follows 

Facilitators responded that they were assigned as facilitator simply to fill the gap .They were not 

trained to be adult education facilitators .They were trained to teach children , to help farmers 

increase production and productivity and to help citizens in preventing diseases 

1. The people assigned as an adult education facilitator should have enough professional 

competence. Facilitators should have an exposure to the science and art of Andrgogy or skill of 

teaching adults. 
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2. Facilitators should be given an activity of teaching and related adult education program tasks 

supported by trainings as a full time worker or civil servants,. 

3. Administrators and influential officials from the ruling party should pay attention to the 

program. Aana and Zone administrators should pay due attention to the program 

4. There should be a sustainable and regular on job trainings for the adult education facilitators 

5. Adult education facilitators had to have a clear document of job description up on which they 

are evaluated and receive their evaluation appraisals 

6. Agriculture, health and education sectors have to be integrated in supporting the adult education 

program in terms of logistics, finance and expertise. 

7. The integrated sectors should support the adult education program by assigning supervisors and 

focal persons in the process of supervision .CRC supervisors should regularly follow up the 

development of the program 
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                                                CHAPTER FIVE 

                5. SUMMARY, CONCLUSIONS AND RECOMMENDATIONS 

             5.1. SUMMARY 

The study was carried out in the three Aanaas of East Shewa Zone which were Lume, Bora and 

Fentalle. The subject of the study were 395 Facilitators that include 26 CRC supervisors,154 

primary school teachers,135 primary school principals , 25 health extension workers and 55 

agriculture extension workers. The data were collected from the above group through 

questionnaire which was supported by interview conducted with the experts and document analysis 

at the Zone and Aana offices level. 

The data collected were organized and analyzed using statically tool such as table, frequency count, 

percentage together with opinions of interview questions and document checklist to supplement 

the finding. Based on the results of the data, analysis and interpretation were done. 

The purposes of this study was to asses or investigate the problems related to the role clarity of 

facilitators in managing the adult education program in East Shewa Zone and to suggest possible 

solution for the problem based up on the specific objectives. This study was expected to find the 

answer to the following questions. 

1. What should be the ways in which facilitators are selected from different sectors and assigned 

to run the facilitation of adult education? 

2. Did the facilitators from different sectors given a clear responsibility to manage adult education 

besides their job description in their sectors? 

3. Was there any process by which development in adult education is regularly checked? 

5.1.1. The Major findings of the research are summarized as the following: 

1. The finding shows that facilitators assigned in the three sample Aanas of East Shewa Zone     

were the government employees from education, agriculture and health sectors 

Education sector contributed CRC supervisors 26(6.6%), primary school principals 135(34.1%) 

and primary school teachers 154 (39%) of the total number of adult education facilitators  
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The rest adult education facilitators were contributed by agriculture 55(20.3%) and health 

25(6.3%) sectors  

Adult education facilitators were expected to work for the sector from which they were selected 

and additionally as a facilitator .Those assigned from education sector 315(79.7%) work in 

their own sector four to six hours a day and those from agriculture were working for four hours 

a day while those from health sector were working for two hours a day. 

Primary school teachers154 (39%) of the facilitators work as an adult education facilitator 

work four hours a week, primary school principals 135(34.3%) of the total facilitators work as 

an adult education facilitator for six hours a week. While agriculture extension workers work 

as an adult education facilitator for four hours a week and health extension workers for two 

hours a week  

This implies that the facilitators were too busy to accomplish both responsibilities and hence 

the way they were assigned was not fair. 

The other important finding in this research was that the attention given to the adult education 

program was very low despite the fact that adult education has a great role in the development 

of nations  

Majority of the adult education facilitators 209(52.9%) responded that it was due to the low 

attention given to the program that  government employees were not evaluated by what they 

were doing in the adult education program 

2. Majority of the facilitators 234(59.2%) indicated while they respond to the questionnaire 

that they were teaching, planning and evaluating the program traditionally without any 

references. This clearly indicated that there was no clear role and responsibility given to the 

facilitators as to how to manage the program. 

