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Abstract 

The purpose of this study is to possess the factors that affect the contribution of TVET education 

on job creation at Durame town. The researcher implemented descriptive type of research design 

in order to identify the opinion of Instructors of Durame TVET College, micro and small 

Enterprises, job seeking TVET graduates And also the manager of Durame towns’ Small and 

Micro Enterprise Agency, towards factors affecting the contribution of TVET education on self-

employment. The approach of study was both quantitative and qualitative (mixed approach). 

Questionnaire, interview, and focus group discussion were data collection mechanisms employed 

in this study.135 questionnaires were distributed and 127(94%) were properly filled in and 

returned. interview were made with Durame town MSE Agency head and TVET College Dean. 

Focus group discussion was made with College Deans, Department heads, Team leaders of MSE 

Agency and Management personals of enterprises. Respondents were selected through stratified 

random sampling and purposive sampling technique. Data obtained through questionnaires 

were analyzed quantitatively using statistical instruments like frequency values, percentages, 

mean and standard deviation. The SPSS version 24 computer program was also used. 

Information from an interview and focus group analyzed using descriptive narrations through 

synchronized triangulation strategy. The finding of the study revealed that inadequate training 

materials, insufficient practical skills training and attachments with industries, lack of 

entrepreneurship skill, poor curriculum designing of Vocational Training, less commitment of 

Stakeholders and lack of Start-up capital were the major factors that affect the contribution of 

TVET College. Based on findings it is recommended that; Durame TVET College governing 

bodies advised to be committed to avail training material, strengthening practical training and 

industry attachment, delegating vocational counselor, developing entrepreneurial skill and 

creating conducive environment.  

 

Key words: Job creation, Contribution, TVET College, Micro and Small Enterprise Agency.    
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CHAPTER ONE                                                                                                                           

1. INTRODUCTION 

1.1. Background of the Study 

UNESCO‟s (2016) draft strategy for technical and vocational education and training (TVET) 

(2016 – 2021) is a medium term strategy in working towards education 2030. The strategy 

has three priorities: from those three the first priority is “fostering youth employment and 

entrepreneurship”. This goal positioned vocational education as central part, in addressing 

the issue of youth unemployment; however, the organization for economic cooperation and 

development (OECD) argue, “both employers and some youth agree as many graduates are 

ill-prepared for the world of work”. However “TVET can equip youth with the skills required 

to access the world of work, including skills for self-employment” (UNESCO, 2016).  

In 2007, the African Union drafted the strategy to refresh technical, vocational education and 

training in Africa (African union, 2007). The report states that there is a fresh awareness 

among many African countries about the critical role that TVET plays in the national 

development. The objectives of the strategy are to refresh and modernize TVET in Africa 

and to transform it into mainstream activity for African youth. For the discussion on the 

lessons learned with implementing TVET, with particular focus on Africa, kingombe (2011). 

akoojee (2005) present a comparative study of the TVET in southern Africa. In Ethiopia, the 

strategic thinking behind the expansion of the TVET subsector is to meet the middle level 

human power demand of the industry, service sector and commercial agriculture, which have 

become very essential to the overall development of the country. The driving goal of the 

national TVET strategy of Ethiopia (2008) is to strengthen the culture of self-employment 

and support job creation in the economy (MOE 2008).   

TVET is an instrument for producing technicians equipped with practical knowledge, who 

would be job creators rather than expecting jobs to be, provided by the government. In 

collaboration with the private sector and government enterprises, an apprenticeship program 

was also, introduced to develop the skill of the trainees before their deployment to the world 

of work (MOE, 2005). 
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For the SME sector to be energetic and serve as a springboard for the growth of a strong 

private sector in Ethiopia a TVET system that supplies disciplined and quality workforce can 

be, considered as one of the necessary conditions. a country with poor human capital has the 

least chance to develop even if huge capital outlays invested in all other productive sectors. 

The production of trained workforce is as important or even may be more important than the 

production of goods and services. Whatever is produced in the economy to be competitive 

both in the domestic and international markets, depends on the quality of the productive 

workforce the country has. This obviously calls for a TVET system that supplies the business 

sector and the whole economic system with a quality workforce that efficiently uses and 

produces resources. 

The TVET program plays a major role on entrepreneurship for youth and others who pass 

through the system by the implementation of quality training. According to et, al Ibrahim, 

2015 technical and vocational education and training (TVET) is often seen in the context of 

the economy and the intention is to produce quality human resources who are not only able to 

compete in the global engineering market but also in other professions. Entrepreneurship 

provides space and opportunities for individuals to work on what the ideas they want to 

explore and create opportunities that allow for profitable returns.  

Entrepreneurship has its origin from the French word “Entreprendre” that means, “to 

undertake”. The word reflects a willingness to do something and usually the person who 

exhibits the willingness is known as an entrepreneur. There are many definitions about 

entrepreneurship. Simply entrepreneurship is the process of identifying new opportunities 

and transferring them into marketable ideas, products and services.  Lazear (2005: 649) 

defines entrepreneurship as “the process of assembling necessary factors of production 

consisting of human, physical, and information resources and doing so in an efficient 

manner”  and entrepreneurs as those who “put people together in particular ways and 

combine them with physical capital and ideas to create a new product/business or to 

produce/revive an existing. Whereas, entrepreneurs are explained as one who able to has trait 

of taking up new ideas, products and concepts in the marketplace. they find an unfilled need 

in the marketplace and fill it by developing an innovative solution to it and has been 

explained that an entrepreneur is an individual who owns a firm, business or venture and is 
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responsible for its activities and development (ILO, 2009)., entrepreneurs are found in every 

country and in different enterprises therein. According to Montanye (2006), entrepreneurship 

enables talented individuals to realize rewards and enable them to live better than others. The 

drive to entrepreneurship is inborn to human beings, as they compete in life for profit, similar 

to what they do in business (Montanye, 2006). At the micro level, while entrepreneurship 

benefits individuals or teams, at the macro level it creates and catalyzes employment and 

economic growth (World Bank, 2009).  

Entrepreneurs make a vital contribution in improving economic and social development of a 

country through stimulating large-scale employment, investment, development of indigenous 

skill and promotion of entrepreneurship and innovativeness, enhancing exports and also, 

building an industrial base at different scales (Liedholm, 2001). Entrepreneurship supports 

the process of economic development, fosters economic growth, job creation and reduces 

unemployment and migration. In addition to meeting the needs of some large-scale industries 

and boosting innovation, the small-scale enterprises help the commercial and industrial 

community and the development of women (OCC, 2006). Technical and vocational 

education and training (TVET) programme is vital in furnishing skills required to improve 

access to employment opportunities, improve productivity and raise income levels.  

Technical and vocational education and training (TVET) provides trainees with the technical 

skills applicable for the particular business. In practice, different types of programmes are 

included under the umbrella of TVE. Irina and Krishnan (2013) distinguish the following four 

types of programmes. (1) Pre-employment TVET – prepares individuals for the initial entry 

into the employment. The regular track of the TVET in Ethiopia falls under this category. (2) 

Upgrade training provides additional training for the employed individuals; (3) retraining 

provides the training for individuals that have lost jobs or for those wishing to change 

careers; (4) remedial vocational education and training provides training to individuals out of 

the mainstream labour force.  

To boost entrepreneurship, employment opportunities and the small and medium enterprises, 

the government of Ethiopia has taken many initiatives programs such as business 

development service (BDS), educational sector development program (ESDP), and national 

TVET strategy. This indicates that the Ethiopian government has made significant 
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intervention for TVET graduate to be able to be self-employed. However, there happened 

implementation challenge, which requires additional government attention and intervention.  

1.2. Statement of the Problem   

Lack of entrepreneurship is one of the causes of unemployment in Ethiopia. Ethiopia‟s labour 

market is comprised of a large informal economy and this informal economy is mainly an 

employment option rather than being entrepreneurs, (World Bank, 2007). According to UN 

habitat (2003), most people are motivated to start their own businesses and create their own 

employment, because the chances of finding jobs in the current labour market are so limited. 

However, starting a small business without the capacity to sustain it or cope with other 

related challenges is not a viable solution to the problem of unemployment. Entrepreneurship 

is very important part of a country‟s development strategy and vocational education provides 

a range of skills that enable individuals who go through the education process to venture into 

the world of business after completing their studies. After having acquired the necessary 

skills, TVET graduates career options are either self-employment or wage employment, in 

which both are vital that the former is to supply the industry with skilled labor and the latter 

is job creation. Consequently, as per the national TVET strategy (2008), self-employment is 

considered as a major career choice for TVET graduates.  

Entrepreneurs means people who take risk, break new ground and play an innovative role in 

the economy are therefore required to effectively address the issue of unemployment by 

revitalizing the economy and creating jobs for themselves and others (horn, 2006). As 

Fantahun (2008) discussed in GTZ-micro and small enterprise development program‟s 

material, Ethiopian private sector in general and the MSEs in particular face a number of 

limiting variables that hinder their growth due to lack of or poor skills of operators or the 

work force in the economy. This is so because of underdeveloped technical, vocational 

education and training (TVET) system, underdeveloped business development services 

(BDS) market, poor infrastructure, weak private sector promotional institutions and weak 

public sector support systems.  

Unlike previous decades, currently, the governmental employment sector is no longer able to 

provide many jobs opportunities to the increasing number of unemployed people. As a result, 

less jobs opportunities are available to economically active persons in Ethiopia, especially 
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tertiary and TVET graduates, every individual are therefore, more than ever required to 

provide for their own economic survival. Maintain that TVET graduates have to become 

more self-supporting. It has been suggested that graduates of TVET schools regarding career 

choices should consider self-employment along with the employment opportunity with privet 

or public sector. TVET graduates from Durame are not different from employment challenge. 

Although, there is no adequate documented information how many of the TVET graduates of 

Durame town secured self-employment to lead a better life, The main purpose of this thesis 

was to disclose the factors mainly affecting the contribution of TVET Education on TVET‟s 

graduate to be entrepreneurs in Durame town.   

1.3. Objectives of the Study 

1.3.1 General Objective  

The general objective of the study was to assess the factors that affecting the contribution of 

TVET education on job creation between 2014 -2018 at Durame town. 

1.3.2 Specific Objectives  

The specific objectives of the study are: 

 To assess how TVET College at Durarme is established with the necessary 

well-furnished facility, technical laboratory and equipment that helps 

graduates in the world of work. 

 To identify factors affecting TVET graduates to be entrepreneurial and self-

employed. 

 To assess how far practical training and internship was delivered to trainees at 

Durame TVET College. 

 To assess how many of Durame TVET graduates involved in job creation 

between 2014-2018 G.C.  

 To give recommendation to policy makers and other stakeholders to improve 

the standard of TVET education to enhance graduates self-employability. 

1.4. Research Questions 

In order to investigate the major factors affecting the contribution of TVET trainings on 

graduates‟ job creation, the following research questions were raised.  
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1. Is the TVET College of Durame established with the necessary well-furnished 

facility, technical laboratory and equipment that help graduates in the world of work? 

2. What are the major factors that affect job creation of TVET graduates at Durame 

town? 

3.  To what extent does practical training and internship provided for trainee by Durame 

TVET College to enable their job creation? 

4. How many percent of TVET graduates of Durame involved in self-employment 

between 2014-2018? 

5. What could be suggested to improve the standard of TVET education to enhance 

graduates self-employability?  

1.5. Significance of the Study 

Government systems and authorities understand that country‟s economy and growth is 

nothing without entrepreneurship process and trained youth in business. This study can be 

used as a reference for policy makers to understand the prospects and challenges of TVET 

education and its impact on graduates‟ self-employment opportunity. In addition, it is also 

significant to individuals and groups of youth entrepreneurs who are interested in area of 

entrepreneurship and TVET education and training. Furthermore, it will contribute for future 

researchers by identifying research gaps by giving an insight to conduct more detail study 

with similar issue. 

 1.6. Delimitation of the Study 

The study is delimited to self-employment status or conditions of TVET graduates in Durame 

City Administration. The research is all about assessment of factors affecting the contribution 

of TVET education on self-employment from Durame TVET College, micro and small 

enterprise, TVET graduate job seekers and manager of MSE‟s agency in Durame town.  

1.7. Limitation of the Study  

The research would have been more complete should it not face challenges of respondents‟ 

participation due to their busy schedule as well as lack of sufficient research on the problem 

areas, and responsiveness of some respondents return survey questioners on time. 
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1.8. Definition of key Terms  

The following terms are defined in accordance they are utilized in the study. 

Entrepreneur: is a person who wants and is capable of transforming an idea or invention into 

a successful innovation. Schumpeter (1950)                                                                                                                    

Entrepreneurship: is about taking risks. K. Knight (1967) and Peter Drucker (1970) 

Self-employment: is a job creation or earning one's livelihood directly from one's own trade 

or business rather than as employee of another.      

Self-employment: Individual business decision and shall be responsible for the welfare of the 

enterprise, its profit from the profit of venture enterprises (OECD, 2002).                    

Vocational graduates:  are those who successfully completed the training offered by TVET 

and awarded certificate or diploma of the college. 

Technical and vocational education and training:  refers to an education and training to 

“acquire the practical skills, know-how and understanding necessarily for 

employment in a particular occupation, trade or group of occupations or trades.” 

An enterprise:  can be defined as an undertaking engaged in production and/or distribution of 

goods & services for commercial benefits beyond subsistence (household) 

consumption at the household level (MSEDS, 2011).  

Micro enterprise:  when the numbers of its employees (including the owner or family) are not 

greater than 5 & total asset is ≤ 100,000 ETB for industrial sector and ≤ 50,000 

ETB for service sector (MSEDS, 2011).  

Small enterprise:  means a business engaged in commercial activities whose capital is not 

exceeding birr 1.5million and 6-30 employees for industries and 500,000 for 

service other than high technology and consultancy service institutions. 

 Business ventures:  is process of undertaking all necessary activities to start new or reviving 

existing business enterprise. 
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1.9. Background of the Study Area 

Over the past decade, youth employment has gained significant acceptance on the national 

and global development agendas and because of these return approximately three million 

young Ethiopians enter the labour force every year (ILO, training material 12/2017). 

Ensuring productive employment opportunities both in rural and urban areas is becoming a 

big challenge. Hence, a growing number of Ethiopians look for job opportunities in the 

capital and other urban areas or migrate abroad et al (ILO, training material 12/2017). To 

support the process of solving such problems, Industrial Technology College which is found 

in Durame town was inaugurated at 2009 G.C as skill Development center. For the period of 

2001-2005, it offered one year technical training for jobless youths who have completed 

grade 10 and 12 at place where in Durame senior secondary school and it gives tr.  

The training areas of the College were Surveying Drafting, Building construction technology, 

Electricity/electronics, automotive technology, Metal manufacturing, wood manufacturing, 

information technology and Hotel and tourism sector. Although, TVET is providing training 

in different professions to equip the youth with different technical and professional skill set 

about self-employment and job opportunities, the achievement was not as expected quality 

and quantity. As per the report of the Durame TVET(July 10/2018), there is very limited 

intervention by regional, zonal and city administration and less delivery of career guidance 

and counseling services for TVET graduates are among the causes for graduates insufficient 

outcome. This also indicates that, the cooperation of stakeholders to provide entrepreneurial 

and job opportunity for graduates of TVET was weak. The institution is trying to overcome 

the weakness by doing and implementing different studies, but the study on the limitations of 

TVET side, especially the factors affecting the contribution of TVET education on self-

employment seem ignored.   

1.10. Organization of the Study 

This study was organized in to five chapters. the first chapter deals with background of the 

study, statement of the problem, objective of the study, research questions,  significance of 

the study, scope and limitation of the study. The second chapter focuses on the review of 

related literature such as; short history of TVET, TVET strategy in Ethiopia, Ethiopian 

TVET education from Socio-Economic context, TVET and employment conditions in 
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Ethiopia, concept of TVET graduates entrepreneurship and Self-employment, factors 

affecting self-employment of TVET graduates, small and micro enterprises (SME) 

development strategy of Ethiopia, contribution of TVET education to self-employment in 

developed and developing countries and TVET graduates employment and unemployment 

status in Ethiopia related to the research problem. The third chapter presents research design 

and methodology like research design and methodology, population and sample size, data 

collection type and protocol, data collection procedures, data analysis and presentations, 

variables and measurements and reliability and validity. The fourth chapter discussed data 

presentation, analysis and interpretations. The last chapter presents summary of findings, 

conclusions and recommendations. 
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CHAPTER TWO                                                                                                     

LITERATURE REVIEW 

2.1.  Short History of TVET  

Tracing the origins and development of TVET is difficult, because its origins and 

development is highly entrenched with the development of humanity. The approach used 

here to trace the origin and development of TVET is cross cutting themes. Among the themes 

chosen are tools, technology, culture change, cultural transmission, specialization and 

fabrication. Researching and writing history is possibly the most inexact science, because the 

researcher and author must largely rely upon previously published sources. The danger in 

reliance on such sources is that of repeating the biases of their authors, since „history is rarely 

written by the losers‟. (UNISCO 2009)    

History of TVET is difficult to trace, because it has been invaded in overabundance of 

evolution of other histories, UNESCO (2009). That is to say until the Middle Ages and 

industrial revolution, what we call TVET today was not considered very important by 

historians. Therefore, the researcher must cull (collect) many historical accounts in order to 

assemble odds and ends of TVET history. According to UNESCO (2009), the development 

of TVET began with agricultural revolution, which took place from about 800 BC-1700 AD. 

