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[bookmark: _Toc231385343][bookmark: _Toc232505010]ABSTRACT
The purpose of this study was to assess the relationship between influences of instructional supervision and teachers’ performance on students’ academic achievement. To this end, co-relational design was used mixed methods were employed. 309 teachers selected by simple random sampling, 7 secondary school principals, 10 supervisors  and 2 education expert were selected by purposive sampling and used as primary sources of data. Secondary data sources were from documents analysis.  Data for the study were collected through practice questionnaire; interview and document analysis. The data collected were analyzed by using Mean and Standard deviation by SPSS statics version 25. The findings of this study revealed that looked into how Instructional  Supervision and Teachers  Performance affect students’ academic achievement In  Secondary  Schools of  Kolfe Sub City in Addis Ababa .The results indicate that instructional supervision was below what was expected, with M=2.28. Teachers performance was in the moderate range (M=2.81) and student achievement stayed low, even though pass rates did improve a little, moving from 7% to 12.58%. When correlation was checked, it showed strong positive connections between supervision, performance and achievement, with r=.898, r=.678 and r=.565, and p<.01.Regression findings then showed that supervision and teachers performance significantly predicted achievement, giving R²=95% almost all 100% Teacher’s performance seems to have a more noticeable impact. Overall, the picture suggests that weak supervision practices reduced the instructional quality, and that in turn helped explain the low student results. So the study concludes that strengthening instructional supervision along with ongoing professional backing is essential for improving education quality in that area. It is further recommended that stakeholders team up school leaders, teachers, supervisors, and education offices too. so supervision stays consistent, classroom practice gets better, and student achievement can rise across secondary schools, through coordinated monitoring and sustained capacity building efforts that are continuously implemented..
Keywords:- Instructional supervision, Teacher performance, Student academic achievement.