The researcher tried out to see documents in the agriculture and health sectors at different levels 

using the document checklist, but he found that the documentation system was poor and could 

not get any document relevant to adult education program. Regarding the education sector the 

documentation was poor at the Aana level while it was much better at the Zone education office 

even though we could not obtain the job description of the adult education facilitators 
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3. The development of adult education program was poorly evaluated and monitored .There 

were also a low supervision service given by experts at the Zone and Aana level. 

Accordingly, eight(2%) of the facilitators have approved that experts from Aana had come to 

visit the adult education center and commented them on how the program could be 

implemented .Thee experts came once and stayed at the adult education center for a short 

period of time. And two (0.5%) facilitators responded in an interview that experts from the 

Zone offices came to the adult education center and visited the program for a very short period 

of time once in the year while the rest 385(97.5%) of the adult education facilitators responded 

that they have never seen anyone coming either from Aana or Zone sectors to support the adult 

education program 

5.2. CONCLUSIONS 

Based on the findings, of the study, the following conclusions were drown 

• Lack of clear criteria for selection of facilitators from different sectors and adequate 

training and support for facilitator selected. Professional competence was not considered 

as one  of the major factor  in the selection of facilitators 

• Lower attention given to the adult education program by overlooking its importance in the 

nation’s development. There was no or very low financial or technical support to the 

program 

• Facilitators were made bored and tired of working for two offices as a worker for the sector 

they were selected from and as an adult education facilitator. Acknowledgment  or 

incentive was not given for what facilitators have done 

• Facilitators were not given a clear role to play in managing adult education program. 

Facilitators were no given a   written job description, they work activities related to adult 

education traditionally or what they learn from their seniors  

• Facilitators were not supported by the professional trainings and documents that may guide 

them in the accomplishment of their task as a facilitator 
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• Continuous professional support and supervision are important component that enhance 

effective facilitation process of the program. Lack of regular supervision would affect the 

program negatively 

 

5.3. RECOMMENDATIONS 

Based on the major findings and conclusion drown, the following recommendations are forwarded. 

• Recruiting adult education paraprofessionals and qualified professionals with a better 

background instead of selecting facilitators from different sectors should  be better applied 

to bring about transformation through this program 

• Administrators and government officials or the ruling party figures should give priority to 

the adult education program   in order to attain a sustainable development they are dreaming 

for. Government officials are in a position to mobilize budget and resources in supporting 

the program in question with respect to its role in the development of the nation 

• Adult education Facilitators should be recruited based on their related qualification and 

professional competence to work in the fields of adult education and other relevant 

activities  

• Facilitators of adult education program should have a clearly defined job description  based 

on the major activities to be accomplished  in the adult education program  

• The adult education program had to be designed locally in such a way that it can bring 

about a behavioral change among the adult learners 

• There should be continuous professional development program specially designed for the 

adult and non formal education program in different colleges , hence adult and non formal 

education should be  an authority that have  full responsibility in this regard. 
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                                                       Appendix-I Questionnaires 

Arsi University 

College of Education and Behavioral Science 

Department of Adult Education and Community development 

Interview Guide for Zonal/Anaa adult education coordinators  

Dear Sir/Madam, I am a student at the Arsi University in Asela Campus, where I am under taking 

a Master’s Degree in Adult education and community development. Presently I am under taking a 

research project on Trends and Role Clarity in Managing Non-Formal Adult Education in East 

Shewa zone of Oromia. 

 I kindly request you to assist me in responding on the interview questions attached to the best of 

your knowledge. The information provided will be treated with strict confidentiality and only for 

the purpose of the study. Thanks in anticipation. 

 Abera Desalegn  

Address East Shewa zone Educational office: Adama 

Tel number +251911843613 

  Email: aberradesaleny@gmail.com 
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 SECTION A: Demographic Information 

 Please answer all the questions in order of their appearance. 

 1. Sex /gender ___________ 

2. Age___________________  

3. Educational back ground/qualification____________ 

 4. How long have you been the coordinator of adult education in this Zone/Anaa? _____  

Section B 

Interview questions to be responded by the zonal /Anaa Adult education coordinators/experts of 

different sectors 

Name of the sector________________________Zonal level (    ) Anaa level (     ) 

 

1. How far do you consider adult education to be one of the major activities in your sector? What 

activities related to adult education are performed? 