  2.1.1. A Historical Continuum to Explain Technological Change  

 Alvin Toffler (1981) situated technological change on a historical continuum that is helpful 

in setting the context for history of TVET. His three ages, or „waves‟, began with the 

Agricultural Revolution, which took place from about 8000 B.C. to A.D. 1700. Toffler 

should have included hunting and gathering stage preceding his first wave. Toffler‟s 

Agricultural Revolution could be divided into a subsistence phase, prior to 8000 B.C., in 

which families, clans and tribes consumed what they produced, an out-of-date phase, and 

then the family farm phase, which is now being displaced by the new „industrial‟ model of an 

agro business phase.  

Toffler neglected to consider that his ages/waves overlapped in time and space. The 

domestication of animals is also a feature of the development of agriculture to which Toffler 

may have not given sufficient emphasis. A report from the Hap Map project, which built on 
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the decoding of the human genome in 2003, attributed gene changes in East Asians and 

Europeans 6,000–7,000 years ago to the spread of agriculture to Europe from the Near East 

at around the same time that the shift to rice farming became widespread in China (Wade, 

2016). 

Another useful approach to understanding the origins and development of TVET is to trace 

the development of tools and technologies and relate these to education. Rupert Maclean and 

David N. Wilson (2013) have suggested that a „stone in the first‟ may have been the first 

tool. He also posited that fire led „to the fusing of metals and the only real advance in 

technology from Cro-Magnon days to the Industrial Revolution‟. He continued by noting: a 

rock sharp at one end, round at the other to fit the palm of the hand became for primeval man 

[sic] hammer, axe, chisel, scraper, knife and saw. Gradually these specific tools were 

differentiated out of the one homogeneous form. Holes were bored to attach a handle, teeth 

were inserted to make a saw, branches were tipped with the coup-de-poling [a sharp rock] to 

make a pick, an arrow or a spear, the rough-surfaced stone became a file; the stone in a sling 

became a weapon of war that would survive even classical antiquity. 

Toffler‟s second wave was the Industrial Age, which he dated from A.D. 1700 to 2000. 

Tjaden (1995) observed that an important characteristic of this period was the separation of 

goods production from consumption. Eventually, another important characteristic was the 

division of production into the fabrication and assembly of components, which led to the 

development of assembly lines. This „industrial model‟ also influenced the structure and 

organization of the education system. It is important to realize that the transitions from one 

so-called age to another are: (a) not cut-and-dried; (b) slow rather than abrupt; and (c) neither 

continuous nor complete. 

Toffler‟s third wave, called the Information Age, was said to have begun in the United States 

in the mid-1950s, when „white-collar and service workers outnumbered blue-collar workers‟, 

according to Tjaden (1995). It argued that, Toffler‟s paradigm appears somewhat simplistic 

because what actually seems to be happening is the merger of attributes of previous 

ages/waves. 
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2.1.2. The Evolution of TVET  

Education and training began in pre-history with the transmission of knowledge and culture 

from one generation to the next. Here culture is defined as the beliefs, values and 

technologies shared by a discrete group of people. Hostetter, (1974) wrote that „the teaching 

of technology as part of man‟s knowledge began when early cave man taught his son to 

master the skills needed for survival‟. The use of tools, beginning with those made from flint, 

evolved as humans evolved. Recent primate research has found that tool making exists 

among some primates and is transmitted to their young. In the pre-historic hunting and 

gathering society, skills were passed from parent to child as members of small, usually 

related, migratory groups. The transition from this stage to the settled cultivation of crops 

marks the beginnings of civilization and with it recorded history, Hostetter et al (1974). Tools 

made this transition possible and grew more diversified because of the transition. The 

education and training that occurred is best embodied in the Chinese proverb: „Give a man a 

fish and he will eat for a day. Teach him how to fish and he will eat for a lifetime.‟ 

Gallinelli, (1979) explained that: Children learned the skills of their parents by watching 

carefully and imitating the process until an exact duplicate could be produced. This method 

of conscious imitation was the methodology by which crafts were „taught‟ in one way or 

another until well into the 1400s (1979). While, „at first all of the simple tools, weapons, and 

religious and domestic objects were formed by the people for their own use‟, differentiation 

between so called „academic‟ and „training‟ teachers likely commenced with further 

specialization into builders, potters, leather tanners, armorers, wool, flax and cotton-spinners, 

tailors, etc. In some cultures separate castes developed for specific trades e.g. in India the 

Patel caste of leather-workers while in what became „Western‟ cultures separate guilds 

developed in the fabrication and commercial fields. Each specific group, caste, guild, etc., 

designated certain persons as educators/trainers, later called meister (or master) in Germany, 

to supervise the learning of new entrants to their field, known as apprentices. In contrast, 

training for the clergy mainly comprised a shaman, priest, rabbi or guru, who instructed a 

group of students. The former group evolved into the skilled trades, while the latter evolved 

into religious and subsequently academic groups, Gallinelli (1979, p. 20). 
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According to UNESCO (2009), as tools became more complex, and the knowledge and skills 

to use them became more specialized, parents or elders were no longer able to teach their 

children the sum total of their knowledge. Eventually, their offspring were apprenticed to 

crafts person or artisans with the specialized skills and tools for particular trades. These crafts 

would impart the craft at which usually they were an expert in exchange for unpaid, or low 

paid work. As the system developed, apprentices began to live with the crafts person and 

received subsistence until become accepted as trade‟s persons themselves.  

Barlow (1990) noted that, the rice of Athens was accompanied an increase in the practice of 

trades required by the growing city. A definite occupational classification developed 

regulating various workers into a caste system. Yet the work of the artisan is our best 

evidence of Greek achievement. Throughout a long history, the crafts men and artisans of 

Rome were composed of mixtures of slaves and freemen. They acquired their skill in the 

only way possible that is through family apprenticeship (UNESCO-UNEVOC, 2009). 

Therefore, from above explained history of TVET it is possible to conclude that, TVET start 

point is not clearly known by day, month or year; Even though, in many countries TVET 

programs are taken as socio-economic device through which country‟s economy and social 

problems could be solved.  

2.2. TVET Strategy in Ethiopia  

The significant increase in TVET enrolment in Ethiopia has been managed by a combination 

of government funding, intensive short-term teacher training and building of TVET centers. 

However, the rationale was still that of a supply-driven system. Hence, the future stages of 

the TVET reform require a paradigm shift towards a demand and outcome driven system. 

This holds not only for the training itself, but for the management of the TVET system and 

its institutions as well. The deciding factor for success is not input or supply, but performance 

(GTZ, 2006).  

Ensuring that Ethiopia advances from a largely agrarian to an industry based economy 

requires the development of middle level workers to satisfy the labour demand of the 

different sectors of the economy. As an increasing number of young people graduate from 

general education, the Government of Ethiopia has recognized that it is of greatest 

importance to provide them with options for further education and training in order to 
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increase their employability. In this context, it is important to build a demand driven, 

flexible, integrated and high quality TVET system. The Government of Ethiopia (GoE), 

therefore has involved all stakeholders in the planning, policy making, training delivery and 

monitoring and evaluation of the TVET system. Therefore, the ongoing reform seeks to 

increase the engagement of the private sector both of; private TVET providers and 

enterprises as future employers of TVET graduates and to provide students and trainees with 

knowledge, skills and abilities relevant for the world of work (GTZ, 2006; Walther, 2007).  

However, the formulation and implementation of TVET policies is the responsibility of the 

Ministry of Education. The Ministry of Capacity Building (MCB) has since 2006 been 

implementing the ECBD Programme, with technical assistance from the German government  

(GTZ). The programme aimed at improving the competitiveness of the private sector through 

reform of TVET, non-formal education and universities. The government was considering 

reforms of TVET governance and management structures through the establishment of 

autonomous TVET authorities at federal and state levels, which will be governed by a TVET 

Council, (OECD 2008). 

2.2.1. National Exam Determining Access to the TVET Track  

In Ethiopia, students in grades 10 and 12 take a centrally organized examination, conducted 

by the National Education Assessment and Examination Agency (NEAEA). The students that 

pass the exam in grade 10 can continue to preparatory school (grades 11 and 12), while the 

remainder are expected to pursue TVET or join the labour force. 

The (MOE) determines score cut points for the examination. These cut points are such that 

number of students corresponding to a cut point that is eligible for TVET is equal to the 

capacity that the government TVET colleges can accommodate. Similarly, numbers of 

students allowed to continue to the higher education corresponds to the number of places that 

universities can accommodate. As numbers of TVET institutions, as well as numbers of 

places by specialization change yearly, the corresponding cut-off points also change yearly. 

There is another stream of individuals that can go to TVET those who could not get 

sufficiently high scores to go to university during the national exam at the end of grade 12. In 

addition, students can go to TVET from the universities, in which case they can go to level 5. 



 

15 
 

The use of the cut-off scores that allow students to go to vocational training or not, open the 

possibility of impact evaluation through a regression discontinuity design. There are two cut-

off scores that are relevant for this purpose. The score that separates the students who have to 

drop out from formal education completely and those that can continue to technical education 

and also the cut-off score that separates those who can continue their studies to the upper 

secondary versus those who have to continue to TVET. 

2.2.2. Purpose of Ethiopian TVET Program 

The focus of TVET programs have been on the preparation and development of job seekers. 

That is, vocational training has not been involved in exploring new concepts beyond the 

traditional role of preparing students for available jobs. Rising levels of youth unemployment 

is having disastrous results in countries where this problem has reached serious proportions. 

The rising level of graduates from time to time would make the supply of labor exceed the 

demand. This urges TVET colleges develop intentions and motivations for self-employment. 

One policy recommendation according to Nelson and Nguiru (1987) is modifying the 

education curricula to prepare people for entrepreneurially- defined work. An increasing 

attention has been given to technical and vocational training in Ethiopia as a policy 

instrument to improve employment and employability of youth graduates. Trainees learn job-

specific and employability skills and are given opportunities to use these skills through work 

experience programs that connect them with the business community trough apprenticeships 

(MOE, 2001). 

Unemployment and underemployment is a persistent problem due to the absence of a 

dynamic private sector. In rural areas, underemployment is widespread. In urban areas, about 

26% of the workforce is officially unemployed, a figure believed to underestimate the real 

situation. Of particular concern is that unemployment among the youth is significantly higher 

than the rest of the workforce. Recent studies have also shown substantial skill gaps 

throughout the economy, especially in economic sectors with a higher skill level and outside 

of Addis Ababa (MoE, 2008; National TVET Strategy).Then, it is indicator that the level of 

Entrepreneurship opportunities to TVET graduates was less diversified in the country in 

which youths have been suffering from unemployment and underemployment both in urban 

and rural areas of the country. 
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To overcome unemployment and economic problems of youths, National TVET strategy has 

been launched by Ministry of Education of Ethiopia (2002). The strategy visualize that 

Technical and Vocational Education and Training (TVET) in Ethiopia seeks to create 

competent and self-reliant citizens to contribute to the economic and social development of 

the country, thus improving the livelihoods of all Ethiopians and sustainably reducing 

poverty. 

2.2.3. The Contribution of TVET Education for Self-employment in Ethiopia 

The role of TVET on human resource development and the consequent growth and prosperity 

of society is an established fact. This is because TVET furnishes skills required to improve 

productivity, raise income levels and improve access to employment opportunities for people 

(UNESCO 2016). It does this by playing three major roles: meeting the human power needs 

of society; raising the employment opportunity of citizens thereby improving their livelihood; 

and motivating citizens for further education and training. Broadly speaking, therefore, 

TVET can be defined as education and training activity that is mainly provided to lead 

participants acquire skills, knowledge and understanding necessary for employment in a 

particular occupation or group of occupations (Atchoarena & Delluc, 2001). Therefore, 

TVET is a part of the education system that makes an individual more employable as well as 

active participant and relevant in the socio-economic system of a country (Psacharopoulos & 

Woodhall, 1985). That is why that we see here and there in our world that countries are 

consistently striving to improve their education system in general and their TVET systems in 

particular (Psacharopoulos & Woodhall, 1985; Benson, 1987; King, 1985) 

One of the most important contribution features of TVET is its orientation towards the world 

of work and the emphasis of the curriculum on the acquisition of employable skills. TVET 

delivery systems are well placed to train skilled and entrepreneurial workforce that needs to 

create wealth to fight poverty. According to Africa Union (2007), another important 

contribution aspect of TVET is that it can be delivered at different levels of sophistication. 

This means TVET institutions can respond to the different training needs of learners from 

different socioeconomic and academic backgrounds and prepare them for Self-employment 

and sustainable livelihoods. 
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In Ethiopia, TVET was the most neglected area in the history of the education system. 

However, following 2000/01 a massive expansion of this sub-sector has been operational. 

The strategic thinking behind the expansion of the TVET sub-sector is to meet the middle 

level skilled man power needs of the economy, which have become very essential to the 

overall development of the country (MOE, 2002). 

The goal of the TVET system is to create a competent, capable and adaptable workforce to 

economic and social developments in Ethiopia and to enable an increasing number of 

Ethiopians to find gainful employment and self-employment in the different economic 

sectors of the country (Engineering Capacity Building Program, 2006). To this end, TVET 

will be re-organized into an outcome-based system. This means that, identified competencies 

needed in the labor market become the final benchmarks of training and learning and that all 

institutions, rules and regulations of the TVET system will be re-defined so that they support 

Ethiopians to become competent. 

Graduates of TVET colleges will not only be government or private sector employees, but 

they are also expected to be self-employed citizens. To this end, courses in entrepreneurship 

development would be offered to trainees so that they do not only have the professional 

skills, but also the ability to create their own self-employment opportunities.  

As per the national TVET strategy (2008), self-employment or job creation is considered as a 

major career choice for TVET graduates. In view of this, The PASDEP assumed the TVET 

programme to offer „‟relevant and demand driven training that corresponds to the needs of 

economic and social sectors for self-employment” (MoE, 2008). This option is obviously 

achieved through Micro and Small Enterprises (MSE) endeavors, which is considered to be 

the basis for economic development and improvement of livelihood of citizens. 

With the intention of making TVET graduates self-employed, the number of TVET schools 

as well enrolled trainees is increasing considerably in number. However, TVET graduates 

become wage employees rather than self-employed. Furthermore, they are frequently 

incapable of engaging in self-employment or locating employment. Besides, they are often 

not well-informed with the expertise and the most of all the knowhow, capital and material 

fundamentals to establish their own businesses (Biazen and Amha 2009). Thus, they are not 
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able to contribute considerably to poverty alleviation by creating jobs and engaging in small 

productive businesses. 

2.3. Ethiopian TVET Education from Socio-Economic Context 

With GDP per capita at $330, Ethiopia is one of the poorest countries in Arica. However, its 

GDP has been growing at almost double digits since 2003/2004 - its growth rate has been one 

of the fastest in the continent. Agriculture represents the largest sector of the economy in 

Ethiopia, comprising nearly 50% of GDP in 2010. Services (consisting primarily of financial 

intermediating, public administration and retail activities) are the second largest sector of the 

economy. In 2005, 80% of the labour force in Ethiopia was employed in agriculture, 13% in 

services, and only 7% in industry (CSA, 2005). The private sector is small, largely informal 

and is concentrated in the services sector. The World Bank investment Climate Assessment 

finds that four out of five employed youths work in the informal sector, defined as enterprises 

with less than five employees (World Bank, 2009). At the time government of Ethiopia has 

launched a new five year plan for 2010/11 – 2014/2015, titled the “Growth and 

Transformation Plan” (Ethiopia 2010). The plan aimed to achieve the Millennium 

Development Goals and to make Ethiopia a middle-income country by 2020-2023. 

The Plan for Accelerated and Sustained Development to End Poverty (PASDEP), Ethiopia‟s 

second poverty reduction strategy paper; states that in order to achieve the development 

targets, TVET will need to provide “relevant and demand-driven education and training that 

corresponds to the needs of economic and social sectors for self-employment and 

employment”. In 2008 the government of Ethiopia published the National Technical and 

Vocational Education and Training Strategy (MOE, 2008). The strategy outlines how the 

TVET program will achieve the development goals. 

The emphasis of TVET for achieving the development goals is motivated by the fact that, the 

labour productivity in Ethiopia is very low, even as the domestic wages are about one third of 

the average wage in Sub-Saharan Africa. The World Bank Investment Climate Assessment 

(ICA) found that measured in terms of annual sales per worker, average labour productivity 

in Ethiopia in industries of significant presence is less than half of the average for the sub-

Sahara Africa (SSA) Countries, and even smaller fraction of that of the low-income country 

group. Part of the reason for the low productivity is the fact that the enterprises (i.e. factories) 
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are not as well equipped. As a reference, the value of equipment and machinery per worker in 

Ethiopia in 2006, was 30% lower than the low income country average, and 50% lower than 

the SSA average. However, the Investment Climate Assessment (ICA) finds that the labour 

productivity in Ethiopia would still be lower than the comparison countries, even if its 

industries were equally capital intensive. The reasons for this are lower workforce skills and 

higher technical inefficiencies at the enterprise level. (World Bank, 2009). 