[bookmark: _Toc232505011]CHAPTER ONE
[bookmark: _Toc207038525][bookmark: _Toc232505012]INTRODUCTION
This chapter deals about background of the study, statement of the problem, research questions, objectives of the study, significance of the study, delimitation of the study, operational key terms and organization of the study.
[bookmark: _Toc207038526][bookmark: _Toc232505013]1.1. Background of the study
The educational ecosystem relies heavily on a triad of interdependent variables: Instructional Supervision Practices (the input/intervention), Teacher Performance (the process/mediator), and Students’ Academic Achievement (the output/outcome).Below is a comprehensive, structured overview synthesizing the concepts, theoretical frameworks, empirical findings, and relational dynamics governing these constructs based on the literature. Education remains the biggest instrument for academic progress, social mobilization, political survival and effective national development of any country (Girma & Anagaw, 2020).  Education is an instrument to bring change in human life and a base for development (Girma & Anagaw,2020). Schools are places where formal education is implemented. For its implementation cooperation of different stakeholders is important. In order to implement properly the educational program Supervision activity at the school level is a key factor in ensuring the good function of education program. Supervision has always been an integral feature of educational program in all countries (Girma and Anagaw, 2020). This indicates that in modern school system, supervision is cooperative endeavor which demands the joint effort of the entire staff. According to Kenenissa (2013:1), “educational supervision is a behavior formally provided by the organization for the purpose of directly influencing teaching behavior in such a way as to improve student learning.” What we understand from the above quotation is that, the main purpose of instructional supervision is to improve teachers’ instructional practice which in turn improves student’s learning.
Historically viewed as a bureaucratic monitoring tool, modern instructional supervision is defined as a professional, ongoing, and collaborative process aimed at improving classroom instruction (Basilio, 2023). It shifts the paradigm from strict administrative evaluation to developmental partnership (Derrington, 2026). Key sub-constructs include classroom Visitation/Observation: Scheduled or unscheduled visits to monitor lesson delivery, student engagement, and classroom management (Catherine, 2024).Checking of Instructional Artifacts: Regular vetting of professional records, including schemes of work, lesson plans, timetables, and assessment tools (George, 2019; Go, 2024).Post-Observation Conferences: Providing constructive, timely, and reflective feedback to help teachers self-diagnose instructional errors and co-create improvement plans (Derrington, 2026; George, 2019).Provision of Professional Development: Organizing targeted workshops, mentoring programs, and action research opportunities to elevate instructional capabilities (Basilio, 2023; Go, 2024).
Educational supervisors play a vital role in ensuring the delivery of quality education, supporting professional development, and fostering a culture of continuous improvement. In this article, we will delve into the responsibilities and significance of educational supervisors and explore how they contribute to the enhancement of educational institutions and the success of both educators and students. School supervision in general has existed in all countries for many decades and occupies a pivotal position in the management of education, which can be understood as an expert technical service most importantly concerned with scientific study and improvement of the conditions that surrounds learning and pupil growth (Alemayehu, 2008). Effective instructional supervision enhances teachers' performance by providing targeted support and feedback, leading to improved teaching practices and better student outcomes; conversely, insufficient supervision can hinder professional growth and negatively affect classroom effectiveness. 
Instructional supervision plays a vital role in shaping teaching practices and student outcomes. It involves planned guidance and support given by school leaders especially principals and instructional supervisors to improve teachers' instructional methods. Effective supervision can enhance teaching effectiveness, foster professional growth, and ultimately improve students’ academic performance. Despite its potential, instructional supervision is often underutilized, or conducted in ways that do not effectively address the needs of teachers. The focus on instructional supervision in a school is engineered to ensure improvement of teaching and learning for both teachers and learners. Basically, instructional supervision is concerned with assisting and supporting teachers to improve instructions through the transition of their behavior. Instructional supervision focuses on teachers working with learners to bring about improvement in the teaching learning process. Reinhardt (2002) regarded instructional supervision as a process that focus on instruction and provides teachers with information about their teaching so as to develop instructional skills to improve performance.
The purpose of instructional supervision is to ensure achievement of acceptable expectations from educational system (Wanzare & Da Costa, 2001). An inclusive instructional supervision entails stimulating teachers’ professional growth and development, selection and review of educational objectives, instructional materials and teaching methods. Instructional supervision is a school administrative strategy designed to stimulate educators towards productivity and greater pedagogic effectiveness (Okumbe, 2006).
Teacher Performance: - Teacher performance is the measure of how successfully an educator fulfills their teaching tasks, manages the classroom environment, and implements the prescribed curriculum (Go, 2024; Nwambam, 2017). It is characterized by: Mastery of Subject Matter: Depth of content knowledge and accuracy of information delivery. Pedagogical Competence: Utilizing research-based, child-centered teaching methods and effectively incorporating instructional materials (George, 2019; Nwambam, 2017).Classroom Management: Creating a structured, safe, and motivating learning climate conducive to knowledge absorption (Nwambam, 2017).
Teachers Performance: Professional teachers’ competency is helpful in making teaching method more effective and successful which helps the learner to improve their learning abilities, enhance their knowledge and polish their skills. Assessment of teachers’ performance is necessary to determine the competency of teachers’ and it is not a straight forward attempt by examining students’ academic achievement. Teachers’ performance is a multifaceted construct that encompasses various aspects, including instructional delivery, classroom management, and the ability to engage students in meaningful learning experiences. High-performing teachers are more likely to utilize effective pedagogical strategies, adapt to diverse student needs, and createa positive classroom environment. Instructional supervision can enhance teachers' performance by providing targeted support, facilitating professional development opportunities, and fostering a culture of collaboration and continuous improvement.  Teacher performance is the measure of how successfully an educator fulfills their teaching tasks, manages the classroom environment, and implements the prescribed curriculum (Go, 2024; Nwambam, 2017). 
Student Academic Achievement:-Student academic achievement is often viewed as the ultimate measure of educational success. It reflects the extent to which students acquire knowledge and skills as a result of their educational experiences. Numerous factors influence student achievement, including teacher quality, instructional methods, curriculum design, and the learning environment. Research has consistently shown that effective teaching practices, supported by robust instructional supervision, lead to higher levels of student achievement. Therefore, understanding the dynamics between instructional supervision and student outcomes is crucial for developing strategies that enhance educational effectiveness Achievement:-Student academic achievement is often viewed as the ultimate measure of educational success. It reflects the extent to which students acquire knowledge and skills as a result of their educational experiences. Numerous factors influence student achievement, including teacher quality, instructional methods, curriculum design, and the learning environment. Research has consistently shown that effective teaching practices, supported by robust instructional supervision, lead to higher levels of student achievement. Therefore, understanding the dynamics between instructional supervision and student outcomes is crucial for developing strategies that enhance educational effectiveness. The ultimate benchmark of an educational institution’s accountability (Glanz, 2006). It refers to the extent to which a student has attained specific educational goals, typically quantified via standardized test scores, continuous assessment grades, and terminal examination outcomes (Catherine, 2024; Glanz, 2006).