2.  What is the trend of assigning adult education facilitator in your line departments of your 

sector? What   position do   experts performing facilitation of adult education hold?  

3. How do you select adult education facilitators from your experts or workers?what are the 

criteria for selection? What is the entry profile like with respect to those applying to work as adult 

education facilitator?   

4. How often do you give on-job training for the adult education facilitators to build their capacity? 

And   how do Adult education facilitators manage time to do their professional job besides being 

adult education facilitators? 

5. How far do top leaders provide   job description document   for the adult education facilitators in 

your sector?  If there is no job description document, how do you evaluate the success of the 

program?  

 6. How successful do you think the current way of managing adult education to be? What other 

options do suggest to   be applied for the successful adult education management?  
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Appendix-II Document Check list 

Arsi University 

College of Education and Behavioral Science 

Department of Adult Education and Community development 

Interview Guide for Zonal/Anaa adult education coordinators  

Dear Sir/Madam, I am a student at the Arsi University in Asela Campus, where I am under taking 

a Master’s Degree in Adult education and community development. Presently I am under taking a 

research project on Trends and Role Clarity in Managing Non-Formal Adult Education in East 

Shewa zone of Oromia. 

 I kindly request you to assist me in responding on the document check list   attached to the best 

of your knowledge. The information provided will be treated with strict confidentiality and only 

for the purpose of the study. Thanks in anticipation. 

 Abera Desalegn  

Address East Shewa zone Educational office: Adama 
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Tel number +251911843613 

  Email: aberradesaleny@gmail.com 

                Section two 

Document analysis /Checklist to be filled by Adult education coordinator or focal persons 

Purpose: The purpose of this checklist is to identify where adult education program is supported 

by a legal frame work and clear role given to the facilitators, coordinators and other relevant 

bodies 

Name of the zonal / district sector______________ 

Location: __________________________________ 

The table below presents checklist for document survey. Please take time and indicate 

which items are present, correctly set and arranged for functional purpose due accord in 

your respective office 

  

 

No Put a mark    (√ )based on the presence or absence of the documents 

mentioned below 

Yes No 

1 Presence of manuals used for recruitment or promotion of adult education 

facilitators or coordinators at different levels  

  

2 A document of adult education job description for adult education 

facilitators, coordinators and managers 

  

3 Annual  plan and quarterly accomplishment of adult education program 

document  

  

4 Annual meetings  and other related programs of adult education that helps for 

the capacity building which  can be shown by the documents such as minutes 

and reports 

  

5 Proclamations, rules and regulation and activity feedback documents about 

adult education   

  

6 Criteria for selection of adult education  focal person  in the form of written 

document     

  

7 Documents that can be used as a major activity identified to be use in 

evaluation of performance of adult education facilitators. 

  

8 Existence of manuals or guide lines that can be used for reporting systems of 

accomplishments of adult education 
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9 Presence of documents that can be used in the Delivery of incentive for the 

best performance of adult education facilitators and  coordinator 

  

10 The presence of  written feedback given on the quarterly accomplishment 

report of the adult education program at different levels   
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                                                       Appendix –III Interview guide line       

Arsi University 

College of Education and Behavioral Science 

Department of Adult Education and Community development  

                Questioners for adult education facilitators 

Dear Sir/Madam, I am a student at the Arsi University in Asela Campus, where I am under taking 

a Master’s Degree in Adult education and community development. Presently I am under taking a 

research project on Trends and Role Clarity in Managing Non-Formal Adult Education in East 

Shewa zone of Oromia. 

 I kindly request you to assist me in responding on the questions attached to the best of your 

knowledge by encircling your choices. You can choose more than one choices if you find it 
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important. The information provided will be treated with strict confidentiality and only for the 

purpose of the study. Thanks in anticipation. 

 Abera Desalegn  

Address East Shewa zone Educational office: Adama 

Tel number +251911843613 

  Email: aberradesaleny@gmail.com 

  Demographic Information 

 Please put a tick [ ] in the bracket to indicate the answer you chose and where explanation is 

required, use the space provided below the item. Answer all the questions in order of their 

appearance. 