Skills in Ethiopia command a higher wage premium than most developing countries. The 

average wage differential between skilled and unskilled labour is 81% in Ethiopia, compared 

to 14% in China. On average, labour efficiency in medium and large firms in Ethiopia is 

about 50% of that in similar sized firms in China. In small and micro enterprises, labour 

productivity is less than 20% of the Chinese level (Dinh et al 2012). 

2.4. TVET and Employment Conditions in Ethiopia  

According to UNESCO (2005), TVET is increasingly recognized as an effective means of 

empowering young people to engage in productive and sustainable livelihoods. In some 

countries, governments are faced with the challenge of providing further learning 

opportunities for young people or to prepare them for the world of work.  

Hence, TVET programs that respond to the demands of the labor market are viewed as 

central to equip graduates with work skills that will enable them to escape from the cycle of 

poverty and contribute to their community economic wellbeing. The quantity and quality of 

human resources produced depend on both the delivery capacity of the formal and informal 

education and skills system and on the demand for these resources in a given country. 

Williamson (2007:123) illustrated this fact as „simply increasing the supply of educated and 

skilled workers through investing heavily in expanding the provision of education and 

training is nothing unless matched with labor market‟. This could make rapid rise in the 

number of degree and certificate holders, coupled with a lack of jobs in the areas for which 

these people were trained. Guarcello (2006:45) explained the above issue further as „graduate 

unemployment is one of the most labor market difficulties of young graduates coming from 

middle level training centers‟. This is because, early unemployment in a person‟s working 

life is severe as it may permanently impairing his or her productive potential and therefore, 

unemployment problems can lead to serious social adjustment difficulties. In line with the 
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above ideas, a high level of unemployment is one of the critical socioeconomic problems 

facing in Ethiopia. While, the labor force grows with an increasing proportion of youth, 

employment growth is inadequate to absorb labor market entrants. As a result, youths are 

especially affected by unemployment (UNESCO, 2005). Thus, enterprises of the formal 

sector are by no means in a position to absorb the increasing demand for employment. 

According to Freire, 2001, the majority of people will have to make a living in the informal 

sector. Hence, TVET system must react to solve this situation. Although a number of 

different training programs and more initiatives are required for the existing training 

institutions to address a greater variety of target groups.  

In the provision of vocational skills, micro-enterprise development training and other income 

generation programs, knowledge of the demands of the formal and informal sectors, the 

underlying employment markets, skills market, industrial characteristics and labor must be 

directly linked to curriculum and training (ILO, 2003 ; in Williamson, 2007).  

2.5. The Concept of TVET Graduates Entrepreneurship and Self-employment  

Self-employment or job creation has been defined by different authors to mean different 

concepts. Startiene (2010) points out that, researchers and various institutions provide a 

wide-range of self-employment concept understandings. Spencer and Gomez (2004), defined 

self-employment as the simplest type of entrepreneurship since self-employment seldom 

necessitate substantial financial investments, advanced management skills or understanding 

of the legal scheme for setting up or operating a business. Zimmermann, 2004 argues that 

self-employment is effective, but risky form of entrepreneurship, providing individuals a 

sense of higher self-independence and more satisfying lives. Zhang (2006) explained self-

employment as proprietors of enterprises, employing numerous persons. S. Parker (2004) 

considers the self-employed as persons who earn no wage or salary nonetheless derive their 

income by exercising their occupation or business on their own account and at risk.  

Numerous researchers (such as Blanch flower and Meyer, 1994; Burke, et al 2002) in their 

studies consider "self-employment" and "entrepreneurship" as synonyms. Even though 

several researchers (like Bradley and Robert, 2004; Stel, Carree and Thurik, 2005) beg to 

differ by arguing, that self-employment cannot reflect the actual level of entrepreneurship in 

a country. However, Startiene et al (2010) argues that the entrenched attitude in society about 
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the links between these two phenomena allows them to be synonymous. Consequently, from 

reviewing literatures, researchers find that there is no general scientific consensus on the 

concept difference of self-employment and entrepreneurship. Summing up, based on this 

literature analysis in relation to the endeavors of TVET graduates; entrepreneurship, self-

employment, job creation and MSE undertaking are taken as analogous ideas although they 

are not exactly the same in other contexts. 

Self-employment represents an important route into the labor market in Urban and Rural 

areas. In order to become successful, entrepreneurs need self-confidence, creativity, a 

realistic assessment of the market, basic business management skills and openness to risks. 

Starting a business furthermore requires access to finance, access to necessary permits and 

licensing and access to land or infrastructures to operate. The TVET authorities provide 

assistances to TVET providers to develop appropriate training packages, drawing on the 

magnitude of international experience in this field. 

TVET providers, public or private Colleges are also encouraged to consider the work 

environment in the local micro and small business sector when designing their training 

programmes. This includes, for example, the introduction and use of appropriate technologies 

and the organization of internships or cooperative training programmes with micro and small 

enterprises. The TVET executive bodies will also undertake initiatives to strengthen and raise 

quality in traditional apprenticeship training as this mod of TVET delivery is particularly 

effective in preparing youth for self-employment (MoE, 2008).  

2.6. Small and Micro Enterprises (SME) Development Strategy of Ethiopia 

The new MSE Strategy (2011) included fresh band of target groups, the graduates, (in 

addition to its classical emphasis on the poor and less skilled people) to form cooperatives 

and create their own jobs. On top of providing jobs to the people, the establishments are also, 

hoped to bring about the technological transfer and new corporate management skills to the 

nation. The manufacturing sector that encompasses the majority of the previously identified 

areas; the service sector; which is a relatively new one, though not completely new, 

construction sector, the urban agriculture sector and the retail sector. These sectors got 

attention because they are categorized in the manufacturing sector and expected to substitute 
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imports. According to this strategy the supports the enterprises receive is dependent up on 

their level of growth and is relatively a tailored one.  

Enterprise development support frameworks are developed to execute the strategic directions 

outlined in this Micro and Small Enterprise Development Policy and Strategy and create an 

enabling environment to overcome the implementation challenges identified over the last few 

years (MSEs strategy, edit April 2016). The various MSE development orientated 

frameworks shall be, implemented following an integrated approach, rather than separately. 

In addition, the implementation shall be adapted to the specific characteristics of the different 

sectors as well as the levels of growth achieved by individual enterprises.  

TVET institutions shall develop and deliver new outcome oriented entrepreneurship training 

programs, which combine both theoretical and practical aspects, for building the 

entrepreneurial competencies of MSEs and deliver Technical skills, business management 

and marketing training programs that are appropriate for different enterprise levels. The 

development of training programs shall be based on training needs assessment.  

The TVET Agency shall design and deliver different enterprise level training programs 

(technical skills, business management and marketing), shall put in place a complete 

curriculum, incorporating training guides, action manuals, and a monitoring and evaluation 

system. The training programs shall be planned in advance and their delivery shall be 

evaluated against intended outcomes (TVET strategy, 2008). 

The types and scope of industrial extension services to be provided for MSEs is naturally 

wider more comprehensive than those for medium and large enterprises. The services to be 

provided to MSEs include: organizing and delivering adequate information services as well 

as training programs on basic business skills, entrepreneurship and business management, 

technological development and improvement, technology selection and transfer, creating 

market linkages, productivity enhancement, product/service quality improvement and support 

for accreditation certificates as well as compiling and disseminating best practices. 

The presence of a sustainable market is a critical factor for the realization of MSEs‟ 

development goals. In the absence of adequate and secure market opportunities, the capacity 

of enterprises to create jobs and accumulate capital will be compromised. The financial 
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management and saving related awareness of most MSEs is generally low and they lack 

favorable attitudes. Savings education shall be integrated in curricula and implemented as 

one of the main functions of schools and TVETs (MSEs strategy, edit April 2016). A certain 

amount of savings shall be considered as a precondition when young graduates intend to start 

their own businesses and borrow from financial institutions. Appropriate awareness creation 

mechanisms for promoting savings shall be developed through micro finance institutions 

(MFIs). Credit is a key input for starting and expanding MSEs. MFIs often face the difficulty 

of providing loans without collateral to new enterprise startups that approach them with only 

their own savings and limited family collateral support. MFIs will introduce a new scheme to 

enable them issue loans to new startups without collateral requirements. 

The aim of establishing production and sales centers (clusters) is to coordinate and support 

enterprises that are willing to come together in specified areas to produce and sell goods and 

services. With the installation of full machinery and equipment, the centers can be upgraded 

into full-fledged incubation facilities. The concentration of users produces a number of 

benefits including the potential to develop common service facilities, facilitate access to 

different training programs and better access to technology and advisory services. The 

experiences enterprises gain during their stay in production and sales centers enables them to 

achieve competencies that contribute to their growth and transformation. 

A one-stop shop service is a service organized in one location to enable MSEs to acquire 

legal status and engage in production and service activities, by providing easy access to 

government services as well as enterprise development support from other institutions in a 

coordinated, transparent and efficient manner thereby enhancing the enterprises' business 

performance. 

2.7. Empirical Literature Review  

2.7.1. The Contribution of TVET Education to Self-employment in Developed and  

Developing Countries 

Some countries have been able to maintain stable employment over recent years and decades, 

also in times of recession, while unemployment rates and the share of young people outside 

employment, education or training has increased steeply elsewhere. This suggests that 
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institutional settings and public policies play a prominent role in influencing the transition 

from school to work. Promoting a successful transition not only prevents long-term negative 

consequences of early phases of youth unemployment and idleness, but also enhances 

individual professional careers, earnings increases, economic productivity and social 

cohesion, (ILO 2012).  

Good education and training can contribute to economic productivity and social cohesion, 

vocational education and on the job training with young workers and companies also need to 

involve governments, social partners or other societal actors in order to be stable and 

effective. Some countries experience about contribution of TVET Education on employment 

is as follows. 

2.7.1.1. The Experience of Germany 

 Germany and many neighboring countries are characterized by dominant “dual” vocational 

training, combining work experience, learning on the job and classroom education as the 

dominant pathway from school to work. According to (BMBF, 2011) apprenticeship 

graduates generally have a smooth transition into employment. In Germany, firms seem to 

adapt their training activities to economic conditions and the projected demand for skills, 

which makes the number of apprenticeship, offers sensitive to economic fluctuations. 

Similarly, the decision to employ youths in the firm following the completion of the 

apprenticeship depends on the current economic environment. Between 2000 and 2009, the 

conversion rate of apprenticeship contracts into regular employment varied between 50% and 

60%. 

According to Fedorets and Spitz-Oener (2011), apprenticeship graduates have sufficient 

general skills that enable them to move even between different professions. In this way, the 

dual vocational training system has proven capable of adapting to changing labor market 

needs; In 2009, the states and the federal government spent around 7.3 billion euros on the 

regular vocational training system, with an additional 5.5 billion euros on measures aimed to 

promote or improve the functioning of the (preparatory) training system (BMBF, 2011). 

Nevertheless, the need for ongoing evaluation and modernization persists.  
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The majority of these measures are not youth-specific, given that they are available to all 

individuals fulfilling the eligibility criteria, independent of age. Hence, the type of measures 

offered cover the standard repertoire of Active Labor Market Policy (ALMP) schemes, 

namely counseling, job search assistance, short and long-term training measures, wage 

subsidies as well as job creation schemes in the public sector. The only exception is specific 

employment subsidies that were granted to firms between 2007 and 2010 when hiring youths 

under 25 who had been unemployed six months prior to entering employment. The subsidy is 

paid up to 50% over a maximum period of 12 months. 

The German system has long been admired internationally. It is typically observed that such 

a system is correlated with lower rate of youth unemployment. This correlation need not be 

because of the causal link from the type of system to the employability of the graduates, but 

it is often interpreted to have such a causal link. 

The challenge in implementing the dual system is that a company has to be convinced that 

participating in the apprenticeship scheme is ultimately to its own benefit. In reality, the firm 

may resist the apprenticeship arrangement because training is expensive. Trainees need to be 

supervised and have to operate expensive equipment. This presents a classic coordination 

problem, where every firm could possibly benefit if the entire labour force is more skilled 

because of the training. However, every firm prefers that the training is done by somebody 

else. Therefore, the total amount of training offered is less than socially optimal. 

Coordination problems of this type are of course at least part of the justification why separate 

TVET institutions exist, as opposed to the training being done by the employer. Institutional 

or public provision of TVET attempts to tackle this coordination problem, but cannot entirely 

escape it if the firm based training is desired the coordination problem re-emerges in a 

different guise. 

German-style dual programmes demand very strong participation by employers. In practice, 

German apprenticeship involves four major sponsoring parties the employer, the public 

authority, the trainee and the trade union (Streeck, et al 1987). German apprenticeship system 

is a descendant of the mediaeval institution of apprenticeship within the merchant guilds. It 

appears that in Germany the institutions have emerged that, are able to solve the coordination 

problems that are inherent in the cooperative training arrangements. 
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2.7.1.2. The Experience of Australia 

In Australia, vocational education and training plays quite an important role in post-

compulsory schooling, with around 40% of all individuals with a post-compulsory schooling 

degree having obtained a vocational degree (ABS, 2011). The organization of the post-

compulsory education system in Australia is very sophisticated and highly centralized, 

involving a number of specialized government bodies aiming to standardize the system, as 

well as maintaining its quality and timeliness. In Australia, by the year 2011, (80%) of the 

majority of vocational education and training participation was school-based an extensive 

Australian Apprenticeship system also exists, distinguishing between two types of contracts: 

apprenticeship contracts and traineeship contracts. In contract to apparent ship training 50%-

60% of graduates were self-employed. While, apprenticeships relate to technical occupations 

and the traditional trades, (Karmel 2010). These greatly support the participants to create 

their own jobs. 

2.7.1.3. The Experience of Some Latin America Countries 

Young people in Latin America face particular difficulties in entering the formal labor 

market, more so than in the transition from school to work in general. Vocational training has 

traditionally been part of the education system in Latin America, although the original system 

has been unable to adapt to the changing structure of the economy, producing a cohort of 

unemployed youth or informally employed youth in the 1970s and 1980s. Training systems 

are no longer part of the long-term development strategy, but training programs and 

interventions on average have been effective in improving the outcomes of the targeted 

population, (ILO 2012).  

The first vocational training programs (along the lines of the German model) were introduced 

in the 1940s and 1950s, although they did not survive the changing structure of the economy 

in the 1980s and 1990s. Between 1998 and 2008, youth unemployment rates significantly 

declined (by 5.9%) and stabilized at around 14.3% in 2008 (ILO, 2010a). 

Employment services are present as a labor policy in Latin American and Caribbean 

countries. State employment services were often created long before the 1990s, with 

Argentina and Uruguay operating these forms of support since the early-twentieth century, 
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although their operation and role has long been minimal (Marshall, 2004). Betcherman 

(2007), show that public employment services did not impact the probability of finding 

formal work in Brazil. Moreover, Uruguay‟s experience shows larger effects of such 

programs on the skilled youth, while the benefits on unskilled workers are limited. In general 

training programs have been overall effective in improving outcomes of the youth and have 

been a major policy tool in the region, the young population is often not the primary target of 

other forms of interventions and Active Labor Market Policy (ALMPs), which are currently 

still developing and whose impact on youth remains under scrutiny. 

2.7.1.4. The Experience of India 

In India, Vocational training holds limited importance and is mostly restricted to informal 

and traditional crafts training. Formal vocational training in training institutes only plays a 

marginal role and does not reap significant benefits for young people, as it does not meet the 

demands of the advanced sectors, (ILO, 2013). Traditional apprenticeships in the informal 

sector cannot provide the skills for more productive economic activities. As in most countries 

in South Asia, the labor market in India; can be characterized by high shares of self-

employment, informality and working poverty. 

Employment growth in the formal sector is too low to absorb large numbers of young labor 

market entrants. The position of youth in the labor market in India summarized in table as 

follows.                           

Table 2.1 Distribution of labor force in India 

 

 2004-2005 2009-2010 

Self-employed 557 496 

Salaried  employee 147 161 

Casual workers 251 308 

Unemployed 44 35 
 

Source:  NSS Employment and Unemployment Survey 2004–2005 and Government of India (2011). 

 According to available data, salaried employment accounts for only 15%, while self-

employed accounts 56% of the labor force in India. Data from the 2009/2010 Employment 
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and Unemployment Survey shows that, in India 21,020,514 people received vocational 

training. Formal vocational training in India is largely publicly financed; with a very limited 

role for the private sector in financing and the design of training and apprenticeship 

programs. 

Table 2.2. Participation in vocational training in India  

 Participants Percent 

Receiving formal vocational training 2,431,411 11.6 

Received formal vocational training 5,400,114 26 

Received hereditary vocational training 4,403,032 21 

Receiving other informal vocational training 8,785,957                 41.4 

Total 21,020,514 100 
   

Source: NSS Employment and Unemployment Survey 2009–2010. 