Several fundamental theories ground the study of supervision and its impact on school productivity: A. Clinical Supervision Model (Goldhammer & Cogan)Rationale: This framework approaches supervision through a highly structured cycle consisting of a pre-observation conference, classroom observation, analysis, post-observation conference, and post-conference analysis. Application: It positions the supervisor as a partner rather than an evaluator, relying heavily on reflective dialogue to build teacher autonomy and self-efficacy (Derrington, 2026).
What is Teachers performance and students achievement:-Teachers performance refers to how well teacher perform their teaching responsibilities while students academic achievements refers to students successes In learning as measured by academic results. Teachers performance and students achievement are closely related. Teachers performance refers to how effectively teachers plan lesson, teach, manage the classroom, asses students and support learning. Students’ academic achievement refers to the knowledge skill, grade student obtain in their studies. Appositive relationship existing between the two, when teachers perform effectively, students tends to understand better, participate actively and achieve higher academic result .good teachers use appropriate teaching method, provide feedback, motivate students and create supportive learning environment .this factors improve students learning outcome.
The relationship between Instructional supervision, Teacher performance and Students Academic Achievements:-is well-documented, with studies indicating that supportive supervisory practices contribute significantly to teachers’ professional growth and effectiveness. Nakpodia (2006) asserts that, instructional supervision in the modern era centers on the improvement of the teaching-learning situation for the benefits of both the teachers and learners, helps in the identification of areas of strength and weaknesses of teachers, follow-up activities that should be directed at the improvement of identified areas of teachers’ weaknesses and give recognition to the teachers and create a cordial working atmosphere based on good human relations. 
[bookmark: _Toc207038527]The focus of this research, has been conceived a better model for helping teachers; school leaders to expand their knowledge and expertise in many countries. As Dawson, (2002), describe the classroom performance of a teacher as implementing curriculum, planning, classroom management and instructional techniques, instructional supervision is the cycle of activities between a supervisor and a teacher with the objective of improving classroom performance, to improve student achievement. Therefore, to make teaching- learning process effective, advice, assistance and support of supervisors is very important. This study also focuses on the teacher’s performance and student’s academic achievements that relation with the practice. For this case the main purpose of this study would be focus on the current influence of instructional supervision relation to the teachers performance in secondary schools of kolfe sub city under Addis Ababa city administration. 
[bookmark: _Toc232505014]1.2. Statement of the Problem
Instructional supervision plays a critical role in enhancing teaching learning process and consequently, student academic achievement. However, several problems can arise in the context of instructional supervision and teachers’ performance that may negatively impact student academic outcomes. In recent times, education stakeholders have expressed their concern over the poor performance of students in the secondary school. In order to improve the teaching-learning process in general and learners' achievement in particular, educational supervision and teachers performance is seen to be necessary. 
There are different research findings conducted on instructional supervision of assorted regions and zones of our country has shown that, there are lack of awareness on utilizing various supervisory options, an absence of relevant continuous training for department heads and senior teachers who are imagined to perform supervisory activities at school level and also lack of identifying locally available educational input, lack of selecting teaching techniques which enhance learning, lack of Evaluating school performance to grant feedback for improvement and setting strategies for future improvement the standard of teaching and learning.(Yirgalem Girma and Alem Sileshi  2014)
Additionally researcher findings conducted on practices of instructional supervision and teachers performance on students’ academic achievements in kolfe secondary schools had showed that there is lack of promoting instructional tasks during teaching learning process, developing the staff  in service training instructional supervision, the implementation of curriculum developing activities, regular meeting  time, and  less conducting  action  research.
[bookmark: _Toc207038528]Therefore, the researcher of this study that should fill the gap of effective implementation of existing instructional supervision and teacher’s performance on students’ academic achievement finding new strategy and approach can promote professional competency of teachers and student achievement by filling the gap of promoting instructional tasks during teaching learning process, developing the staff  in service training instructional supervision, the implementation of curriculum developing activities, less regular meeting time, and less conducting action research. So, this study is used to assess and influence of instructional supervision and teachers performance on students’ academic achievements of secondary schools of Kolfe Sub City in Addis Ababa city administration
[bookmark: _Toc232505015]1.3. Research Questions
The study was tired to address the following basic research question.
1. What is the status of instructional supervision in secondary schools of Kolfe Sub City?
2. What is the current status of teachers’ performance in secondary schools of Kolfe Sub City?
3. What is the status of students’ academic achievement in secondary school of Kolfe Sub City?
4. What is the relation between Instructional Supervision, Teachers’ Performance and Students’ academic achievements in secondary school of Kolfe Sub City?
5. [bookmark: _Toc207038529]To what extent instructional supervision influences teachers’ performance and students’ academic achievement in secondary school of Kolfe Sub City?
[bookmark: _Toc232505016]1.4. Objectives of the Study
[bookmark: _Toc207038530][bookmark: _Toc232505017]1.4.1. General objectives
The general objective of this study was to assess the influence of instructional supervision techniques in relation to improve the teachers’ performance on students’ academic achievements of Kolfe Secondary Schools in Addis Ababa.
[bookmark: _Toc207038531][bookmark: _Toc232505018]1.4.2. Specific Objectives
Specifically, the study was conducted to attain the following objectives.
1. To examine the status of instructional supervision in secondary schools of Kolfe Sub city.
2. To identify the current status of teacher performance in secondary schools of Kolfe sub city.
3. To examine the status of student academic achievement in secondary school of kolfe sub city. 
4. To assess the relationship between instructional supervision, teacher  performance  and  students’ academic achievements in secondary school of kolfe sub city.
5. [bookmark: _Toc207038532]To examine the instructional supervision influences teachers’ performance and student academic achievement in secondary school of kolfe sub city.
[bookmark: _Toc232505019]1.5. Significance of the study
This study signifies teachers to improve their knowledge, skills, and abilities to make them effective informal decision makers and problem solvers. The instructional supervision highly influences on teachers’ performance and students’ academic achievements. It is the cycle of activities between a supervisor and a teacher with the objective of improving classroom performance (Patrick & Dawson, 1985). 
Instructional Supervisors clarifies purposes, contributes to and supports organizational actions, school coordinates interactions, provides for maintenance and improvement of the instructional program, and assesses goal achievements. School supervisors are responsible for ensuring that decisions about curriculum, instructional strategies, assessment and professional development are based on sound research, best practice, appropriate data, and other contextual information.(MOE, 2013) Based on this the study would be contribute.
The study is expected to have the following beneficiary from the study and it may provide current information to
Teachers:-By promoting reflective teaching and professional development, educators, parents, school principals and education administrator regional and zonal educational officials on the current status of the relationship between practice of instructional supervision with the school performance in secondary schools. 
Principals:-Therefore, to be able to identify and to evaluate the practice of instructional supervision, for improving and to assess and strengthen school performance.
Students:-Through improved instruction and better academic outcomes.
Policy makers:- the individuals, groups, or governing bodies responsible for formulating, adopting, and implementing the official laws, regulations, and guidelines that govern education systems. It may provide a valuable reference for other schools to reflect upon the practice of instructional supervision relation to the school performance. 
[bookmark: _Toc207038533]It may serve as a stepping stone for further studies to be conducted on the topic and used as to conduct to the study of practice of instructional supervision relation of with school performance.