 1. Sex: a) Female [ ] b) Male [ ]  

2. Age: Between 21 – 30 years [ ] between 31 – 40 years [ ] between 41 – 50 years [ ] above 50 

years [ ]  

3. How long have you been the coordinator of this Zone/Anaa? Between 1- 5 years [ ] between 

6-10 years [ ]    above 10 years [ ] 

Name of the sector you are working for ________________________Zone/District______ 

Please encircle to indicate the answer you choose  

1. What is your position /specific role in your sector? 

a. Supervisor        b .regular  school teacher  c. primary school principals d. 

extension workers 

2. How long are you working as your position in your sector a day? 

A. eight hours a day B. four hours a day C. half a day D. others 

3. How long can you work as an adult education facilitator a day? 

A. eight hours B. six hours C. four hours D. two hours 

4. How do you approve that adult education is given due attention in your sector  

A. Enough amount of budget is allotted to run adult education 

B. Adult education facilitators are given less attention in this sector 

C. Most of the adult education facilitators are supposed to serve as formal school teachers 

D. The budget allotted to hire adult education is usually used to hire formal schoolteachers  

5. Have you taken any training related to adult education in any college or institution? 

A. Yes         B. No 
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6. How are adult education facilitator selected from among the workers in your sector? 

A. Voluntarily B. Relevance of the subject matter C. my sector supposed me to do so D. selected 

randomly 

7. What are you expected to perform as an adult education facilitator or manager? 

A. planning B. reporting C. teaching D. evaluating 

8. What is the major guide line used while performing an activity as an adult education facilitator 

or manager? 

A. facilitator guide B. circulars sent by Oromia education bureau C. proclamations D. others 

9. What do you think of your role in managing adult education? 

A. we are doing activities of adult education management traditionally as we think 

B. There is no clear written document that can be used for the management of adult 

education activities 

C. We are using our own experiences to perform adult education activities in our center 

D. There is a clear role given to the adult education facilitators by their respective sectors 

 

10. How many of the total number of workers found in your sector are performing the facilitation 

of adult education  

A.1-10%     B.11-20%     C. 21-30%     D.31% and above 

11. How do you trace your participation in the management of adult education ? 

A. Planning , accomplishing , reporting ,evaluating  and giving feed-back 

B. Text book evaluation 

C. Field evaluation 

D. Mention if there is any other__________________________________ 

12. Who is usually coming to your adult education centre to evaluate the performance of 

facilitators or adult education managers? 

A. Anaa adult education coordinators 

B. Zone adult education coordinators 

C. Supervisors from ministry of education 
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D. Mention if there is any other____________________________________________ 

13. What activities are given attention while supervision of adult education is accomplished? 

A. Class supervision 

B. Field supervision 

C.  Document observation 

D. Mention if there is any__________________________________________________ 

14. How do you evaluate the overall life improvement of adult learners after their classes? 

A. by the extent to which they can read and grasp manuals 

B. convinced to send their children to the nearby schools 

C. Improvement in effectiveness and efficiency of   using their resources  

D. Improvement in using family planning programs 

15.  How do you evaluate the improvement of adult learners in literacy? 

A. by letting them read and writes application letters 

B. By encouraging them to read posters and notices 

C. By encouraging them to read and explain what they read 

D. Mention if there is any___________________________________ 

16. What criteria are used to identify the graduating adult learners? 

A. Reading ,writing, arithmetic skills,  

B. Skills of saving ,hygiene, using modern technology 

C. General change in life style 

D. Mention if there is any____________________________________________________ 

17. What managerial activities do you engage in carrying out these roles?  
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A. plan 

 B.  Implementation 

 C.  Monitoring of performance 

 D.  Feedback exchange 

 e) Using for transformative development 

 If there is any other, Please (specify) …………………………………………………………….. 

…………………………………………………………………………………………. 