2.7.1.5. The Experience of United States of America  

In America after the inauguration of President Clinton his secretary of labor, Robert Reich, 

endeavored to establish a comprehensive school-to-work system so as to improve the 

occupational qualification of young people. His efforts resulted in the School-to-Work 

Opportunities Act of 1994. Entrepreneurs argued that the school system failed to provide 

high school graduates with the skills needed for the workplace. The underlying argument was 

that business needs flexible workers with analytical and basic skills to remain competitive. 

Moreover, there was a change in the attitude to education reform, namely, a growing demand 

for a new systematic approach instead of adding a new job training programme to the 

existing bundle. 

In searching for a systems model, reformers looked to the education systems of their 

economic competitors, especially Germany. Just as Germany had been held up as the best 

model at the beginning of this century it once again became the primary standard bearer for 

possible replication in the United States. The same idea is mirrored in the School to-Work 

Opportunities Act 1994, the latest attempt to establish a comprehensive training system as 

part of a work force development strategy. This federal legislation was supplemented by two 

other major laws: Goals 2000: Educate America Act and National Skills Standard Act. The 
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key linkage between a strategy of changing the system and different institutions at federal, 

state and local levels was the development of skill and academic standards. 

The National Skill Standards Act is also designed to supplement the School-to-Work 

Opportunities Act that establishes a framework based on three main components within 

which each state can develop its own school-to work transition programme that is best suited 

to its local needs. These components are: school-based learning, work-based learning and 

activities that connect both concepts to a comprehensive strategy for all students, not just 

those in vocational education. Due to the broad definition of how the programmes should be 

designed this legislation is not to establish one „best practice‟, but rather promotes a variety 

of different school-to-work approaches, for example tech-prep programmes, cooperative 

education, and youth apprenticeship. All of these programmes link academic and vocational 

content, and sometimes secondary and post-secondary education. New cooperation between 

high schools and community colleges is to be encouraged to promote continuing learning. 

Furthermore, the idea of work-based learning forces schools to seek links with employers to 

set up planned workplace training. This gives students the chance to build a relationship with 

an employer and motivates them to stay in school since they perceive the importance of 

academic learning for the workplace and encourage the students to establish their own 

business after completion of their education and training.   

2.7.1.6. The Experience of South Africa  

South Africa has 50 public TVET Colleges created out of the merging of former technical 

colleges, colleges of education and training centers (Government of South Africa, 1998). The 

sector has been undergoing reforms and restructuring programmes in recent years, in addition 

to mergers in 2002, recapitalization in 2005, and policy amendments to the further education 

and Training Act in 2006 and 2012. The latest policy breakthrough in the form of the White 

Paper on post-school education (DHET, 2013) provides important insight on its envisaged 

role in the national education and training space. As the first attempt REAL & NORRAG 

policy by the newly formed post-school education Ministry, it represents the quest for an 

expanded, integrated and effective system, while ensuring that changes to earlier legislation 

is implemented, including migrating colleges from regional authorities and ensuring that 
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effective governance and administration systems are put in place in what is referred to as a 

turnaround strategy (DHET, 2012).  

OECD report of 2012 refers that South African system faces of major challenges in the youth 

labour market, there are ambitious plans to expand the TVET College system and the scale of 

ambition rightly measures up to that of the challenge (OECD, 2014, p. 27). Clearly the 

ambition to which the report refers was either ignored or deliberately omitted in the 

assessment. It is indeed an open secret that colleges are overflowing their capacity and 

struggling under the weight of expanded TVET and student numbers without the associated 

infrastructure to deal with them. 

In South Africa the main purpose of TVET Colleges is the direct provision of education and 

training. In reality, however, the scope of TVET Colleges is considerably undermined, both 

in terms of the way in which it restricts who they are responsive to and the purposes for 

which they are designed. It is clear that as an integral part of a diversified system, Colleges 

are expected to respond closely to the post-school excluded youth component referred to as 

those that have completed schooling, have not completed schooling and have never been to 

school (DHET, 2013, p. 10). While these institutions are expected to play an important role 

in the youth agenda, the new institutional form or community colleges accommodated older, 

unemployed and less certificated learners those not accommodated by the TVET colleges.  

South Africa has doubtlessly already providing free TVET access in order to equip trines 

with necessary skill in labour market for those that have no access to other opportunities. In 

South African TVET policy and practice is largely endogenous and underpinned by their 

contextual reality, which is TVET is seen as a real and tangible solution to a youth 

unemployment crisis. 

2.8. Statistics of TVET System in Ethiopia 

There has been considerable expansion in TVET institutions in Ethiopia, both in terms of 

public spending and increased provision by private institutions. Number of TVET institutions 

in Ethiopia also provided by non-governmental organizations (NGOs). During the years 2004 

– 2009, average annual increase in enrolment in TVET was 30.5% (MOE, 2008). In the year 

2008/09 (2001 E.C), there were total of 458 TVET institutions in Ethiopia. These institutions 

enrolled total of 308,501 students in regular, evening, summer and distance programmes. In 

2007, Ethiopia was the second in Africa in terms of number of training institutions. 
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Table 2.3 TVET Enrolments by Gender, 2004-2009 

 

Source: Education Statistics Annual Abstract, 2010/11 (MOE, 2010) 

Government TVET appears that most private institutions are of lower quality, and they 

provide to students with lower educational outcomes (MOE, 2008). Meanwhile, the NGO-

run TVET generally have the reputation for higher quality, and their fees and financial 

arrangement vary. Both private and NGOs have to be TVET certified by the government. 

 

 

Source: Education Statistics Annual Abstract, 2010/11 (MOE, 2010) 

Figure 2.1  Structure of Education and TVET System in Ethiopia. 

Sex 2004-05 

(1997 E.C.) 

 

2005-06 

(1998 E.C.) 

2006-07 

(1999 E.C.) 

 

2007-08 

(2000 E.C.) 

2008-09 

(2001 E.C.) 

 

Average Annual  

Growth Rate 

Male 51,940 61,415 107,327 119,123 165,919 33.7% 

Female 54,393 62,142 83,824 110,129 142,591 27.2% 

Total 106,336 123,557 191,151 229,252 308,501 30.5 

% Male 48.8 49.7 56.1 52 53.8 56.2 

% Female 51.2 50.3 43.9 48 46.2 43.8 



 

32 
 

2.9. TVET Graduates Employment and Unemployment Status in Ethiopia  

Unemployment and underemployment continue to be serious social problems in Ethiopia 

despite some improvements in recent years. This is mainly a result of rapid population and 

labor force growth and limited employment generation capacity of the modern industrial 

sector of the economy. The national rate of unemployment, which stood at 3.6% in 1999, 

declined to 2.6% in 2005. Open unemployment is not a common problem in rural areas. 

Underemployment defined as the proportion of workers who are "available and ready to 

work more hours” is a phenomenon of rural areas. However, this does not mean that 

underemployment is not a problem in urban areas.  

According to the Labor Force Survey by Central Statistical Agency (CSA), 

underemployment is highest among male youth and prime-age adults, and higher among men 

than women in both urban and rural areas. In particular, the underemployment rate of urban 

male adults aged 25 to 39 stood at 20 to 25 percent in 2005. The underemployment rate 

declined beyond the age of 40 at national level as well as for urban and rural residents (CSA, 

2006). According to the terser study of Durame industrial technology College (September 

2018), 1050 students graduated in between 2014-2018 and of those 507 are registered and 

still waiting for job. From those 1050 graduates only 285(27%) graduates were started their 

own business. 

High urban unemployment rates remain a major policy challenge. According to the CSA, 

2006 Urban Employment Unemployment Survey, urban unemployment has consistently 

declined from 26.2 percent in 2003 to 22.9 percent in 2004 and further to 16.7 percent in 

2006. Urban unemployment, particularly youth unemployment is a growing area of concern 

for the government, recent survey programs have been intended to cover only urban areas 

which shows that unemployment of an urban area is greater than a rural phenomenon. 

Rural-urban migration is considered to be the main contributing factor; to urban population 

growth in Ethiopia. There is a widely shared view that rural-urban migration in Ethiopia is 

increasing and is driven by the dwindling amount of farmland available to the rural 

population, and also, by the low level of agricultural productivity.  
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The rural-urban migration has seasonal behavior and is considerable in different parts of the 

country. The majority of the employed labor force found in the agricultural sector where 

earnings are low for the labor force to come out of poverty. A large size of the labor force is 

also engaged in the informal sector where underemployment, poor earning and lack of 

institutional protection are the characteristic features. These realities nurture the problem of 

working poor in Ethiopia, making poverty more a result of poor earnings than open 

unemployment (CSA, 2014). 

2.10. Factors Affecting Self-employment or job creation of TVET Graduates  

There are diverse approaches and theories to analyzing the factors affecting self-employment 

efforts of individuals. Lambing and Kuehl (2000) have pointed out personality traits, socio-

cultural factors, economic conditions and the combination of these factors as the major issues 

influencing self-employment. Other authors, Like Saini and Rathore (2002) argue that social, 

religious, socio-cultural, psychological, political and economic policies as the main factors 

affecting self-employment. Khanka (2004) describes another approach to the factors 

affecting self-employment. These factors are economic aspect, noneconomic aspects and 

government measures.  

Even though, there are many approaches to analyze factors affecting TVET graduates self-

employment, the major factors that affect self-employment schemes can be classified into 

various aspects such as; Facilities and Equipment, socio-cultural (entrepreneurship), 

government policies, support system and Practical or apparent ship training; which are 

elaborated thoroughly below. 

2.10.1. TVET Facilities and Equipment  

TVET institutions equipped with necessary and enough facilities and equipment has great 

roll in delivering quality training that helps the graduates to create their own job. A perennial 

problem in TVET is the high cost of construction, equipment, maintenance and the provision 

of consumable training materials. Routine and preventive maintenance have also constituted 

perennial problems. These issues have implications for TVET finance, instructor training, 

curriculum development and the delivery of instruction. If one of these attributes is not full 

filled, the others are affected. Many TVET systems have utilized cost-recovery, industrial 
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levies, linkage with enterprises and employer participation mechanism to address and 

overcome the shortage of facilities and equipment‟s (Kitui Mango Benedict, 2015) 

Schools physical facilities like classrooms, libraries, desks, laboratories, books and playing 

fields have a direct impact on students‟ performance in schools (Ayoo, 2003). Nowadays 

reports of many institutions inform that most of them have been challenged by critical 

problems of resource scarcity. As much as there are workshops of training institutions that 

are in good conditions and useful, there are old, dilapidated and/or low standard ones that 

require much maintenance or rebuilding measures though many are still in use. There are 

institutions with shortages of workshops as well as workshops that lacked safety features, 

latrine, water, ventilation, training manuals, tools and equipment. Machineries and 

equipments that are thrown in every corner of workshops with the incapability of institutions 

to maintain are enormous. There are also machineries and equipment that never gave services 

due to wrong or corrupt procurement measures (TVET mapping in Ethiopia - final report 

October 2012). 

The present globalized situation of technology requires the use of up to date and adequate 

machinery and equipment in training delivery. Particularly, in such rapidly changing 

technological world, it is important to bring in new equipment, make trainees familiar with it 

and frequently operate them. This inevitably, requires adequate funding and material supply 

for the training institutions. From this perspective, the main sources of fund for the training 

institutions in Ethiopia are government allocations, donation, tuition and income generating 

activities. Most government institutions that did not implement tuition fees, however, have 

been reporting that they do not get adequate budget to equip their institutions with adequate 

machinery, equipment and consumables to give hands-on training all year round. 

Consequently, the training delivery is ill equipped both in terms of human and non-human 

resource supply (Abuel-Ealer, 2012). 

In planning the quality of education and training, it is obvious that teachers are probably the 

most vital component of the entire education process. Towards this end, Abuel-Ealers study 

revealed that teachers are critical in the provision of quality education because they impart 

literacy and numeracy skills in addition to providing a set of complex, analytical, social and 

emotional skills. He went further to note that how they are prepared for teaching is a critical 
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indicator of education quality given that good teacher training should deal with aspects like 

academic qualifications, pedagogical training, experience, in-service training and 

professional development. Therefore, he concluded that educational institutions should have 

sufficient and highly qualified teachers. 

2.10.2. The Culture of Entrepreneurship  

These set of factors center around aspects as values, norms and family and community 

entrepreneurial traditions. Lambing and Kuehl (2000), point out that, some cultures 

encourage self-employment, while others discourage it. In some cultures, self-employment is 

conceived as an occupation for low self-esteemed persons. For instance, it is well described 

in Lelissa (2006) and UNESCO (2002:132) that the negative social image held on the TVET 

programme discourages self-employment ideas of TVET graduates. Young (Young as cited 

Batra, 2003:26), points out that entrepreneurial activity is generated by a particular family 

background and experience. With regard to this, Saini and Rathore (2001:5-6) described that 

entrepreneurial traditions of the family as well as the community are important factors within 

which the entrepreneur grows and internalizes the values and norms.  

With regards to societal attitudes, the TVET program itself is victim of negative image held 

by the society in Ethiopia. According to a research finding Lelissa (2006), argues that 

trainees of TVET institutions are considered as low achievers or failures from grade ten 

national exams. This image of the society at large and the view of the graduates in particular 

are a barrier to the development of their vocational career in general and of becoming self-

employed in particular. 

Building an entrepreneurial nation is not a quick process. A culture of entrepreneurship needs 

to be inculcated at trainees, throughout the education system, whilst at the same time building 

awareness amongst parents and communities at large that entrepreneurship is an honorable 

and rewarding career option. To this end, developing an entrepreneurial culture and 

supporting innovative culture to the emergence of new and small firms should be high on 

government agendas. Therefore, colleges and other organizations in the education sector need 

to play key role, through training of potential entrepreneurs and knowledge transfer to 

industry. 
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To promote job creation and the reduction of unemployment, the training of prospective 

entrepreneurs is vital for economic development. To encourage entrepreneurial endeavors, 

many educational institutions nationwide have introduced courses designed to promote the 

skills and knowledge necessary to begin a new business or create a new product (Gibb et al 

1987). 

2.10.3. Government Policies and Actions 

Government policies and actions are economic and political environment and other various 

factors that affect self-employment, Khanka (2004). Among the economic factors lack of 

capital, working place, facilities and the market are at the forefront. The issue of start-up 

capital and inadequate provision of micro-credit services are therefore central to the TVET 

graduates to start new MSE. Hence, government need to improve economic policies, which 

encourage self-employment by providing credits, working shades, technical assistance 

(consulting personnel) are some to mention few. 

Government interventions have priority importance in alleviating the problems of 

unemployment and underemployment among the urban youth. Creating new employment 

initiatives and widening or scaling up the existing ones is one way of securing better 

opportunities of employment for the poor. TVET and MSEs play major roles in this regard, 

because integrating the two in the various sectors of the economy is an important avenue for 

enhancing productivity as well as generation of new employment options. Cognizant of this 

fact, in 2011, the government has designed an important strategy whereby TVET and MSE 

should be implemented in integration to alleviate problems of inefficiency in TVET and 

foster graduate employability. Accordingly, not only is the TVET system expected to match 

the demands of MSEs but also are trainees highly encouraged to start their own MSEs. To 

materialize the strategy more effectively, in addition, cooperatives of microfinance 

institutions will also expand to provide credit and working space for MSEs. 

2.10.4. Support System Services 

Factors related to available support services include; the quality of training institutions, 

financial and credit institutions, self-employment personnel support, consultancy services. 

These support services have their share to the success of TVET graduates in venture creation 

efforts. Some scholars argue that entrepreneurs are born and support services are less 
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important. However, it is proved that, with the right type of training, follow up support and 

assistance, one can become self-employed (Batra, 2003). It is clear that unidentified 

potentials can be cultivated and developed through well envisaged and integrated training 

including entrepreneurial skills. From this, we understand that the type and quality of training 

offered in a TVET institution is imperative for the TVET graduates‟ self-employment. 

Institutions giving entrepreneurship and innovation trainings tend to develop self-

employment and an entrepreneurial environment (Hisrich and Peters, 2002). This shows that 

the institution‟s capability to furnish the trainees with the necessary skills, knowledge and 

attitude paves for self-employment realization. Encouragement to self-employment can 

significantly influence individuals to regard self-employment as an advantageous and viable 

career path (Hisrich & Peters, 2002:13). In addition to the trainers role in engaging their 

trainee‟s in self-employment, career guidance and counseling support is also another 

contributing factor.  

Vocational guidance is the process of assisting the individual to choose an occupation, 

prepare for it, enter up it and progress in it, it is concerned primarily with helloing individuals 

make decisions and choices necessary in effecting sat is factory vocational adjustment 

(Morse 1968). Students should be aware that certain traits of character and personality are 

basic to be successful in all occupations; the right attitude towards work, willingness to take 

responsibility, accuracy and the ability of get along with others. Information about  jobs, 

qualifications, opportunities, required preparation, advantages and disadvantages and 

employment trends should be made accessible to vocational and technical school students 

thorough guidance and counseling service (Kitui Mango Benedict, 2015).  

Moreover, vocational counseling should go further than delving with facts and information 

on logical and rational basis. This can be achieved by taking counselee preparation and 

motivations into account and by assisting the counselee as much as possible to clarify, accept 

and modify his feeling and attitudes thus the effective counselor will study each student's 

problem and each situation (Jaeques 1993). 