[bookmark: _Toc232505020]1.6. Delimitation of the study.
Instructional Supervision the processes and practices through which school leaders (like principals or instructional supervisors) support and guide teachers to improve their instructional practices and enhance student learning outcomes. Instructional supervision a systematic, collaborative, and ongoing educational process where in school leaders (such as principals, department heads, or instructional coaches) work directly with teachers to stimulate, maintain, and elevate the quality of teaching and learning in the classroom. Rather than a punitive "inspection" or a bureaucratic evaluation, modern instructional supervision is defined as a formative, developmental partnership designed to enhance a teacher's pedagogical skills and professional growth.
The study also, conceptually delimited to assess, the efforts of supervisors to point out instruction supervision (clinical supervision) limitations or gaps of the class room teaching by identifying their strength, the various interventions designed by supervisors so as to assist teachers reduce their limitations. The study is delimited to the selected influence of instructional supervision relation with school performance in kolfe sub city, secondary schools and only on the relationship between influence of instructional supervision and teachers performance on students academics achievements  performance secondary schools (grade 9- 12)  Kolfe sub city in 2016 and 2017E.c. because of two main reasons select the area, The first was that the problems on the influence of instructional supervision in secondary schools highly observed in this sub city. This helps the researcher to easily obtain relevant information.
Instructional supervision a systematic, collaborative, and ongoing educational process where in school leaders (such as principals, department heads, or instructional coaches) work directly with teachers to stimulate, maintain, and elevate the quality of teaching and learning in the classroom. Rather than a punitive "inspection" or a bureaucratic evaluation, modern instructional supervision is defined as a formative, developmental partnership designed to enhance a teacher's pedagogical skills and professional growth.
This study geographically delimitates Nifassilk- Lafto in the south, Arada in the east, Sheger city in west, Addis ketema in the north. In this boundary the influence of instructional supervision relation to school performance could study. Additionally, tasks related to the promoting instruction, staff development activities, curriculum development, and practice of action research is seen as relation to school performance. This research will focus on all secondary schools in Kolfe sub city namely (Abunebasiliyos secondary schools, Ayer tena secondary schools, Jenera Wako Gutu secondary schools, Raphe secondary schools, Yemane birhane secondary schools, Keraniyo secondary schools and Hidassie secondary schools) it includes school principals, instructional supervisors, selected teachers and educational experts also will use student performance  records to assess academic achievement. (Grade 12)
[bookmark: _Toc207038534]Instructional Supervision the processes and practices through which school leaders (like principals or instructional supervisors) support and guide teachers to improve their instructional practices and enhance student learning outcomes. In this study Kolfe sub city was selected because of two main reasons. The first was that the problems on the influence of instructional supervision in secondary schools highly observed in this sub city. The other one is that, the researcher was a colleague with cluster supervisors, teachers, school principals and education officers, where he had been working in one of the Woreda of kolfe sub city. This helps the researcher to easily obtain relevant information.
[bookmark: _Toc232505021]1.7. Operational of Key Terms: -
Instructional supervision:-Refers to the process by which educational leader, such as principals or instructional supervisor support or enhance the teaching learning process with in school. The primary goal of instructional supervision to improve educational practice and outcomes for students by providing guidance, feedback and professional development to teachers through clinical supervision.
Clinical supervision:-structured process aimed at improving teaching practice through collaborative observation, feedback and reflection
Peer coaching:-is the professional development practice where two colleagues of equal standing work to gather to help each other build skills, solve problems and reflect on their practice
Mentoring:-is an approach to professional over sight. most commonly used in education, counseling and cooperate leadership, where the supervisor and the practitioner work to gather as equal partners
Teacher’s performance:-Refers to the effectiveness and quality of teachers work in classroom and their overall contribution to educational environment.(Instructional practice lesson plan, engagement, classroom management  through behavioral management, organization, respectful environment), assessment and feedback through formative and summative feedback) communication skills through clarity of instruction & parent communication
Students’ academic achievements:-The level of achievement and success that students demonstrate in their academic work and other educational activities.(through students pass rate)
National exam score:-refer to the results obtained from standardized assessments administered at the national level, used to assess students’ academic performance in specific
Classroom Assessments:-is the ongoing process where teacher gather evidence about what students know, understand and can do
Secondary schools: Refers to the school system established pre-college preparation grade  (grade 9-12)
[bookmark: _Toc207038535]Kolfe Sub-City:- is one of the sub city in Addis Ababa city administration which have 11 woreda and seven secondary school that are find in south-West of Addis Ababa city administration.
[bookmark: _Toc232505022]1.8. Organization of the study
The research paper was organized into five chapters. The first chapter contains the introduction part which contains background of the study, statement of the problem, general and specific objectives of the study, significance of the study, and organization of the study. The second chapter contains review of related literature related to the research topic. The third chapter details with research design and methodology. Under this topic, research methodology, research design, source of data, population, sample size and sampling techniques, data collection tools and procedures and budget break down and time schedule. The fourth chapter deals with data interpretation and analysis whereas the last chapter presented summary, conclusions and recommendations.
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[bookmark: _Toc232505023]CHAPTER TWO
[bookmark: _Toc207038537][bookmark: _Toc232505024]REVIEW OF RELATED LITERATURE
In this chapter is a review of related literature on supervision in general and instructional supervision in particular. The chapter is divided in to five parts to enable the reader to follow a logical sequence that includes: history of school supervision, overview of instructional supervisory approaches, and teachers’ perception of the supervision processes, teachers’ satisfaction with and attitudes toward supervision.
Instructional Supervision and its Contribution to the Enhancement of Teachers’ Professional Development Literature shows that instructional supervision contributes to the enhancement of teachers’ professional development. This practice of supervision contributed to enhancing teachers’ professional development in different instructional areas such as improved quality of teachers, improved teaching performance and improved teaching methods. School supervision, according to Beycioglu and Donmez(2009), is defined as “an administrative inspection that lays emphasis on administrative monitoring, enforcement and control” (p.71). As it is described by various writers, school supervision is generally related with external inspection aimed at monitoring and control of teachers’ performance and school improvement (Beycioglu&Donmez, 2009; Grauwe, 2007; Zepeda, 2007). School supervision, as a field of educational practice has passed through many changes. Traditionally, inspection and supervision were used as important tools to ensure efficiency and accountability in the education system. Later adherents of the terminologies of inspection and school supervision are used by different countries in different ways. In many developed countries, such as United Kingdom (UK) and United States, much more attention has been given to the term inspection than school supervision (Lee, Dig & Song, 2008). 