 

 

 

 

 

 

 

 

 

 

 

 

 

                               Appendix IV Questionnaires translated to Afan Oromo 

 

                                         Univarsitii Arsii 

                           Koollejii Sayinsii Amaloota fii Namummaa 

                Muummee Sirna Barnootaa fi Dagaagina Ogummaa Barsiisotaa 

Gaafanoo qorannoo dhimma hooggansa barnoota ga’eessotaaf dhihaate 
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Ani Yunivarsitii Arsii dallaa Asalaa keessatti barachaa kan jiru yoo ta’u yeroo ammaa kana 

qorannoo projektii mata duree ‘’Barmaatilee fii Iftoomina gahee hooggansa  barnoota 

Ga’eessota godina Shawaa Bahaa’’jedhamu irratti hojjechaan jira. 

Kanaafuu gaaffilee armaan gaditti qopha’an kanaaf deebii kennuun akka na gargaartan kabajaan 

gaafachaa deebiin kennitan hundi icitii guddaadhan kan qabamu fi hojii qorannoo kanaaf 

duwwaa kan oolu ta’uu isaa beeksisaa deebiwwan naa laattaniif galata guddaa qabdu 

Abarraa Dassaalany Diinagdee 

Teessoo : waajjira barnoota godina Sh/Bahaa : Adaamaa. Lak. Bilbilaa : +251911843613 

Email : aberradesaleny@gmail.com 

Kutaa Tokko 

Gaaffilee odeeffannoo dhuunfaa 

1.Saala/koorniyaa ____ 2.Sadarkaa barnootaa_______       

3.Iddoo mana jireenya   Naannoo  buufata ------Abbaaf haadha waliin--------Magaalaa ---- 

4.Haala ga’eelaa    kan fuudhe/heerumte----kan hin fuune/hinheerumne------- 

5.Yeroo(Waggoottan )qindeessaa(haala mijeessaa ) barnoota ga’eessotaa turan ________ 

Maqaa seektaraa_____Aanaa/Godinaa_____maqaa buufata BGQGX keessatti 

barsiisan_________ 

Filannoo keessan maraa itti gochuunmul’isaa.Gaaffiiwwam tokko tokko deebii tokkoo ol 

qabaachuu danda’an 

1.Seektara kana keessatti gaheen hojii keessanii maal? 

A. Qindeessaa               B. Raawwataa      C.hoogganaa          D.kan biroo yoo jitaate haa 

ibsamu 

2.Gahee hojii amma hojjechaa jirtan kana guyyaatti sa’a meeqaaf hojjettu ? 

A. sa’a 8    B.Sa’a 6    C.Sa’a 4   D.Kan biraa yoo jiraate haa ibsamu-----------------------------

----- 

3.Haala mijeessaa barnoota ga’eessotaa taatanii guyyaatti sa’aa meeqa hojjettu? 

A .sa’a 8    B.Sa’a 6    C.Sa’a 4   D.Kan biraa yoo jiraate haa ibsamu----------------------------------

------ 

4.Barnootni ga’eessotaa seektara keessan keessatti xiyyeeffannoo argachuu isaa akkamiin 

mirkaneessitan? A.  Hojii kanaaf bajata gahaatu ramadame 

B.Haala mijeessitoota barnoota ga’eessotaa jajjebeessuuf hojii ba’aatuu hojjetamaa jira 

mailto:aberradesaleny@gmail.com
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C.Haala mijeessitoonni barnoota ga’eessotaa hedduun barsiisaa idilee ta’anii akka barsiisa ni 

dirqamu 

D.Bajanni haala mijeessitoota barnoota ga’eessotaa qaxaruuf ramadamuu barsiisaa idilee 

qaxaruuf ni oola 

5.Koolleejii/unvarsitii keessatti leenjii /koorsii barnoota ga’eessotaa fudhattanii 

beektuu?A.Eyyee   B.Lakki 

 

6.Hojjettoota seektaraa keessanii keessaa haala mijeessitoota barnoota ga’eessotaa akkamitti 

filattan? 

A. fedhii isaanitiin   B.Walitti dhufeenya barnoota barataniituraniin C.dhiibbaa seektaraatiin 

D.Carraadhan filataman 

7.Akka haala mijeessaa barnoota ga’eessotaatti hojiin isin irraa eeggamu maal fa’a jettanii 

yaaddu? 