 In Ethiopia, the financial sector do not allow credit to small business owners as they demand 

heavy collateral and prohibitive requirement of financial institutions. The financial sector 

have negative outlook towards small business owners (Mekonen, 1995). It has been 
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repeatedly stressed that entrepreneurs need, the support of the government to realize their 

potentials and stimulate the interest of young graduates from TVET program in Ethiopia. 

Graduates who have the plan to engage in self-employment need to get support in setting up 

business, provision of loans and land (Getachew and Getachew, 1997). 

2.10.5. Practical or apparent-ship training 

Apparent-ship training can influence self-employment along with work experience. Work 

experience may be expressed in terms of any kind of exposure to a business environment. 

Apprenticeship or wage employment for a specific period of time. Some graduates choose 

wage employment than self-employment because they attain experiences without incurring 

cost of experience. In this respect, a research finding (Lambing & Kuehl, 2000) in a survey 

on source of business ideas of 500 successful entrepreneurs revealed that nearly half (43%) 

of the respondents said they got the idea for their business from the work experience they 

gained while working for wage in the same industry or profession. Hence, it is clear that 

work integrated training methods such as apprenticeship, cooperative training and free 

practice programs are imperative, because apprenticeship training links trainee with the 

world of work to which apprentice systematically exposed and where they learn occupational 

skills in real life situations.  

Based on this TVET system in Ethiopia aims to emulate German apprenticeship-based 

system, which is TVET students in Ethiopia have to apprentice 70% of the time spent in the 

program. TVET colleges are, tasked by the government to develop potential Self-

employment; by providing apprenticeship experience for the TVET students. While 

identifying and engaging self-employment and employers in certain industries has been 

successful, it appears that other companies resist this practice and see TVET apprentices as 

burden. Labour Officials at the Ministry of Education stated that, engaging of the private 

sector is envisioned through “increased awareness”, even though they do currently 

experience some resistance.  

Graduates of government operated TVET programmes which center on agriculture and health 

extension services are deployed as extension workers or government development agents in 

the rural areas with the related government bureaus and offices of the ministries for example 

the Ministry of Health (MoH) and the Ministry of Rural Development and Agriculture 
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(MoRDA) upon graduation. The non-agriculture and non-health TVET graduates, private 

sector employment recruitment is made through newspaper ads, vacancy announcements on 

notice boards and word-of-mouth referrals from family and friends depending on ones‟ 

networking abilities. Employment seeking candidates also go door to door to inquire about 

employment opportunity or to submit their CV‟s to potential employers for future 

considerations. 

Through Micro and Small Enterprise (MSE) development Offices, TVET graduates trained 

on construction areas are assisted to engage in self-employment ventures, such as building 

construction, material supply, subcontracting for installation of electrical and plumbing 

systems in government initiated condominium housing development projects in major urban 

centers. 

According to Biazen and Amha (2009), considerable number of the skilled labour force is 

facing problems of unemployment due to lack of employment opportunity. The same authors 

note that apprenticeship is said to be not as effective as desired, industries, production units 

and offices are not committed in providing apprentice services to trainees (Biazen and Amha 

2009). School to work transition is smooth only in conditions where the government trains 

student for particular job opportunities such as construction and electricity by which they get 

hired by the government. In other cases, it is left for the student to find employment in the 

labour market. Nevertheless, most students lack knowledge of where to go and apply. In this 

regard, the problem could be alleviated by providing counseling services (Biazen and Amha 

2009). 

2.11. Theoretical Framework 

The theoretical framework is one of the most important aspects in the research process, yet is 

often misunderstood by post graduate candidates as they prepare their dissertation research 

study (Cynthia Grant and Azadeh Osanloo, 2014). The theoretical framework is the 

foundation from which all knowledge is constructed for a research study. It provides a 

grounding base, or an anchor, for the literature review, and most importantly, the methods 

and analysis. 
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Based on the above discussion the following theoretical framework is developed by the 

researcher, in which the assumed dependent variable was contribution of TVET and 

independent variables are factors affecting the contribution of TVET explained above. 

Source:  Compiled from literature  

Fig. 2.2. Theoretical Frame Work. 
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CHAPTER THREE                                                                                                         

RESEARCH DESIGN AND METHODOLOGY 

3.1. Description of the Study Area   

Durame town is found in SNNPR, Kambata Tambaro Zone at a distance of 352 km South of 

Addis Ababa. Astronomically, the town lies at the coordinates of 7'14" north latitude and 37' 

53" east longitudes. It is boarded in the north by Doge River, in the east by Abonesa, in the 

south by Wixe, and in the west by Taza Ambaricho Peasant Associations (SNNPR, Urban 

Organization Plan Preparation and Monitoring Work Process, 2012). The population sizes of 

Durame town according to the 2006 housing and population census is 52,084 of which 

24,826 (47.67%) are male and 27,258 (52.33%) are females. Currently the town is divided in 

to 3 kebeles: Zararo, Lalo and Kasha; (CSA, 2013).   

Durame Industrial Technology College is found in Durame town and was inaugurated at 

2009 G.C as skill Development center and it was basically established to support micro and 

small enterprise industries. For the period of 2001-2005, it offered one year technical training 

for jobless youths who have completed grade 10 and 12 at place where in Durame senior 

secondary school. The training areas of the College were Surveying Drafting, Building 

construction technology, Electricity/electronics, automotive technology, Metal 

manufacturing, wood manufacturing, information technology and Hotel and tourism sector.   

3.2. Research Design and Methodology 

Research design is a mapping strategy, which is based on sampling technique. It essentially 

includes objectives, sampling, research strategy, tools and techniques for collecting the 

evidences, analyzing the data and reporting the findings. 

The study employed a descriptive type of research design. According to (Kothari, 2004) 

descriptive type of research design is more appropriate to describe the nature or present 

situation of an event or problem in detail based on opinions, attitudes or practice that are 

observed or measured at a given time and environment. Descriptive type of research design is 

concerned with description of facts and the characteristics of particular individual or group, 

which exist at present state. 
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Therefore, the researcher used descriptive type of research design in order to identify the 

opinion of instructors of Durame TVET College, MSE agency manager, job seeking previous 

TVET graduates and Micro and small Enterprises to obtain accurate information regarding 

factors affecting the contribution of TVET education on self-employment between 2014-

2018; at Durame Town.   

3.3. Population and Sample Size  

3.3.1. Target Population 

For the purpose of this study, the target population of the study includes the implementing 

body of Durame TVET College and SME‟s at Durame town Administration. These were 

instructors of Durame TVET College, Micro and Small Enterprises prior TVET graduates of 

Durame TVET College, graduate job seekers and the Manager of MSEs agency of Durame 

Town. 

3.3.2. Sample Frame 

Sampling frame was the complete, accurate and update list of all units in population that 

helps to select a sample. The first population (N=144) which include all Instructors of 

Durame TVET college. Sample size was estimated by using Levin‟s formula of Israel (1992) 

and Krejcie and Morgan (1970) sample determination techniques. Accordingly, assuming the 

population (N) of Durame TVET College Instructors 144, the required sample size at 95 % 

level of confidence and a maximum discrepancy (e) of 5% of the total population, the sample 

size were determined by using the formula:  

n =            N   

          1+N (e2
)           

Where; n=the desired sample size 

                              e= the maximum discrepancy (0.05) 

         N=the total population 

n = 144 

                1+144(0.05
2
) 

  = 105 
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When we calculate sample size of instructors on each department strata 

nk =(n/N)*Nk where;    nk= is the sample size 

Nk= is the population size of the k stratum 

N=is the total population size 

n= is the total sample size 

                 Table 3.1. Sample size of instructors 
 

No. Departments  Number of instructors Sample size 

1 Manufacturing  26 20 

2 Construction  55 40 

3 Furniture making  12 9 

4 Auto mechanics  19 14 

5 Electric and electronics  12 9 

6 ICT 13 9 

7 Hotel management 7 4 

Total  144 105 

                             

This large number of instructors was determined based on Levin‟s formula of Israel (1992) 

and Krejcie and Morgan (1970) sample determination techniques, because it was convenient 

to determined sufficient number of respondent from each department. 

 The second population was small and micro Enterprises (Entrepreneurs) those were, 

previously graduated from TVET Institution and organized in the Enterprises forms. There 

are 175 SMEs in Durame town. From total population (N=175) fifteen of them were 

employed based on purposive sampling. From each selected 15 Enterprises, 1 management 

personnel out of 3 management personals have completed research questionnaires. This area 

was selected, because of the concentration small size Enterprises in Durame town. The 

Enterprises‟ categories are fall under the following types: Metal Products, Woodwork, 

Construction, bricks production, Restaurant services and etc. These listed above industrial 

categories were chosen based on the report of the MSEs agency of the town that indicates the 

majority of vocational graduates were employed or engaged in these industries. 

The third population was job-seeking graduates of Durame TVET College. There were 507 

registered job-seeking TVET graduates in Durame town. From total population (N=507) 15 

of them were employed based on purposive sampling, because the sample members has 
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appropriate characteristic, which was searching for job. From the three kebele of the town, 

five job seekers and manager of Durame Towns‟ Small and Micro Enterprises Agency were 

interviewed.  

3.3.3. Sample Unit 

Sample units of this study was those 105 instructors from Durame TVET College, 15 SME‟s 

management personals, 15 job seeking graduates of Durame TVET College and 1 manager of 

Durame Town‟s Small and Micro Enterprises Agency; totally 136 respondents were 

participated. 

3.4. Data Collection type and Protocol  

3.4.1. Primary Data Collection   

Primary data was collected from TVET instructors, SMEs managers and prior TVET 

graduates between in (2014-2018) through survey questionnaire, interview and focus group 

discussion. The study applied a well-designed five point Likert response scale developed by 

(Lokesh,2014,Lise and Gilbert, 2003, Knebel,2008) that includes strongly disagree (1), 

disagree (2), neutral (3), agree (4) and strongly agree (5) to encourage participation. 

3.4.2. Secondary Data Sources   

Information about dependent and independent variables, study related Policies and documents 

were collected from concerned offices database and Magazine. Additionally variety of books, 

published and/or unpublished government documents, websites, Reports and newsletters 

were reviewed to make this study reliable. 

3.5. Data Collection Procedures   

To gather the required data a research support letter written by Addis Ababa Science and 

Technology University College of Natural and Social Science, department of business 

management was given to Durame TVET College and MSE agency by the researcher. The 

researcher also clearly explained the purpose of the research for respondents and fix their 

available time and date. The researcher selected three enumerators and gave them two hours 

orientation about the entire purpose and procedures of the research study. Then, the 

questionnaire was administered with the selected TVET College instructors and graduate job 

seekers during working hours (Monday to Friday) and with SMEs‟ operators after working 
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hours with the researcher‟s close supervision. This was because the respondents of TVET 

College and graduate job seekers were available only during working days in morning and 

afternoon session as well SMEs‟ operators after office or working time. The data were 

gathered using questionnaire, a face to face interview and focus group desiccation with key 

informants.  

3.6. Data Analysis and Presentations  

3.6.1. Quantitative Data Analysis   

To analyze the collected data quantitatively SPSS (V.24) median value was used to describe 

factors affecting the contribution of TVET education on self-employment and job 

opportunities. The analysis includes descriptive analysis, which was used to analyze the 

median value of respondent‟s perception and their level of agreement with the given 

statement under each Likert type question. The raw data was transcribed into text, organized 

into different categories in accordance with basic research questions and the objectives of the 

study. Descriptive statistics was used to analyze the quantitative data. 

3.6.2. Qualitative Data Analysis 

The researcher also analyzed the qualitative data obtained with his field notes; interview 

transcription and focus group discussion. Once the researcher fixed initial list of codes agreed 

definitions of these codes, he organized his data into similar categories and re-categorized. 

Next, summarize the main themes, drawing on contextual data and other information that can 

help him to better understand his findings and lastly interpreted. 

3.7. Variables and Measurements 

Every attributes or factors that, the researcher seeks to examine in this research were 

quantified by using Likert type questions. In this study, Contribution of TVET education on 

self-employment was used as a dependent variable to assess and measure the contribution of 

TVET College. Here; the perception of engagement in job creation from different angles 

were used as the measure of the dependent variable for contribution of TVET involved in the 

survey. Growth in training level of the TVET would not be appropriate alternative measure 

of contribution because; TVETs are primarily established as provider of training. The 

independent variables or causes are Facilities and Equipment, Socio-cultural 
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(entrepreneurship), Government policies, Support System and Practical or Apparent ship 

training and the dependent variable is the effect or contribution of TVET. 

3.8. Reliability and Validity  

3.8.1. Reliability of the Research Instrument  

Mugenda and Mugenda (1999), defines reliability as a measure of the degree to which a 

research instrument yields consistent results or data after repeated trails. The study applied 

systematic questions in the questionnaire. To increase the reliability of the data to be 

collected the researcher employed test-retest technique in which the instrument of research 

was administered twice to 10% of the respondents. Because Orodho (2009) noted that, the 

pre-test should be 10% of the sample. The pilot test was done by survey questions on 13 

respondents to ensure that the desired data or results were obtained. Cronbach‟s alpha is 

Excellent, Good and Acceptable as its reliability coefficient is > 0.7 (George and Mallery 

(2003)). Cronbach‟s Alpha of the instrument used in this study was 0.755. This indicates that 

the instrument was reliable.                                                                          

       

 Reliability Statistics 

  

3.8.2. Validity of the Research Instrument 

Orodho (2004) contends that validity concerns the accuracy with which the items generated 

measures what is supposed to validate. The study was limited to 105 out of 144 instructors, 

15 out of 175 micro and small enterprises, 15 out of 507 graduate job seekers and 1 manager 

of MSEs Agency. In this study, multiple sources of evidence like European Agency for 

Special Needs and Inclusive Education and 2008 UNESCO Strategy for TVET were used as 

a way to ensure construct validity. Consulting my advisor in the subject of matter were also 

undertaken to ensure validity. 

3.9. Ethical Consideration   

To ensure transparency will be voluntary, all participants were informed about the purpose of 

the study and their participation. In addition, they were informed that their information used 

for research purpose only and will be kept confidential. Research participants were informed 

Cronbach's Alpha Number of Items 

0.755 30 
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that if any harm could be happened because of their participation in this research, the 

researcher will be liable. 

In relation to secondary data, sources and the authors of the data; were cited and referenced, 

and the work of different scholars used in this study were properly acknowledged, through 

text quotation and by providing lists of references.  
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CHAPTER FOUR                                                                                               

PRESENTATION,  ANALYSIS AND DISCUSSION 

4.1. Introduction 

This chapter deals with the description of the sample population, analysis, presentation and 

interpretation of the data gathered from sample respondents including College dean, vice 

deans, College trainers, MSE manager, organizational /enterprises managers/owners and 

TVET graduate job-seekers in Durame town. The data obtained through survey questions, 

interviews, and focus group discussion were analyzed, presented and interpreted. Out of 135 

distributed survey questions to respondents 127(94%) was properly filled in and returned. 

The analysis of quantitative data was computed using SPSS V.24 computer system 

descriptive statistics (frequency count, percentage, mean and standard deviation). The data 

gathered through interview and focus group discussion was analyzed qualitatively to 

substantiate the quantitative data. The analyzed data were compiled and organized in a way 

that suits interpretation of the results in addressing the research questions. 

4.2. Demographic Characteristics of Respondents 

Understanding about the characteristics of respondents was necessary for further analysis of 

their responses. Hence, attempts were made to describe the background of the respondents 

which directly or indirectly related to the objectives of the study. Accordingly, the trainers, 

enterprises managers/owners and graduate job-seekers general demographic characteristics; 

sex, age, qualification, year of work experience and attending were separately treated. 

4.2.1. Gender of respondent 

   Table4.1 Gender of respondents 

  

 

 

 

                        

Source: Own survey, 2019                  

Variable Alternatives Frequency Percent 

 

Gender 

Male 96 75.6 

Female 31 24.4 

Total 127 100.0 
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As can be seen on Table 4.1, Out of a total 127 respondents, majority of the respondents 96 

(75.6%) were males while 31(24.4%) of the respondents were females. As far as the 

interviewee‟ only male respondents were participated. Regarding Durame TVET Instructors, 

out of a total 97 respondents, 74(76.3 %) of them were males while 23(23.7%) of them were 

females. Hence, the participation of females‟ trainers as compared to their male counter parts 

was low. However, on the overall objective of national TVET strategy, ensuring equal access 

for women in TVET education system is one of the focuses (MoE, 2008).   

4.2.2. Age distribution of respondents 

     Table 4.2 Age distribution 

Variable Alternatives Frequency Percent 

  

 Age 

18-30 92 72.4 

31-40 34 26.8 

41-50 1 0.8 

Total 127 100.0 

 

      Source: Own survey, 2019 

Table 4.2 regarding age distribution 92(72.4%) were between 18-30 years old, 34(28.8%) 

were age between 31-40 years, 1(0.8%) was between 41-50 years. Based on the data 

many of respondents 92(72.4%) were young respondents and 34(26.8%) were adult to 

provide reasonable information.   