Nevertheless, since the demand of teachers for guidance and support rendered from supervisors has increased from time to time, some countries changed the terminology and preferring the term “supervisor” over that of “inspector”. According to Grauwe (2007), some countries have recently developed more specific terminologies: Malawi, uses “education methods advisor”, and Uganda “teacher development advisor”. In line with this, Beycioglu and Donmez (2009) stated that “school supervision has been changing in its practice from a control mechanism which inspects and restricts teachers for not having them make errors to a practice which allows schools, especially at present, to have its members supervise themselves in collaboration and group dynamics” (p. 72). This suggests the paradigm shift from the concept and practice of general school supervision (external inspection) to instructional (in-school) supervision in various countries. Instructional supervision is defined by various authors as a type of school-based (in school) supervision carried out by the school personnel (principals, department heads, senior teachers, and appointed supervisors) aimed at providing guidance, support, and encouragement to teachers for their professional development and improvement in the teaching-learning process, which relay on the system that is built on trust and collaborative culture (Beach & Reinhartz, 2000; Tyagi, 2010).
[bookmark: _Toc207038539][bookmark: _Toc232505025]2.1. Overview of Instructional Supervisory
Approaches (Formative Evaluation) Sergiovanni (1992) stated that “today, supervision as inspection can be regarded as an artifact of the past, a function that is no longer tenable or prevalent in contemporary education” (p. 204). He explained that though functioned for a considerable span of time, this type of externally steered accountability perspective on supervision caused negative stereotypes among teachers, where they were viewed as subordinates whose professional performance was controlled. Supporting this idea, Anderson and Snyder (1993) stated, “because of this, teachers are unaccustomed to the sort of mutual dialogue for which terms like mentoring, peer coaching and collegial assistance are coming in to use” (p.1). It should be clear, however, that traditional supervisory approaches should not be removed completely because supervisory authority and control are essential for professional development. 
Mitchell and Sackney (2000) explained this as “much of past practice is educationally sound and should not be discarded” (p. 37). Having said this, it is important to differentiate instructional supervision from evaluation. Poole (1994) stated that “instructional supervision is a formative process that emphasizes collegial examination of teaching and learning” (p. 305). In this regard, participants in the instructional supervision process plan and carry out a range of professional growth opportunities designed to meet teacher’s professional growth and educational goals and objectives at different levels. Teacher evaluation, on the other hand, is “a summative processes that 9 focuses on assessing the competence of teachers, which involves a formal, written appraisal or judgment of an individual’s professional competence at specific time” (Poole, 1994, p. 305). Implementing different supervisory approaches is essential not only to give choices to teachers; it is also important to provide choices to the administrators and schools (Kutsyuruba, 2003). The widely used approaches to instructional supervision (formative evaluation) are categorized as clinical supervision, collaborative supervision (peer coaching, cognitive coaching, and mentoring), self-reflection (self-directed development), professional growth plans, and portfolios (Alfonso & Firth, 1990; Clarke, 1995; Poole, 1994; Renihan, 2002; Sergiovanni&Starratt, 2007; Zepeda, 2007). Details of each component of instructional supervisory approaches are discussed as follows.
[bookmark: _Toc207038540][bookmark: _Toc232505026]2.2. Clinical Supervision
This approach (model) to instructional supervision was developed by Goldhammer and Cogan in the late 1960s (Goldhammer, Anderson & Karjewski, 1980). According to Sergiovanni and Starratt (2007), clinical supervision is a “face- to- face contact with teachers with the intent of improving instruction and increasing professional growth” (p. 23). It is a sequential, cyclic and systematic supervisory process which involves face-to-face (direct) interaction between teachers (supervise) and supervisors designed to improve the teacher’s classroom instructions (Kutsyuruba, 2003). The purpose of clinical supervision according to Snow-Gerono (2008) is “to provide support to teachers (to assist) and gradually to increase teachers’ abilities to be self-supervising” (p. 1511). Clinical supervision is a “specific cycle or pattern of working with teachers” (Sergiovanni&Starratt, 1993, p. 222).
Gold hammer, Anderson and Karjewski (1980) described the structure of clinical supervision that includes pre-observation conference, class room observation, analysis and strategy, supervision conference, and post-conference analysis. In the process of clinical supervision, a one-to-one correspondence exists between improving classroom instruction and increasing professional growth, and for this reason, professional development and clinical supervision are inseparable concepts and activities (Sergiovanni&Starratt, 2007). Clinical supervision is officially applicable with: inexperienced beginning teachers, teachers experiencing difficulties, and 10 experienced teachers who are in need of improving their instructional performance or who are in need of learning to work with new methods and approaches in their classroom.
[bookmark: _Toc207038541][bookmark: _Toc232505027]2.3. Collaborative Supervision
Collaboration and collegiality are very important in today’s modern schools. According to Burke and Fessler (1983), teachers are the central focuses of collaborative approach to supervision. Collaborative approaches to supervision are mainly designed to help beginning teachers and those who are new to a school or teaching environment with the appropriate support from more experienced colleagues. Thus, these colleagues have an ethical and professional responsibility of providing the required type of support upon request (Kutsyuruba, 2003). In this regard, a teacher who needs collegial and collaborative support should realize that “feedback from colleagues and other sources should be solicited in order to move toward improvement” (Burke & Fessler, 1983, p.109). The major components of collaborative approaches to supervision are: peer coaching, cognitive coaching, and mentoring. However, it is stated by various authors that these approaches to instructional supervision overlap each other but are quite different in their purpose and function (Kutsyuruba, 2003; Sergiovanni & Starratt, 2007; Showers & Joyce, 1996; Sullivan & Glanz, 2002; Uzat, 1998). Details of each are discussed here under.
[bookmark: _Toc207038542][bookmark: _Toc232505028]2.4. Peer coaching
Peer coaching is a type of supervision in which teachers in a given school work collaboratively in pairs and small teams to observe each other’s’ teaching and to improve instruction (Beach &  Reinhartz, 2000). Peer coaching, according to Sullivan and Glanz (2000), is defined as “teachers helping each other to reflect on and improve teaching practice and/or carry out new teaching skills needed to carry out knowledge gained through faculty or curriculum development” (p. 215). Peer coaching differs from other coaching approaches in that it involves teachers of equal status (beginners with beginners or experienced with experienced) and focused on innovations in curriculum and development. Robbins clearly stated peer coaching as “a confidential process through which two or more professional colleagues work together to reflect on current practices; expand, refine, and build new (innovative) skills; share ideas; teach one another… or solve problems in the work place” (as cited in Latz, Neumeister, Adams, & Pierce, 2009, p. 28). 
The goal of coaching as described by Sergiovanni and Starratt (2007), is to develop communities within which “teachers collaborate each other to honor a very simple value: when we learn together, we learn more, and when we learn more, we will more effectively serve our students” (p. 251). Thus, peer coaching provides possible opportunities to teachers to refine teaching skills through collaborative relationships, participatory decision-making, and immediate feedback (Bowman & McCormick, 2000; Sullivan & Glanz, 2000). 
[bookmark: _Toc207038543][bookmark: _Toc232505029]2.5. Cognitive coaching
The term cognitive in supervision refers to becoming aware (mediated thinking) of one’s own teaching effectiveness. Cognitive coaching is an effective means of establishing sound relationships between two or more professionals of different status (beginners with experienced teachers, beginners with assigned supervisors, or experienced teachers with assigned supervisors). According to Neuter and Bratton (cited in Batt, 2010), “the cognitive coach should be more knowledgeable and experienced in the practices being learned than the teacher being coached” (p. 999). Thus, in cognitive coaching, the coaches (more experienced teachers or supervisors) act as a mediator between the beginner teacher to be coached and his or her own thinking. Cognitive coaching is therefore, defined as “a set of strategies, a way of thinking and a way of working that enables self and others to shape and reshape their thinking and problem solving capacities” (Costa & Garmston, 2002, p. 22). Cognitive coaching also refers to “a nonjudgmental process in which supervisor (senior teacher) attempts to facilitate teacher learning (the one to be coached) through a problem solving approach by using questions to stimulate the teacher’s thinking” (Costa and Garmston, 1994, p. 2). Cognitive coaching differs from peer coaching in that peer coaching focuses on innovations in curriculum and instructions, whereas cognitive coaching is aimed at improving existing practices (Showers & Joyce, 1996). 