A. Karoorfachuu    B. Gabaasuu   C.Barsiisuu   D.Kan biraa yoo jiraate haa ibsamu 

8.Akka haala mijeessaa/hoogganaa barnoota ga’eessotaatti yeroo hojjettan qajeelffamni ijoon itti 

fayyadamtan maal fa’a?   A.Qajeelfama haala mijeessitoota barnoota ga’eessotaa 

B.Qajeelfama haala mijeessitoota barnoota ga’eessotaa  C.  Qajeelfamoota sadarkaa Biiroo 

Barnoota oromiyaatiin qophaa’an  D. Labsiiwwan adda addaa E.Kan biraa yoo jiraate haa 

ibsamu 

9.Yeroo akka haala mijeessaa/hoogganaa barnoota ga’eessotaa taatanii hojjettan wa’ee gahee 

keessanii irratti maal jettu?A.Bifuma kanaan duraa baratameen  hojjechaa turre B.Dookimantii 

haala hojii ifatti ibsuu harkaa hin qabuu C.Muuxannoo duraan qabnuun fayyadamuun buufata 

barnoota ga’eessotaa keessatti hojjenna. D.Hojiin haala mijeessaa/hoggansa barnoota ga’eessotaa 

ifaan ifatti nuu kennameera 

10.Sadarkaa amma irra jirtanitti hojjetoota seektara keessan keessaa jiran keessaa hangamtu 

barnoota ga’eessotaa barsiisaa/hoogganaa jiran? A.1-10%   B.21-30%  C.31-40% 

11.Akka haala mijeessaa barnoota ga’eessotaatti hojiin hojjetaa turtan bifa kamiin ibsama? 

A.karoorsuu ,raawwachuu,gabaasuu,madaaluu fii duub-deebii kennuu B.Kitaabaa barnoota 

ga’eessotaa madaaluu C.Daawwannaa  dirree D.Kan biroo yoo jiraate haa ibsamu 

12.Yeroo heddu buufataa barnoota ga’eessotaa tti argamuun hojii kana qaamni madaalu eenyu 

fa’a? 
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A.Qindeessaa barnoota ga’eessotaa Aanaa B.Qindeessaa barnoota ga’eessotaa godinaa 

C.Daawwannaa dokimantootaa  D.kan biroo yoo jiraate haa ibsamu 

13.Yeroo supparviizhinii barnoota ga’eessotaa gaggeeffamu maal fa’af xiyyeeffannoon 

kennamaa jira? A.daawwannaa daree B.Daawwannaa dirree C.Daawwannaa dookimantii D.kan 

biroo yoo jiraate  

14.Jijjiirama hirmaattota barnoota ga’eessotaa akka waliigalaatti maal fa’aan madaaltu? 

A. Sadarkaa ga’eessonni ittiin dubbisuuf  barreessuu danda’aniin 

B. Ijoollee isanii gara mana baruumsa idilee erguun irratti fooyya’iinsa argame 

C. Fooyya’iinsa sadarkaa itti fayyadama qabeenya isaa D.Fooyya’iinsa itti fayyadama 

karoora maatiin 

15.Fooyyainnsa gama barnoota bu’uraatiin dhufee akkamitti madaaltu? A Iyyannoo akka 

barreeffatan taasisuun B.Maxxansa adda addaa akka dubbisan taasisuun C.Dubbisuufii dhimma 

dubbisan sana akka ibsan taasisuu 

16.Ga’eessota sagantaa barnoota ga’eessotaa waggaa lamaaf hirmaatanii xumuran ulagaa maal 

irratti hundaa’anii eebbifaman? A.Dubbisuu ,barreessuufii herreeguu B.Ogummaa qusannoo, 

qulqullina dhuunfaa,itti fayyadamaa teeknoolojii haraa C.Jijjirama jireenyaa akka waliigalaa 

D.kan biroo yoo jiraate haa ibsamu 

17.Hojiin  hooggansa barnoota ga’eessotaa maal fa’a hojjechuun gahee keessan bahaa 

jirtan?A.Karoorfachuu B.Raawwachuu C.Hordoffii deeggarsa D.Kan biroo yoo jiraate haa 

ibsamu  

 

 

 

 