4.2.3. Educational qualification of respondents  

 Table 4.3 Qualification of respondents 

Variable Alternatives Frequency Percent 

 

Qualification 

Certificate 11 8.7 

Diploma 60 47.2 

Degree 47 37.0 

Masters  9 7.1 

Total 127 100.0 

Source: Own survey, 2019 
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Table 4.3 shows the respondents‟ educational qualification. Accordingly, observing in 

general, it was found that 11 (8.7%) of them were certified, while 60 (47.2%) of them 

were diploma holders and 47 (37%) of the respondents were bachelor degree holder. 

Whereas 9 (7.1%) of them were Master degree/second degree qualified. As far as 

Durame TVET college Instructors‟ qualification profile is assessed specifically, out of a 

total 97 instructors, majority 44 (45.4%) of them were first degree holders while 2(2.1%) 

of them were certified professionals and 9(7.1%) were second degree holders.  

4.2.4. Work Experience 

          Table 4.4 Work Experience of respondents 

Variable Alternatives Frequency Percent 

 

Experience 

 

1-5 61 54.4 

6-10 49 43.8 

11-20 2 1.8 

Total 112 100.0 

Source: Own survey, 2019 

The other aspect of respondents‟ background characteristics was regarding the years of 

experience. Consequently, the service year of respondents (instructors and MSEs 

Management personals) is concerned that the majority 61(54.4%) of the respondents have 

had below 5 (five) years of work experience while 49(43.8%) of the respondents have 6 

to 10 years of work experience. The remaining 2(1.8%) of the respondents indicated that 

they have 11 and above years of work experience. This implies that, more experienced 

trainers and enterprise management personals were not there. The data indicates that the 

sample college and enterprises lack experienced trainers and management personals to 

perform their duty fully and properly. 
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4.3. Assessment of factors affecting the contribution of TVET education on job creation  

4.3.1. Establishment with the necessary well-furnished facility, technical laboratory and equipment that helps graduates in 

the world of work. 

Table 4.5.  TVET College Establishment with the necessary well-furnished facility, technical laboratory and equipment.  

 

  Source: Own survey, 2019 

Roll 

No. 

Items statements Frequency of Respondents  

Mean 

 

St. D 5 SA 4 A 3 N 2 DA 1 SDA 

No % No % No % No % No % 

1 Lack of training materials has an effect on trainees‟ 

competency level in world of work/Entrepreneurial 

activities. 

64 50.4 51 

 

40.2 

 

3 

 

2.4 

 

6 

 

4.7 

 

3 

 

2.4 

 

4.32 .917 

2 Quality of training at Durame college helps trainees 

to gain entrepreneurial skill and opportunity related 

to the real world demand. 

7 5.5 19 

 

15.0 4 

 

3.1 

 

63 

 

49.6 

 

 

34 

 

26.8 

 

2.30 1.121 

3 Financial support is provided to TVET Colleges 

based on the increasing number of Vocational 

trainees. 

3 2.4 15 

 

12.0 

 

21 

 

16.8 

 

41 

 

32.8 

 

45 

 

36 

 

2.14 1.104 

4 Competency based Training materials are prepared 

and compiled/collected for trainees. 

4 3.1 21 

 

16.5 

 

4 

 

3.1 

 

60 

 

47.2 

 

38 

 

29.9 

 

2.15 1.124 
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Table 4.5 above show that establishment of Durame TVET College with adequate laboratory, 

library, technical equipment, machines, ICT devices to support TVET trainings, the majority 

115 (90.4%) of respondents agreed (Mean =4.32 which is Mean > 3) that lack of training 

materials has an effect on trainees‟ competency level in world of work/Entrepreneurial 

activities. In the 2
nd

 item, 63(49.6%) disagree and 34(26.8%) strongly disagree that means 

97(76.4%) of the respondents were disagree and (Mean =2.30 which is Mean < 3) quality of 

training at college was not helping trainees to gain entrepreneurial skill and opportunity 

related to the real world demand. The 3
rd

 item on the table also show that cumulatively 

77(68.8%) respondents disagree and (Mean =2.14 which is Mean < 3) indicate that financial 

support provided to TVET College is not corresponding to the increasing number of 

Vocational trainees. On the 4
th

 item in the above table, 60(47.2%) and 38(29.9%) of 

respondents disagree and strongly disagree respectively, on the availability and preparation 

of competency based training materials. This indicates that there is high shortage of 

competence based training materials in the College. 

Additionally, on the focus group discussion held with vice deans, department heads, 

enterprise management personals, MSEs agency manager and team leaders, revealed  that 

even though the college tried to avail competence based training, lack of sufficient training 

materials, availabilities of adequate equipment and competence base training materials were 

not provided to TVET graduates that would help them to be self-employed. 

The effect of the shortage of training material on quality training about entrepreneurial skill 

and real world experience were also raised as bottle necks by respondents during focus group 

discussion  confirmed by two vice deans and four department heads during conducting focus 

group discussion. But it was stated in literature review under the topic TVET facility and 

equipment, TVET institutions equipped with necessary and enough facilities and equipment 

has great roll in delivering quality training that helps the graduates to create their own job. 
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 4.3.2. Factors affecting TVET graduates to be entrepreneurial and self- employed. 

Table 4.6. Factors affecting, TVET graduates to be entrepreneurial and self-employed. 

Roll 

No. 

Items statements Frequency of Respondents  

Mean 

 

St. D 5 SA 4 A 3 N 2 DA 1 SDA 

No % No % No % No % No % 

1 The government is not strengthening attachments of 

industries and Technical Institutes‟ to develop 

entrepreneurial skill of TVET graduates. 

54 42.5 56 44.1 

 

4 

 

3.1 

 

8 

 

6.3 

 

5 

 

3.9 

 

4.14 1.035 

2 Trainees are well informed and trained about 

Entrepreneurship in their regular occupational 

program. 

7 5.5 14 

 

11.0 

 

4 

 

3.1 

 

65 

 

51.2 

 

37 

 

29.1 

 

2.10 1.090 

3 The curriculum of Vocational Education and Training is 

designed based on the needs of labour market. 

10 7.9 16 

 

12.6 

 

13 

 

10.2 

 

65 

 

51.2 

 

23 

 

18.1 

 

2.41 1.172 

4 Stakeholders and Durame Town‟s Administration MSE 

agency are committed to coordinate and facilitate 

conditions for TVET graduates to enter them in 

Entrepreneurial Ventures. 

2 1.6 7 

 

5.5 

 

12 

 

9.4 

 

51 

 

40.2 

 

55 

 

43.3 

 

1.81 .890 

5 Lack of Start-up capital limits TVET graduates to open 

their own Business Enterprise. 

71 55.9 42 

 

33.1 

 

2 

 

1.6 

 

8 

 

6.3 

 

4 

 

3.1 

 

4.31 1.017 

6 TVET graduates have support of working place, facilities 

and the market support to start run-up their business. 

8 6.3 11 

 

8.7 

 

6 

 

4.7 

 

60 

 

47.2 

 

42 

 

33.1 

 

3.93 1.117 
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Table 4.6 above about factors assumed to affect TVET graduates self-employment. As item 

one is analyzed, 56(44.1%) and 54( 42.5%) of respondents response shows that they 

responded agree and strongly agree respectively which indicates the governing body of 

Durame TVET College is not strengthening attachments of industries and Technical 

Institutes‟ to develop entrepreneurial skill of TVET graduates. Additionally, the interview 

conducted with vice dean of Durame TVET College assures that trainees attachment with 

industries and technical institutes is not strengthened due to high resistance of industries and 

technical institutes to accept and attach trainees to practice. This indicates that, Durame 

TVET College graduates entrepreneurial skill is not well supported by the industries and 

technical institutions attachments, even though the participation of trainees attachment with 

industries and technical institutes has the following advantages: - trainees have opportunity to 

work in a real world work situation; they work for a potential employer; They can add a lot 

of practical skills; they realize the need of a craftsperson to use his/her brain if he/she wants 

to be successful (MoE,2010). 

On item two in the above table, 65(52.1%) and 37(29.1%) of the respondents disagree and 

strongly disagree respectively with Mean =1.09 which is Mean < 3. This indicates that 

majority of trainees are not well informed and trained about Entrepreneurship in their regular 

occupational program, even though entrepreneurship can enable talented individuals to 

realize rewards and enable them to live better than others. This makes TVET graduates to be 

employment seeker rather than being entrepreneur. As far as item 3 concerned, 88(69.3%) 

respondent indicated that curriculum of Vocational Education and Training is not designed 

based on the needs of labour market. But it is required to be vocational fields or curriculum 

should be opened or designed based on the need of local or national market need. This 

indicates that market assessment/survey is not considerably ongoing in the TVET College. 

The analysis of focus group discussion confirms that quality of training at schools helps 

trainees to get entrepreneurial opportunity in the real world. This shows that the curriculum 

or the level of quality training provided in the TVET Institutes can affect the way TVET 

graduates will perform in the world of work, which means quality training can increase the 

competency level of graduates during starting business. 
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As item four is analyzed, 51(40.2%) and 55(43.3%) of respondents decision shows that they 

responded disagree and strongly disagree respectively which indicates the Durame Town‟ 

Administration and Stakeholders are not committed to coordinate and facilitate conditions for 

TVET graduates to enter them in Entrepreneurial Ventures. But the interview conducted with 

Manager of Durame town‟s SMEs agency debates the respondents‟ responses. Here is what 

the manager has said: To make TVET graduates productive power, governments has been 

taking different strategies through which the young people solve their socioeconomic 

problems. For instances, TVET graduates can get loan opportunity from governmental 

owned micro finance institutions for those able to save 10% of total start-up capital. 

Additionally, government also considers young TVET graduates to engage them in 

government led projects for those unable to save 10% of total start-up capital. Even though, 

many entries to entrepreneurial business world are there, they do not pay attention to these 

available open opportunities.  

From above two controversial ideas, it could be possible to understand information gap or 

dishonestly provided information from one of them, but newly launched TVET strategy show 

that both MSE agency and TVET College should work cooperatively especially in equipping 

TVET graduates with Entrepreneurial skills, world of work skills and industry based training 

delivery and as well as providing continuous improvement training for already established 

micro and small enterprises. However, the researcher found some misunderstanding in 

between two institutions that leads to insufficient delivery of needed training for both newly 

establishing and already established SMEs.  

In general, as illustrated in the table above, the major factors hindering TVET graduates to 

start their own business, the obtained responses are summarized as follows; 98 (80.3%) of the 

respondents agreed up on that trainees are not well informed and trained about 

Entrepreneurship in their regular occupational program. Lack of Start-up capital could limit 

TVET graduates to open their own Business Enterprise indicated by 71(55.9%) strongly 

agree and 42(33.1%) agree of the respondents. Lack of support of working place, facilities 

and the market support has an effect on TVET graduates self-employment, during start, run-

up and extension of their business; agreed by 102(80.3%) of respondents, even though 

support services has their share to the success of TVET graduates in venture creation effort 
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and it should be provided with the right type of training, follow up and assistance as clearly 

stated in literature review. The governing body is not strengthening the attachments of 

industries and Technical Institutes‟ to develop entrepreneurial and world of work skill of 

TVET graduates, which was argued by 110(86.6%) of respondents.  

Interview held with Head of Durame Town‟s MSEs Agency and vice dean of TVET College 

and focus group discussion session undertaken with concerning bodies  indicates related 

ideas on the effect of the above factors. 

Based on these and as stated in the literature previous, the major limitations that inhabit the 

TVET graduates from starting their own business are; the first thing could be less 

coordination and facilitation of conditions, financially incapability, less support of facilities 

and market, fear of financial risks, unwillingness of their families to loan beginning capital, 

shortage of practical training, incompatibility of some curriculum and authorized worker. 

Additionally, interview session undertaken with Head of Durame Town‟s MSEs Agency 

indicates related ideas; that much TVET graduates are not well interested to start their own 

business venture due to the fact that they lack start-up capital, absence of personal motivation 

(self-confidence), fear of personal risks, previous social and cultural perception and etc. Most 

of the time we observed that, many TVET graduates searches for job availability in private, 

government and non-governmental organizations instead of effort to start their own business. 

But the main problem is, before some few years and decades our society experienced that the 

graduates of any academic institution are expected to join job in one of government sectors 

offices or poor entrepreneurial culture. Now a days, conditions are changing, because daily 

the world is facing new things, it could be technological change, economical change, political 

change or social change, but many of our youths are not aware of all these changes, 

(interview conducted April, 22/2019). 
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4.3.3. practical Training and internship delivery to trainees at Durame TVET College. 

   Table 4.7.  Practical Training and internship delivery to trainees at Durame TVET College 

 No. Items statements Frequency of Respondents  

Mean 

 

St. D 5 SA 4 A 3 N 2 DA 1 SDA 

No % No % No % No % No % 

1 There are sufficient practical skills training for 

trainees in their occupations. 

9 7.1 16 

 

12.6 

 

3 

 

2.4 

 

58 

 

45.7 

 

41 

 

32.3 

 

2.14 1.203 

2 Trainees have adequate time to practice and gain the 

standard real world skills and experience during 

training program at the TVET college. 

7 5.5 26 

 

20.5 

 

6 

 

4.7 

 

56 

 

44.1 

 

32 

 

25.2 

 

2.38 1.225 

3 Field trip and experience sharing programs are well 

organized and developed in TVET Institution in 

order to strengthen practical training. 

4 3.1 14 

 

11.0 

 

2 

 

1.6 

 

52 

 

40.9 

 

55 

 

43.3 

 

1.89 1.093 

4 Lack of Training materials has no impact on practical 

training delivery. 

7 5.5 7 

 

5.5 

 

1 

 

.8 

 

52 

 

40.9 

 

60 

 

47.2 

 

1.79 1.058 

5 Trainees are aware and well informed about the importance 

of practical (world of work) training systems. 

7 5.5 26 

 

20.5 

 

11 

 

8.7 

 

57 

 

44.9 

 

26 

 

20.5 

 

2.44 1.167 

6 Practical based training system can alleviate 

unemployment and poverty problems. 

50 39.4 57 

 

44.9 

 

6 

 

4.7 

 

14 

 

11.0 

 

- - 4.15 .902 

7 Technical Training provided by TVET Institutes improves 

real world life skills of Industrial entrepreneurs. 

50 39.4 62 48.8 8 6.3 6 4.7 1 .8 4.20 .829 
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Table 4.7 shows agreement of Practical training and internship availability to trainees by 

Durame TVET College. This is also encouraged by educational and vocational policy and 

strategy of the country. Even though cooperative training (dual system) is taking place in 

TVET institutes, the respondents‟ decision point argued that there are no sufficient practical 

skills training for trainees in their occupations. On item one in the table, 58(45.7%) and 

41(32.3%) respondents disagree and strongly disagree respectively on the provision of 

sufficient practical skills training for trainees in their occupations. This indicates that Durame 

TVET College is not providing sufficient practical training for its trainees. Absence of 

practical skill training leads TVET graduates incompatibility with their occupation for that it 

is impossible to make trainees competent without well-structured practical based training 

delivery. Item two in the same table above, deals with the availability of adequate time to 

practice and gain the standard real world skills and experience during training program at the 

TVET college, 56(44.1) and 32(25.2%) respondents disagree and strongly disagree 

respectively, (with Mean 2.38 which is Mean < 3) indicates there is shortage of time to 

practice and gain the standard real world skills and experience during training.  

In interview conducted with vice dean, indicates that one of the main challenges is lack of 

timely availability of equipment which are essential in practical training. This indicates that 

Durame TVET College is unable to avail necessary equipment as per of training time. On 

item four, the responses obtained from respondents (107(84.3%), reveals that field trip and 

experience sharing programs are not well organized and developed in TVET Institutes in 

order to strengthen practical training and also that trainees were not aware and well informed 

about practical (world of work) training systems. Even though, Apparent-ship training can 

influence self-employment along with work experience which may be expressed in terms of 

any kind of exposure to a business environment as stated in the literature review. As well as 

question related trainees‟ awareness on practical skills importance was raised for the 

respondent, accordingly 83(65.4) of the respondents in cumulative replied that trainees are 

not aware of the importance of practical skills development. This indicates that graduates of 

Durame TVET College possess less attention for practical training.  In another way practical 

based training system can alleviate Unemployment and poverty problems indicated by 107 

(84.3%) of respondents and 112(88.2%) of respondents argue that technical training provided 

by TVET Institutes improves real world life skills of industrial entrepreneurs. 
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4.3.4. Self-employability status of Durame TVET graduates, between 2014-2018. 

 Table 4.8. Self-employability status of DurameTVET graduates between 2014-2018. 

Source: Own survey 2019. 

No. Items statements Frequency of Respondents  

Mean 

 

St. D 5 SA 4 A 3 N 2 DA 1 SDA 

No % No % No % No % No % 

1 TVET education without industry attachment is a 

problem to start own business by graduates. 

42 33.1 65 

 

51.2 4 

 

3.1 

 

9 

 

7.1 

 

7 

 

5.5 

 

4.00 1.071 

2 Majority which is over 70% 0f TVET graduates are not 

Self-employed. 

36 28.3 53 

 

41.7 

 

29 

 

22.8 

 

8 

 

6.3 

 

1 

 

.8 

 

3.88 .911 

3 Technical and skill training has improved graduates 

personal and professional mental set-up. 