[bookmark: _Toc232505030]2.6. Mentoring
Mentoring as defined by Sullivan and Glanz (2000) is “a process that facilitates instructional improvement wherein an experienced teacher (mentor) works with a novice or less experienced teacher collaboratively and nonjudgmental to study and deliberate on ways instruction in the classroom may be improved” (p. 213). It differs from peer coaching and cognitive coaching in that mentoring involves a hierarchical relationship only between a novice and senior (more experienced) teacher. In addition, in mentoring, one senior teacher from the same department is 12 assigned as a mentor for one novice teacher. Thus, it is a one-to-one correspondence between senior and novice teachers (Murray & Mazur, 2009). 
Mentoring is a form of collaborative (peer) supervision focused on helping new teachers or beginning teachers successfully learn their roles, establish their self-images as teachers figure out the school and its culture, and understand how teaching unfolds in real class rooms (Sergiovanni&Starratt, 2007). According to Sullivan and Glanz (2000), “mentors are not judges or critics, but facilitators of instructional improvement, and all their interactions and recommendations with staff members are confidential.”  
[bookmark: _Toc232505031]2.7. Teachers performance
Teachers’ performance has great influence on the effectiveness and quality of teachers’ instructional practices, classroom management and over all contribution to students learning and development. Evaluating teacher’s performance is essential for ensuring high educational standards and fostering professional growth. Professional teachers’ competency is helpful in making teaching method more effective and successful which helps the learner to improve their learning abilities, enhance their knowledge and polish their skills. Assessment of teachers’ performance is necessary to determine the competency of teachers’ and it is not a straight forward attempt by examining students’ academic achievement. Teachers’ performance is a multifaceted construct that encompasses various aspects, including instructional delivery, classroom management, and the ability to engage students in meaningful learning experiences. High-performing teachers are more likely to utilize effective pedagogical strategies, adapt to diverse student needs, and create a positive classroom environment. Instructional supervision can enhance teachers' performance by providing targeted support, facilitating professional development opportunities, and fostering a culture of collaboration and continuous improvement.
[bookmark: _Toc232505032]2.8. Student Academic Achievement
Student academic achievement is often viewed as the ultimate measure of educational success. It reflects the extent to which students acquire knowledge and skills as a result of their educational experiences. Numerous factors influence student achievement, including teacher quality, instructional methods, curriculum design, and the learning environment. Research has consistently shown that effective teaching practices, supported by robust instructional supervision, lead to higher levels of student achievement. Therefore, understanding the dynamics between instructional supervision and student outcomes is crucial for developing strategies that enhance educational effectiveness.
[bookmark: _Toc232505033]2.9. Relationship between Instructional Supervision, Teachers’ Performance and students’ Academic Achievements.
According to UNESCO (2015a & 2015b) study conducted in Ethiopia argued that professional competencies of teachers, leadership, supervision and support system, students' characteristics, parental involvement, instructional resources, institutional factors, the language of instruction, and policies, are major factors contributing to the quality of teaching and learning. Among those, perhaps the most important factor, with a long-lasting impact on students' learning, is the teacher. This particular research is to establish the relationship between instructional supervision in general and teachers’ performance.
Tsakeni, Munje and Jita, (2020); Habtamu and Eshetu, (2019), according to them study conduct in Ethiopia primary schools, recognising the importance of a well organised and structured support systems in schools, numerous studies have illustrated how Instructional Supervision can meet developmental needs of teachers, help ensure effective working conditions, and provide them with information and resources that facilitate classroom practices to ensure students' learning and achievement. There is no connection to teachers’ need to improve on their performance other than commitment.
Teachers Capacity: According to Nzegbulem and Anyaogu (2016), observed that instructional supervision helps to provide adequate conditions that are essential for effective learning through effective teaching methods. It also helps to improve teachers’ capacity and methodology of impacting knowledge to the pupils. Ogbuagu (2016) posits that instructional supervision aims at seeing how the teacher manages the classroom, teachers’ mastery of the subject matter and lesson delivery. This implies that instructional supervision makes the teachers to be effectively in-charge of the lesson to be taught and how to make the classroom conductive for the delivery of the lesson.
According to studies, instructional supervision is linked to long-term improvements in the quality of learning outcomes, which creates valuable educational opportunities for students' academic progression. This study set out to establish the relationship between supervision and teachers’ performance in the primary schools. All developmental and planning activities need guidance and direction at every stage. The right type of supervision is thus concerned with helping teachers in planning, in the selection of strategies and resources, and in monitoring and evaluating those strategies time or no time to instructional matters.
According to Bearer et al.,(2018), instructional supervision is a function which provides professional development opportunities for teachers to effectively manage teaching and learning process. Similarly, Shakuna et al., (2016) defines the process as a teacher self-development towards effective teaching methods. According to Adam et al.,(2018), supervision is closely connected to professional learning and development, which promotes teachers’ lifelong learning and growth mind sets. As such, the function of supervision is generally viewed as an approach that can improve their teachers’ teaching as well as used as a quality control mechanism to ultimately improve student learning (Glanz&Heimann, 2018). If teachers improve on their skills then learners will do better because effectiveness of teachers means good performance.
[bookmark: _Toc207038553][bookmark: _Toc232505034]2.10. Summary
The relationship between instructional supervision, teacher performance, and student academic achievement is one of the most heavily researched dynamics in global educational literature. Synthesizing classic and contemporary books from around the world (such as Glickman et al.’s Supervision and Instructional Leadership, Blase & Blase’s Handbook of Instructional Leadership, and international benchmarks from UNESCO and the OECD), the global consensus is clear: Instructional supervision has a profound, direct influence on teacher performance, which in turn acts as the primary catalyst for student academic achievement. Historically, school supervision as a field of educational supervision has passed through many changes in different countries. The concept of school supervision was related with external inspection aimed at monitoring and control of teachers’ performance and school improvement (Beycioglu & Donmez, 2009; Grauwe, 2007). Because of the dynamic changes in the school environment and increased teachers’ demand for guidance and support in different countries, there is a shift from external school supervision to school-based (in-school) instructional supervision. Beginning and experienced teachers have their own needs and preferences in the instruction process. 
Various authors suggested that teachers should have access to various options of instructional supervisory approaches (such as clinical supervision, peer coaching, cognitive coaching, mentoring, reflective coaching, teaching portfolios, and professional growth plans) in 17 orders to enhance their professional growth and instructional efficiency (Poole, 1994; Renihan, 2002; Sergiovanni & Starratt, 2007; Zepeda, 2007). Because of its evaluative nature of general supervision in the past, some teachers in today’s schools associate instructional supervision with appraisal, rating and controlling. 
For many less experienced teachers, supervision is meaningless exercise with little value than completion of the required evaluation form (Sergiovanni & Starratt, 1998). However, as noted by Fraser (1980), unless teachers perceive supervision as a process of promoting professional growth and student learning, the supervisory practice will not bring the desired effect. Currently in Ethiopia, the out of school (external) supervision and school-based (in-school) supervision types have been practiced in all over the country. However, in Addis Ababa, Ethiopia, a new approach to supervision called subject area instructional supervision has been particularly promoted to be practiced since the beginning of 2004. It is a type of school-based supervision carried out by a combination of permanently assigned subject area supervisors, school principals, department heads and senior teachers aimed at helping teachers to enhance their instruction and professional growth
A research frame work for this study maps out how instructional supervisors’ practices and teachers performance directly or indirectly influence students’ academic achievements in the specific context of Kolfe Sub- City in Addis Ababa
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[bookmark: _Toc232505035]CHAPTER THREE
[bookmark: _Toc207038555][bookmark: _Toc232505036]RESEARCH DESIGN AND METHODOLOGY
This chapter deals with the research design, research method, source of data, population of the study, sample and sampling techniques, instruments of data collection, method of data analysis interpretations were stated under this chapter. 
[bookmark: _Toc232505037]3.1. Research Design
In this research of the study correlation research design were employed to describe the influence of instructional supervision relation and teachers’ performance on students’ academic achievement that currently done with in secondary school context. To realize these objectives a co-relational design has utilized to conduct the study. Further, descriptive research design aims and systematically describes population situation that were included in the study. 
[bookmark: _Toc207038557][bookmark: _Toc232505038]3.2. Research Methodology
In this study, both qualitative and quantitative methods were employed. Quantitative approach emphasized because assessing the practice instructional supervision relation to the school performance can better understood by collecting large quantitative data. From secondary schools, Quantitative data were includes closed-ended questions for teachers and some open-ended questions for School principals, supervisors and Sub city educational expert. Similarly, the qualitative data that includes interview on open- ended questions and document analysis was used for qualitative research in order to verify and explain the quantitative data. For quantitative approach questionnaire supplied for teachers. Furthermore, the qualitative approach helps to validate and triangulate the quantitative data. That is gathering data by using questionnaire interview and document analysis methods from different feedbacks so as to see the convergence of results and thereby get a relatively comprehensive picture of the issues under study (Ravi Parkash, 2005). For qualitative approach interview implemented for Secondary School principals, supervisors and sub city educational experts. This design was selected to examine the current influence of instructional supervision and teachers’ performance on students’ academic achievements by survey of opinions of Kolfe Secondary School of, instructional supervisors, school principals and teachers
[bookmark: _Toc207038558][bookmark: _Toc232505039]3.3. Area of the Study
[bookmark: _Toc207038559]The study is conducted in Addis Ababa city administration particularly in Kolfe Sub City. Addis Ababa city administration is one of the two of city administration of Ethiopian federal government. Kolfe Sub City is one of the Addis Ababa City Administration that is located in central part of the county Ethiopia and bordering Sheger city to west, Nifas Silk- Lafto south, Addis Ketema to the north and Lideta to the east. This study is conducted in secondary school of (grade 12) Kolfe Sub City and it focuses on the influence of instructional supervision on teachers’ performance and student’s academic achievement.
[bookmark: _Toc232505040]3.4. Source of data collection
In this study, mixed (qualitative and quantitative) methods were employed. Quantitative approach emphasized because assessing the practice instructional supervision relation to the school performance can better understood by collecting large quantitative data from secondary schools, Quantitative data were includes closed-ended questions for teachers and some open-ended questions for School principals, supervisors and Sub city educational expert. Similarly, the qualitative data that includes interview on open- ended questions and document analysis was used for qualitative research in order to verify and explain the quantitative data. For quantitative approach questionnaire supplied for teachers. Furthermore, the qualitative approach helps to validate and triangulate the quantitative data. That is gathering data by using questionnaire interview and document analysis methods from different feedbacks so as to see the convergence of results and thereby get a relatively comprehensive picture of the issues under study (Ravi Parkash, 2005). For qualitative approach interview implemented for Secondary School principals, supervisors and  educational experts.In assessing the influence of instructional supervision on teachers’ performance and students’ academic achievement in secondary schools of Kolfe Sub City, the researcher used both primary and secondary sources of data.
[bookmark: _Toc207038560][bookmark: _Toc232505041]3.4.1. Primary source
Primary data is original information gathered firsthand, directly from the source, specifically for the research project at hand. Think of it as "raw" or "fresh" data that hasn't been altered, analyzed, or interpreted by anyone else before it reaches you. The primary data in this study are obtained from teachers, supervisors, school principals, coordinators of supervisors, and focal persons from the sub city education office expert. 
[bookmark: _Toc207038561][bookmark: _Toc232505042]3.4.2. Secondary source
Secondary data is data that has already been collected, gathered, and recorded by someone else for a different purpose, which you then reuse for your own research or analysis.For secondary sources were different records on supervision, document analysis of any reports, action researches, and recorded feedback documents by supervisors, Sub city and other education experts. In addition to this, various books, journals and publications were used as secondary sources to review the literature regarding (instructional) supervision.
[bookmark: _Toc207038562][bookmark: _Toc232505043]3.4.2. Sample size and sampling technique
Sample size refers to the total number of individual participants, observations, or measurements included in a study. It is usually represented by the symbol ‘n’. A sampling technique is the specific method or strategy a researcher uses to select individuals from the population to be part of the sample. How you choose your participants is just as important as how many you choose. Sampling techniques are divided into two main categories: Probability Sampling and Non-Probability Sampling.
There are seven secondary schools in kolfe subcity were purposively selected   target population of the study was teachers, principals, Supervisors, educational expert and supervisors. Moreover, from this teacher full of data were gained. From the total population 616 teachers of secondary schools 309 (50%) of teachers, 7 (100%) of principals, 10 (100%) of supervisors, and 2 (100%) of education experts are selected as sample population. In the total figure this study addresses 328 (50%) respondents are selected for the study. For the study they are selected in the following formula. To determine the total sample size of the study for teachers, simple random sampling technique by the formula of Cohen et.al, S2007 was used.
N = n/1+ N (ὰ) 2
Where, n = required sample size 
N = population size 
α=level of significance 
Thus 309 samples are necessary to represent the whole population of teachers mathematically,
Ps = ( N) x
n
Where: Ps= population sample for sampled school 
n = sample size of teachers
 N = total number of teachers in sampled secondary schools 
[bookmark: _Toc206610573]Kolfe sub city one of the eleventh sub city in  Addis Ababa city administration find in south west Addis Ababa city administration have 11 woreda and 7 secondary schools. To gather systematically and to obtain accurate data for the study, different sampling techniques would be used. Based on their responsibility highly linked to the influence of instructional supervision on teachers performance and students’ academic achievements, the  309 out of 616 (50%) teachers are  selected for the study using proportional sampling technique and 7 secondary school principals, 10 supervisors, and 2 educational expert were selected by the technique of purposive sampling technique. So, totally 50% of sampling will be taken.