45 35.4 70 

 

55.1 

 

5 

 

3.9 

 

7 

 

5.5 

 

- - 4.21 .738 

4  Not more than 25-30% 0f graduates are self-employed. 8 6.3 22 17.3 81 63.8 15 11.8 1 .8 3.15 .725 

5 None of TVET graduates between 2014-2018 get self-

employment. 

4 3.1 11 

 

8.7 

 

18 

 

14.2 

 

63 

 

49.6 

 

31 

 

24.4 

 

2.16 .970 

6 TVET graduates are well equipped to enter the 

competitive workforce. 

7 5.5 26 

 

20.5 

 

12 

 

9.4 

 

53 

 

41.7 

 

29 

 

22.8 

 

2.43 1.202 

7 Vocational graduates acquire posture attitudes toward 

self-employment. 

7 5.5 20 

 

15.7 

 

7 

 

5.5 

 

61 

 

48.0 

 

32 

 

25.2 

 

2.28 1.176 

8 Vocational graduates possessed problem solving skills 

that can help them in the world of work.  

14 11.0 22 

 

17.3 13 

 

10.2 

 

40 

 

31.5 

 

38 

 

29.9 

 

2.45 1.362 
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On the Table 4.8 above, first item, concerning TVET education without industry attachment 

is a problem to start own business by graduates, 42(33.1%) and 65(51.2%) of respondents 

strongly agree and agree with (Mean = 4.00 which is Mean > 3). This implies that TVET 

education without industry attachment is a problem to start own business by graduates. This 

indicates that TVET College should take different strategic measure in order to strengthen 

the industry attachment to prevent the problems that affect graduates own business starting.  

Moreover, in focus group discussion session, one of the respondents from department heads 

confirms the time allocated for cooperative training or industrial attachment is not enough. 

He explained that; In general the TVET College is sending its trainees for cooperative 

training for the maximum of five days; even sometimes one day as an experience sharing in a 

year and it register as a cooperative training.  

As item 2 was concerned, 36(28.3%) and 53(41.7%) of the respondents strongly agreed and 

agreed respectively, that Majority which is over 70% 0f TVET graduates were not Self-

employed. 29(22.8%) of respondents were not sure to agree or disagree. This indicates that 

there was shortage of information on deliverology.  

 The other point mentioned in item 3 was that technical and skill training has improved 

graduates personal and professional mental set-up, 105(90.6%) respondents agree (with mean 

4.21). This indicates that technical and skill training has the power to improve graduates 

personal and professional mental set-up in order to start-up their own business. This idea is 

supported by Durame towns MSE agency head while interviewing. According to his 

explanation, graduate with technical skill should have skill training in order to become 

entrepreneur. 

Concerning item 4 in the table above, 81(63.8) respondents were not sure, whether or not 

more than 25-30% of graduates start self-employment. But for the item 5, the majority 

94(74%) of respondents in cumulative disagree with the idea of, none of TVET graduates 

between 2014-2018 get self-employment. This implies that even if it is difficult to get the 

exact number of TVET graduate self-employment data due to poor practice of deliverology, 

some graduates have started their own business. This also indicates that, stakeholders follow 

up and support for graduates while and after starting their own business is weak. 

In the item 6, the majority 82(64.5%) of respondent in cumulative disagreed with TVET 

graduates are well equipped to enter the competitive workforce. This shows that even if, 
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TVET graduates expected to have better self-employment or job creation opportunity, TVET 

institute is not well equipping the trainees with that context. Items 7, on the table above 

concerned, Vocational graduates acquire posture attitudes toward self-employment, 61(48%) 

and 32(25.2%) of respondents disagreed and strongly disagreed respectively. This shows that 

TVET didn‟t guide attitude of trainees towards work values.  

Regarding item 8, 78(61.4%) of respondents in cumulative disagree on vocational graduates 

possessing of problem solving skills that can help them in the world of work. This indicates 

that TVET College is not equipped its graduate with problem solving skill of work world.  

As we can see from empirical literature in Germany and Latin America Countries 50%-60% 

of TVET graduates were self-employed because of the implementation of dual vocational 

training system. In India 56% of TVET graduates of 2004-2005 were self-employed. When 

Durame TVET graduates self-employment status compared with the above countries the self-

employment status of Durame TVET was low.   
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4.3.5. Suggestions to improve the standard of TVET education to enhance graduates self-employability. 

    Table 4.9. Suggestions of respondents to improve the standard of TVET graduate self-employability or job creation.  

 

                          Source: Own survey, 2019

 No.  

Items statements 

Frequency of Respondents Mean  

St. D 5 SA 4 A 3 N 2 DA 1 SDA 

No % No % No % No % No % 

1 TVET curriculum should focus on current market 

need and availability in Ethiopia.  

71 55.9 51 

 

40.2 

 

1 

 

.8 

 

4 3.1 

 

- 

 

- 4.50 .645 

2 The theoretical training must be supported by market 

oriented skills. 

73 57.5 48 

 

37.8 

 

2 

 

1.6 

 

4 

 

3.1 

 

  4.51 .657 

3 Governance support should continue attachments of 

graduates with industries to ensure self-employment 

has an effect on technical and vocational education. 

53 41.7 62 

 

48.8 

 

3 

 

2.4 

 

6 

 

4.7 

 

3 

 

2.4 

 

4.24 .897 

4 Establishing guidance and counseling programs for 

students is mandatory by TVET college and labor 

office.  

73 57.5 45 

 

35.4 

 

2 

 

1.6 

 

5 

 

3.9 

 

2 1.6 

 

4.41 .849 

5 Collecting and analyzing data about labor market 

needs during training of students for occupations has 

great roll to enhance graduates entrepreneurship 

development.  

67 52.8 52 

 

40.9 2 

 

1.6 

 

5 

 

3.9 

 

1 

 

.8 

 

4.41 .789 
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Concerning item one on the table 4.9 above, 77(55.9%) and 51(40.2%) respondents strongly 

agree and agree respectively (with mean 4.5 which is Mean > 3) on that TVET curriculum 

should focus with current market need and availability in Ethiopia. This indicates that 

respondents highly requesting TVET curriculum should focus with current market need, in 

order to facilitate and fasten graduate self-employment. Additionally on item two on the 

same table above, 121(95.3%) respondents strongly agree and agree on theoretical training 

must be supported by market oriented skills. This indicates that theoretical knowledge 

without marketable skill is non-sensing or meaning less in entrepreneurial world.    

In my interview session, both college vice dean and MSE agency head confirm that the focus 

of TVET curriculum on market need should get priority, in order to smoothen the transfer of 

trainees to entrepreneur. In addition to this they raised the idea that good curriculum is the 

base to deliver quality training which lead graduate to be self-employed. 

 In the item number two on the table above, 53(41.7%) and 62(48.8%) respondents strongly 

agree and agree respectively on governance should support the attachments of graduates with 

industries to ensure self-employment has an effect on technical and vocational education. 

This indicates that as graduates attachment with industries is supported, graduates should 

develop confidence to start up their own business.  

During focus group discussion some participants‟ explanations concerning the point were 

almost similar. They explain that one of the main challenges‟ of the implementation of 

cooperative training was the absence of companies and well organized enterprises in Durame 

town and the surroundings. Because of unavailability of the organizations, TVET College 

forced to send its trainees to far places. Eg. Hawassa by covering the trainees transport and 

trainers cost. Additionally, participants explained that, TVET executive bodies will explore 

possibilities to encourage large companies and micro and small enterprises to cooperate with 

TVET institutions and to introduce apprenticeships, through advertising, rewarding 

participating companies or financial incentives.  

On 4
th

 item in the table above indicate that, 118(92.9%) of respondents in cumulative agreed 

on establishment of guidance and counseling programs for students is mandatory by TVET 

college and labor office. This shows that there is no vocational guidance and counseling unit 

in TVET Institute to facilitate and direct trainees in occupational choice.  
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In interview session undertaken with Head of Durame Town‟s MSEs Agency indicates 

related ideas; he said that, counselor should be assigned in TVET to overcome; absence of 

personal motivation (self-confidence), fear of personal risks, previous social and cultural 

perception, and etc.  

At the last point in table above, 67(52.8%) respondents strongly agreed and 52(40.9%) of 

respondents agreed on collecting and analyzing data about labor market needs during training 

of students for occupations has great roll to enhance graduates entrepreneurship 

development. This indicates that market survey is necessary when allocating the trainees in 

occupation for training. This is because as allocation in occupation and training is based on 

the need of market, graduates of the institute can join on self-employment without market 

bouncing challenge.  

As reviewed in literature, encouragement of self-employment or job creation can 

significantly influence individuals‟ self-employment or job creation as an advantageous and 

viable career path. In addition to the trainers‟ role in engaging their trainee‟s in self-

employment; career guidance, counseling support and stakeholders‟ commitment to supports 

were also another contributing factors. 

Generally, discussion carried out indicates that the self-employment or entrepreneurial 

opportunity of TVET graduates is better than other options of employment. In addition, it is 

possible to understand from the discussion that TVET program is more suitable and flexible 

in order to start own business, because it has been suggested that TVET program is, 

preparing trainees in specific occupation directly to engage them in world of work.
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CHAPTER FIVE                                                                                                             

SUMMARY, CONCLUSIONS AND RECOMMENDATIONS 

 5.1. Summary of the Findings  

The major objective of carrying out this study was to asses factors affecting the contribution 

of TVET education on self-employment at Durame town in between 2014-2018. The study 

focused on the current information regarding the contribution of TVET program. In order to 

achieve this objective, the study was guided by research question to explore the solution. 

The method used for the study was descriptive survey design. The data gathering instruments 

were questionnaires, interview and focus group discussion. The data were gathered from 

TVET instructors and College deans, MSEs management personals, job-seeking TVET 

graduates and head of MSE agency of Durame town. Finally, the data were analyzed using 

frequency values; percentage, mean and standard deviation on SPSS version 24 computer 

program whereas the data collected through interview and focus group discussion were 

analyzed in narration. Based on the analysis and interpretation of the data, the following 

major findings were found out.  

5.2. Establishment of TVET with the necessary well-furnished facility, technical 

laboratory and equipment that help graduates in the world of work.  

The results suggested that instructors, MSEs management personals and job-seeking TVET 

graduates believed that lack of training materials has negative effect on trainees‟ competency 

level in world of work/Entrepreneurial activities. In addition, Instructors, MSEs management 

personals and job-seeking TVET graduates believed that quality of training helps trainees to 

gain entrepreneurial skill and opportunity related to the real world demand. With respect to 

the availability and preparation of competency based training materials and providing 

financial support to TVET Colleges based on the increasing number of Vocational trainees, 

finding from the analysis indicate that there is inadequacy in preparation of competency 

based training materials and financial support based on the increasing number of Vocational 

trainees. 
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5.3. Major factors that affect self-employment of TVET graduates at Durame town 

Regarding factors affecting TVET graduate self-employment, the findings indicate that the 

governing body of Durame TVET College was not strengthening attachments of industries 

and Technical Institutes‟ to develop entrepreneurial skill of TVET graduates. However, the 

Government provides clear direction concerning to strengthening industries and Technical 

Institutes‟ attachment to develop Entrepreneurial skill of TVET graduates. Respondents 

perceived that trainees were not well informed and trained about Entrepreneurship (Business 

Ventures) in their regular occupational program and as a result, instead of starting their own 

Business, the trainees want to be employed by others after attending vocational training 

program. And also the respondents‟ response shows that the curriculum of Vocational 

Education and Training was not designed based on the needs of labour market. This suggest 

also in the need of regional and federal government commitment to adjust and restructure or 

revise the designed curriculum of TVET program. Respondents believe that Stakeholders and 

Durame Town‟s Administration MSE agency were not committed to coordinate and facilitate 

conditions for TVET graduates to enter them in Entrepreneurial Ventures. However, lack of 

Start-up capital limits TVET graduates to open their own Business Enterprise. In addition to 

this the findings analyzed indicates that TVET graduates had not supported by working 

place, facilities and the market support to start run-up their business. 

5.4. Practical training and internship provided for trainee by Durame TVET College to 

enable their self-employment. 

Concerning sufficient practical skills training and adequate time to practice or internship, the 

respondents response indicate that trainees did not have sufficient practical skills training in 

their occupations and adequate time to practice and gain the standard real world skills and 

experience during training program at the Durame TVET College. The finding implies that 

lack of training materials has an impact on practical training delivery of Durame TVET 

College. In general regarding Provision of Practical training and internship, the analysis 

indicate that competency based training system is not effectively performed and industry 

attachment with TVET Institutes is not sustainably ongoing  or is not strong enough 

concerning to practical training. However, company based or practical training and 

cooperative training should be used smoothly in practical training delivery. In addition to this 
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the findings of analysis indicate that, Practical based training system can improve real world 

life skills of Industrial entrepreneurs and alleviate unemployment and poverty problems.  

5.5. Self-employability status of Durame TVET graduates in between 2014-2018. 

With regard to the effect of industry attachment to start own business by graduates, 

respondents perceived that it is a problem/challenging to start own business by graduates 

without industry attachment. According to terser study document (September, 2018) and 

respondent‟s agreement the majority which is over 70% 0f TVET graduates were not Self-

employed and not more than 25-30% of graduates have started their own business at Durame. 

But it is expected 70-80% of TVET graduates to be self-employed, (TVET strategy August 

2008 and deliverology documents). Regarding technical and skill training respondents 

perceived that, technical and skill training has improved graduates personal and professional 

mental set-up; however, Vocational graduates of Durame TVET College were not acquired 

posture attitudes toward self-employment and were not well equipped technically to enter the 

competitive workforce. 

5.6. Suggestions to improve the standard of TVET education to enhance graduates self-

employability. 

 Regarding suggestions to improve the standard of TVET education to enhance graduates 

self-employability, the response of respondent indicates that theoretical training must be 

supported by market oriented skills and TVET curriculum allocation of trainees on 

occupation should focus with current market need and availability in Ethiopia. Respondents 

perceived that governing bodies of TVET advised to support to continue attaching of 

graduates with industries to ensure self-employment of TVET graduate. Additionally 

respondents argued that establishing guidance and counseling programs for students is 

mandatory to enhance self-employment of TVET graduate.  

5.7. Conclusion of the study   

Based on the findings of the study the following five conclusions have been drawn. 

 It is possible to conclude that; lack of training materials which was caused by less 

financial support and management commitment has an effect on; trainees‟ 

competency level in world of work/Entrepreneurial activities and provision of quality 
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training which helps trainees to gain entrepreneurial skill and opportunity related to 

the real world demand.  

 Without strengthening attachments of industries and Technical institutes‟ to develop 

entrepreneurial skill of TVET graduates, well informing and training about 

Entrepreneurship (Business Ventures) in their regular occupational program,  

designing curriculum of Vocational Education and Training based on the needs of 

labour market and commitment of   Stakeholders to  facilitate conditions like  Start-up 

capital, working place and  market support for TVET graduates to enter them in 

Entrepreneurial Ventures it is difficult to TVET College to achieve its objectives and 

goals expected to be achieved. 

 Lack of sufficient Practical and industrially well attached training, internship and 

effectively performed competency based training system it is difficult to improve real 

world life skills of Industrial entrepreneurs and alleviate unemployment and poverty 

problems.  

 Majority of which is over 70% of TVET graduates were not Self-employed and not 

more than 25-30% of graduates have started their own business at Durame between 

2014-2018 and Vocational graduates of Durame TVET College were not acquired 

posture attitudes toward self-employment and were not well equipped technically to 

enter in competitive workforce. 

 The study suggested that theoretical training must be supported by market oriented 

skills, TVET curriculum or opening fields and allocation of trainees on occupation 

should focus on current market need and availability in Ethiopia. 

5.8. Recommendations 

Based on the findings obtained and the conclusion drawn, the following suggestions are 

forwarded to improve the contribution of TVET education for graduates‟ self-employment. 

 It is recommended that training materials, different trainings and internship activities 

provided to trainees is advised to be sufficient by government and stakeholders, in 
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order to help trainees to gain entrepreneurial skill and opportunity that match the 

demand of the real world environment.  

 It is strongly recommended that TVET College in the future too, suggested to take 

maximum effort to undertake more practical and industry linked training and arrange 

sufficient internship programs and systems systematically every year.   

 The government is also advised to establish TVET based industries and enforce other 

industries allow students‟ internship.  

 The TVET College is advised to establish a good relation-ship with the industry and 

business enterprises to help graduates make their own business to ensure self-

employment.   

 TVET College is suggested to always aware, trainees with instrumentally supplied 

entrepreneurial skills to be job creators after graduation. 

 The study also suggested that the TVET theoretical and practical trainings need to 

focus on market demand to ensure self-employment or employability for graduates.  

 It is strongly recommended that, TVET and other concerned stakeholders establish 

vocational guidance, career development and counseling programs to enhance self-

employment opportunity for TVET graduate. 
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Appendix 

Appendix I:                             ADDIS ABABA SCIENCE AND TECHNOLOGY UNIVERSITY 

Survey Questioner for  

instructors, enterprises and 

 job searching TVET graduates 

 

                                                          COLLEGE OF NATURAL AND SOCIAL SCIENCE 

                                                       DEPARTMENT OF BUSINESS AND MANAGEMENT 

 

Dear respondents, 

The purposes of this survey question is to collect primary data for conducting a study entitled 

“Assessing factors affecting the contribution of TVET education for graduate self-

employment in between 2014-2018 at Durame Town” in partial fulfillment of the 

requirement for the Degree of Master of Business Administration in industrial Management 

from Addis Ababa Science Technology University. 

This study will be used for academic purpose only and in no way it can affect the 

respondent‟s personality. It will be kept confidential and if any harm happened on 

respondents due to their participation the researcher will be liable. Hence, your genuine view, 

critical opinion and timely responses are very valuable for the success of the study. It is 

therefore you are kindly requested to extend your cooperation honestly by way of providing 

accurate information via filling out the following survey questions.  

                                                                                                       Sincerely 

                                                                                                         Selamu Amado 

                                                                                                     Tel:  0967809535 

                                                                                                      Email: Selaama2@gmail.com 

Instruction 

 For each question which are provided with alternatives use only one tick mark [ √ ] 

For questions that are not provided with alternatives you are requested to write your answer 

on the space provid. 

 

mailto:Selaama2@gmail.com
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Part One – Demographic Characteristic of Respondents 

1. Sex:       Male                                      Female  

2. Age: 

A. 18-30                                      C. 41-50        

B. 31-40                                       D. 51-60  

3. Please specify your position in TVET College/MSEs ……………………………….. 

4. Educational background of the respondent: 

A. certificate                        C. Degree  

B. Diploma                          D. Master and above  

5.  How long have you been working with TVET College/MSEs? 

             1 -5 years                        6 -10 years                               11 - 20 years    

6. Marital status: 

Married                                                    widow 

 Single                                                       Divorced    

Part two – Rate the following question accordingly 

Strongly disagree 1,   Disagree 2,   Neutral 3,   4   and   strongly agree 5 

No    Establishment with the necessary well-furnished 

facility, technical laboratory and equipment that 

helps graduates in the world of work. 

Agreement scales 

5 4 3 2 1 

1.1 Lack of training materials has an effect on trainees‟ 

competency level in world of work/Entrepreneurial 

activities. 

     

1.2 Quality of training at college helps trainees to gain 

entrepreneurial skill and opportunity related to the 

real world demand. 

     

1.3 Financial support is provided to TVET Colleges based on 

the increasing number of Vocational trainees. 
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  Agreement scales 

5 4 3 2 1 

1.4 Competency based Training materials are prepared 

and compiled/collected for trainees. 

     

2 Factors affecting TVET graduates to be 

entrepreneurial and self-employed. 

     

2.1 The government is not strengthening attachments of 

industries and Technical Institutes‟ to develop 

entrepreneurial skill of TVET graduates. 

     

2.2 Trainees are well informed and trained about 

Entrepreneurship (Business Ventures) in their regular 

occupational program. 

     

2.3 The curriculum of Vocational Education and 

Training is designed based on the needs of labour 

market. 

     

2.4 Stakeholders and Durame Town‟s Administration 

MSE agency are committed to coordinate and 

facilitate conditions for TVET graduates to enter 

them in Entrepreneurial Ventures. 

     

2.5 Lack of Start-up capital limits TVET graduates to 

open their own Business Enterprise. 

     

2.6 TVET graduates have support of working place, 

facilities and the market support to start run-up their 

business. 

     

3 Practical training and internship was delivered to 

trainees at Durame TVET College. 
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  Agreement scales 

5 4 3 2 1 

3.1 There are sufficient practical skills training for 

trainees in their occupations. 

     

3.2 Trainees have adequate time to practice and gain the 

standard real world skills and experience during 

training program at the TVET college. 

     

3.3 Field trip and experience sharing programs are well 

organized and developed in TVET Institution in order 

to strengthen practical training. 

     

3.4 Lack of Training materials has no impact on practical 

training delivery. 

     

3.5 Trainees are aware and well informed about the 

importance of practical (world of work) training 

systems. 

     

3.6 Practical based training system can alleviate 

unemployment and poverty problems. 

     

3.7 Technical Training provided by TVET Institutes 

improves real world life skills of Industrial 

entrepreneurs. 

     

4 Self-employability status of TVET graduates 

between 2014-2018  at Durame Town 

     

4.1 TVET education without industry attachment is a 

problem to start own business by graduates. 

     

4.2 Majority which is over 70% 0f TVET graduates gets 

Self-employment. 
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  Agreement scales 

5 4 3 2 1 

4.3 Technical and skill training has improved graduates 

personal and professional mental set-up. 

     

4.4 Not more than 25-30% 0f graduates start self-

employment. 

     

4.5 None of TVET graduates between 2014-2018 get 

self-employment. 

     

4.6 TVET graduates are well equipped to enter the 

competitive workforce. 

     

4.7 Vocational graduates acquire posture attitudes toward 

self-employment. 

     

4.8 Vocational graduates possessed problem solving 

skills that can help them in the world of work 

     

5 Recommendations to improve the standard of 

TVET education to enhance graduates self-

employability 

     

5.1 TVET curriculum should focus with current market 

need and availability in Ethiopia.  

     

5.2 The theoretical training must be supported by market 

oriented skills. 

     

5.3 Governance support should continue attachments of 

graduates with industries to ensure self-employment 

has an effect on technical and vocational education. 

     

5.4 Establishing guidance and counseling programs for 

students is mandatory by TVET college and labor office.  

     

5.5 Collecting and analyze data about labor market needs 

during training of students for occupations has great roll to 

enhance graduates entrepreneurship development.  
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31. Can you list down any additional factors that can affect the contribution of TVET 

education on self-employment? 

1. ………………………………………………………………………………………… 

2. ………………………………………………………………………………………… 

3. ………………………………………………………………………………………… 

4. ……………………………………………………………………………………… 

5. ………………………………………………………………………………………… 

32. What improved idea can you recommend to reduce most encountered negative factors 

affecting the contribution of TVET College for its graduates? 

1. ………………………………………………………………………………………… 

2. ………………………………………………………………………………………… 

3. ………………………………………………………………………………………… 

4. ………………………………………………………………………………………… 

5. ………………………………………………………………………………………… 
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Appendix II:                         ADDIS ABABA SCIENCE AND TECHNOLOGY UNIVERSITY 

 Interview Guide for  

Vice dean of TVET College 

 

                                                        

                                                     COLLEGE OF NATURAL AND SOCIAL SCIENCE 

                                                     DEPARTMENT OF BUSINESS AND MANAGEMENT 

Dear respondent, 

The purposes of this interview is to gather information about factors affecting the 

contribution of TVET education on self-employment at Durame town in partial fulfillment of 

the requirements for degree of masters in industrial Management at Addis Ababa Science and 

Technology University. Your genuine responses have an added value to the success of this 

thesis. The information is only used for academic purposes and will be kept confidential. 

Should there be any harm on respondents due to their participation the researcher will be 

liable.  

 

                                                                                           Sincerely 

                                                                                                    Selamu Amado 

                                                                                               Tel:  0967809535 

                                                                                                      Email: Selaama2@gmail.com 

Part Three: Interview Guide for  

                Vice dean of TVET College 

Position…………………..                                  Service year ………………………. 

Number of instructors/members……………. 

1. How well does your institution structured and equipped with the necessary technical 

and vocational training instruments to fit graduates based on the demand of the 

market? 

…………………………………………………………………………………………

mailto:Selaama2@gmail.com


 

85 
 

…………………………………………………………………………………………

………………………………………………………………………………………  

2. What are the main factors that can affect TVET graduates‟ Self-employment? 

A. ……………………………………………………………………………………… 

B. ……………………………………………………………………………………… 

C. ………………………………………………………………………………………

. 

D. ………………………………………………………………………………………

. 

E. ……………………………………………………………………………………… 

3. Can you mention significant challenges to implement internship and practical training 

in your organization? 

A. ……………………………………………………………………………………… 

B. ……………………………………………………………………………………… 

C. ……………………………………………………………………………………… 

D. ……………………………………………………………………………………… 

E. ……………………………………………………………………………………… 

4. What mechanism you are implementing on TVET education system to improve the 

contribution of TVET education on graduates self - employment? 

A. .................................................................................................................................... 

B. .................................................................................................................................... 

C. .................................................................................................................................... 

D. ………………………………………………………………………………............ 

E. ……………………………………………………………………………………… 

5. What is Self-employment condition of TVET graduates at Durame Town in the last 

five years? 

A. …………………………………………………………………………………… 

B. ……………………………………………………………………………………… 

C. ……………………………………………………………........................................ 

D. …………………………………………………………………………………… 

E. ……………………………………………………………………………………… 
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Appendix III:                    ADDIS ABABA SCIENCE AND TECHNOLOGY UNIVERSITY 

 Interview Guide for  

Durame town MSE agency manager 

 

                                                                

                                                          COLLEGE OF NATURAL AND SOCIAL SCIENCE 

                                                     DEPARTMENT OF BUSINESS AND MANAGEMENT 

Dear respondents, 

The purposes of this interview is to gather information about factors affecting the 

contribution of TVET education on self-employment at Durame town in partial fulfillment of 

the requirements for degree of masters in industrial Management at Addis Ababa Science and 

Technology University. Your genuine responses have an added value to the success of this 

thesis. The information is only used for academic purposes and will be kept confidential. 

Should there be any harm on respondents due to their participation the researcher will be 

liable.  

 

                                                                                           Sincerely 

                                                                                                    Selamu Amado 

                                                                                               Tel:  0967809535 

                                                                                                      Email: Selaama2@gmail.com 

Part Three: Interview Guide for  

 Durame town MSE agency manager  

Position…………………..                                  Service year ………………………. 

Number of instructors/members……………. 

1. What are the main factors that can affect TVET graduates‟ Self-employment? 

A. ……………………………………………………………………………… 

B. ……………………………………………………………………………… 

mailto:Selaama2@gmail.com
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C. ……………………………………………………………………………… 

D. ……………………………………………………………………………… 

2. Can you mention significant challenges to implement internship and practical 

training in your organization? 

A. …………………………………………………………………………………… 

B. ………………………………………………………………………………… 

C. …………………………………………………………………………… 

D. …………………………………………………………………………………… 

E. ……………………………………………………………………………………… 

3. What mechanism you are implementing on TVET education system to improve 

the contribution of TVET education on graduates self - employment? 

A. .............................................................................................................................. 

B. .............................................................................................................................. 

C. ............................................................................................................................. 

D. ………………………………………………………………………………... 

E. ………………………………………………………………………………… 

 

4. What is Self-employment condition of TVET graduates at Durame Town in the 

last five years? 

A.  ............................................................................................................................. 

B.   .............................................................................................................................. 

C. ............................................................................................................................. 

D. ………………………………………………………………………………... 

E. ………………………………………………………………………………… 

5. Any suggestion or recommendation you may have to the college 

management/MoE, industries/MSEs or policy makers for future improvement? 

            A. .............................................................................................................................. 

            B. .............................................................................................................................. 

            C. ..................................................................................................................... 

            D. …………………………………………………………………………….. 

            E. ……………………………………………………………………………… 
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Appendix IV:                           ADDIS ABABA SCIENCE AND TECHNOLOGY UNIVERSITY 

Group discussion for  

college deans, Department heads,  

MSEs Management personals 

 and MSE Agency manager. 

                                                          COLLEGE OF NATURAL AND SOCIAL SCIENCE 

                                                     DEPARTMENT OF BUSINESS AND MANAGEMENT  

Dear respondents, 

The purposes of this focus group discussion is to gather information about factors affecting 

the contribution of TVET education on self-employment at Durame town in partial 

fulfillment of the requirements for degree of masters in industrial Management at Addis 

Ababa Science and Technology University. Your genuine responses have an added value to 

the success of this thesis. The information is only used for academic purposes and will be 

kept confidential. Should there be any harm on respondents due to their participation the 

researcher will be liable.  

                                                                                           Sincerely 

                                                                                                    Selamu Amado 

                                                                                               Tel:  0967809535 

                                                                                                      Email: Selaama2@gmail.com 

 

 

Part four: Focus group discussion for college deans,  

MSEs Management personals and MSE Agency manager. 

1. What would you now about TVET and MSEs strategies? 

…………………………………………………………………………………………

mailto:Selaama2@gmail.com
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…………………………………………………………………………………………

………………………………………………………………………………….. 

2. Are all instructors and trainees clearly aware of the role and responsibility of TVET 

College and its training on Self-employment? 

…………………………………………………………………………………………

…………………………………………………………………………………………

………………………………………………………………………………………… 

3. Do you think Self-employment is better option for TVET graduates than being 

employed by organization or individual firms? ………  

If you answer is yes, give the reason  

A. …………………………………………………………………………………..

. 

B. ……………………………………………………………………………….… 

C. ………………………………………………………………………………… 

D. ………………………………………………………………………………… 

E. ………………………………………………………………………………… 

        If your answer is No write the reason 

A. ……………………………………………………………………………… 

B. ……………………………………………………………………………… 

C. …………………………………………………………………………… 

D. ……………………………………………………………………………… 

E. ……………………………………………………………………………… 

4. How do you evaluate the performance of TVET education and MSEs in terms of their 

contribution to straggle the factors affecting TVET graduates Self-employment? 

A. .................................................................................................................................... 

B. .................................................................................................................................... 

C. .................................................................................................................................... 

D. …………………………………………………………………………………… 

5. What strategic mechanisms can be used by college to overcome the factors that are 

affecting the contribution of TVET education on Self-employment? 

A. ……………………………………………………………………………………… 
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B. ……………………………………………………………………………………… 

C. …………………………………………………………………………………… 

D. ……………………………………………………………………………………… 

6. How do you believe that designing and implementing market oriented vocational 

training and student industry attachments can support self-employment of TVET 

graduates? 

A. ……………………………………………………………………………………… 

B. ……………………………………………………………………………………… 

C. ……………………………………………………………………………………… 

D. …………………………………………………………………………………….. 

E. …………………………………………………………………………..……..…… 

7. What TVET policy and procedures are in place to support graduates self-

employment? 

A. ……………………………………………………………………………………… 

B. ……………………………………………………………………………………… 

C. ……………………………………………………………………………………… 

D. ……………………………………………………………………………………… 

E. ……………………………………………………………………………………… 

8. What do you suggest to colleges/policy makers, industries, labor office, students and 

other stakeholders to improve the situation of TVET graduates‟ self-employment to 

business start-ups? 

A. …………………………………………………………………………………… 

B. ……………………………………………………………………………………… 

C. ……………………………………………………………………………………… 

D. ……………………………………………………………………………………… 

E. ……………………………………………………………………………………… 
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በአዲስ አበባ ሳይንስና ቴክኖሎጂ ዩኒቨርሲቲ 

 

በተፈጥሮና ማህበራዊ ሳይንስ ኮሌጂ 

በዱራሜ ኢንዱስትሪያል ቴክኖሎጂ ኮሌጅ አሰልጣኞች የሚሞላ መጠይቅ፡፡ 

የመጠይቁ ዋና አላማ: 

በዱራሜ ኢንዱስትሪያል ቴክኖሎጂ ኮሌጅ ከ2006 ዓ.ም - 2010 ዓ.ም ድረስ የተመረቁ 

ተማሪዎችን የራስ ስራ ዕድል ፈጠራ አስመልክቶ ያጋጠሙ ችግሮችን ሇመሇየትና 

የመፍትሔ ሀሳቦችን ሇመጠቆም ታስቦ የተዘጋጀ ነው፡፡ ጥናቱ ሇትምህረትና ሇምርምር ስራ 

ብቻ የሚያገሇግል እና ምስጥራዊነቱም የሚጠበቅ ሲሆን መጠይቁን በምሞለ አካላት ላይ 

ምንም አይነት ተጽዕኖ የሇውም አይኖረውምም፡፡  ስሇሆነም አንተ/ች ይህንን በመገንዘብ 

መጠይቁን በቀና አመሇካከት፤ በትኩረትና በጊዜ ሞልቶ በመመሇስ የሚታደርገው/ጊው 

አስተዋጽኦ ሇጥናቱ ከፍተኛ ድጋፍ ስላሇው ቅን ትብብርህን/ሽን እጠይቃሇህ፡፡ ሇሚደረግልኝ 

ትብብር በቅድሚያ አመሠግናሇሁ፡፡ 

ከሠላምታ ጋር 

ሠላሙ አማዶ 

ሞባይል፡ 0967809535 

ማሳሰቢያ፤    ሀ. ስም መጻፍ አያስፈልግም 

             ሇ. መልስህን/ሽን በፊደለ/በቁጥሩ ፊት ሇፊት በተዘጋጀው ሳጥን ውስጥ 

                 [ √ ] ምልክት በማድረግ  አመልክት/ች              

            ሐ. አማራጭ ላልተሰጣቸው መጠይቆች መልስህን/ሽን በተሰጠው ቦታ ጻፍ/ፊ 
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Appendix V: Location Map of Durame Town. 

 

              Source: (Durame town Municipality, 2018) 

           Figure 3.1. Location Map of Durame Town. 

 