[bookmark: _Toc232505066]Table 1: The Target Population Sampling Technique in the study area
	No.
	Secondary school
	Target of t Total population
	Sample  size Technique
	Technique

	
	
	
	No
	%
	

	01
	Abune Basilios secondary school
	70
	35
	50%
	proportional

	02
	Hidase secondary school
	96
	48
	50%
	proportional

	03
	Ayer tena secondary school
	102
	51
	50%
	proportional

	04
	Yemanebiran secondary school
	96
	48
	50%
	proportional

	05
	Wako Gutu secondary school
	70
	35
	50%
	proportional

	06
	Keranio secondary school
	78
	39
	50%
	proportional

	07
	Raphe secondary school
	104
	53
	50%
	proportional

	Total
	616
	309
	50%
	proportional

	08
	Principal
	7
	7
	100%
	purposive

	09
	Supervisor
	10
	10
	100%
	purposive

	10
	Educational Expert*
	2
	2
	100%
	purposive

	Total
	19
	19
	100%
	purposive


[bookmark: _Toc207038563]There were 309 teachers out of 616 (50%) were selected for the study using proportional sampling techniques methods. To gather systematically and to obtain accurate data for the study, different sampling techniques would be used. Based on their responsibility highly linked to the influence of instructional supervision, the sub city supervision expert, education experts, secondary school principals, supervisors were selected by the technique of purposive sampling technique. So, totally 50% of sampling was taken for study purpose.
[bookmark: _Toc232505044]3.5. Data Gathering Instrument
A Data Gathering Instrument (also known as a research instrument) is the specific tool, device, or mechanism used by researchers to collect, measure, and record data from their subjects or environment. If data collection is a construction project, the data gathering instrument is the hammer, saw, or tape measure. It is the bridge between your research question and the actual data you need to answer it. In this study, in order to get accurate and reliable information through the tools of questioner, Interview and document analysis would be used regarding to influence of instructional supervision relation to teachers performance and students’ academic achievements.
[bookmark: _Toc207038564][bookmark: _Toc232505045]3.5.1. Questionnaires
Questionnaire is defined as written form that asks exact questions of all individuals in the sample group, and which respondents can answer at their own convenience (Cohen, 1994). The questionnaire is the most widely used type of instrument in this study. Because the data obtained by questionnaires can be more easily analyzed and interpreted than the data obtained from verbal responses. Questionnaires provide greater uniformity across measurement situations than do interviews. Each person responds to exactly the same questions because standard instructions are given to the respondents. Questionnaire design is relatively easy (Glickman et al, 2004). Therefore, questionnaires are to be better to get large amount of data from large number of respondents in a relatively in shorter period of time with minimum cost. Based on the objectives of the study and review of related literature, the researcher developed the questionnaire to obtain data. Open-ended and closed-ended items were prepared for data collection. 
[bookmark: _Toc207038565]The researcher prepared questionnaires in English language and administered to 309 sample teachers totally to 309 respondents with the assumption that they can understand the language. Closed-ended type items of the questionnaires were prepared to get a greater uniformity of responses to make it easy to be processed. In addition to this, five open-ended types of items were prepared in order to give opportunity to the respondents to express their feelings, perception and intentions related to influence of instructional supervision in all schools selected. In supporting the above ideas, Glickman et al (2004) recommended that the larger the sample size, the more structured, closed and numerical the questionnaire may have to be, and the smaller the size of the sample, the less structured, more open and word-based the 55 questionnaire may be. Hence, closed-ended type of questions have five rating scales, 5=strongly agree,4=agree, 3=undecided, 2=disagree, 1=strongly disagree.
[bookmark: _Toc232505046]3.5.2. Interview
Interview is one of the data gathering instruments. The interview is a process of communication in which the interviewee gives the needed Information orally in a face-to-face contact with the interviewer. Semi-structured interview questions were prepared. The interview was conducted for, 7 principals, 10 supervisors, 2 sub city educational experts. 
Thus, the purpose of the interview is to collect more supplementary data by providing them the opportunity to their opinion, feeling freely, and allow the researcher to use the idea that contrast with the questionnaires or to triangulate the questionnaire response. The interview issue entitled related to the research question that prepared under the influence of instructional supervision relation with teachers performance.
[bookmark: _Toc207038566][bookmark: _Toc232505047]3.5.3. Document Analysis
[bookmark: _Toc207038567]The researcher access documents such as reports and the research books related to influence of instruction supervision on teacher’s performance and student academic achievements from Education office. The focus of the documentary review was to see the influence of instructional supervision on teachers performance and students’ academic achievement improve in the context of the study area. Also, it was used to get data on the strengths and weaknesses of supervision based on the evaluation of the sector with the main objectives to compare and support results from other instruments. To achieve these purposes different records, feedback, reports and training manuals on educational supervision are used as a reference to the main data collected through the questionnaires and interview.
[bookmark: _Toc232505048]3.6. Procedure of Data Collection
Researcher received the authorized official cooperation letters from Wallaga University and Kolfe Sub-City education office for ethical clearance, the researcher has introduced his objectives and a purpose of the study for participates. The standardized questionnaire was modified based on the basic questions and review of related literature and according to the influence of instructional supervision relation to teachers’ performance of the study area secondary schools.
Then, gathered trustworthy data from the sample respondents convenient time and place was chosen in order to place them freely and maximize the quality of response and degree of return. Before dispatching the questionnaires for the participants the researcher was gave orientation to make clear about the objectives of the research. The researcher administered questionnaires for 309 teachers. Finally, the researcher was collected from 309 teachers. The interviews were administered for 2 education expertise,7 secondary school principals and 10 secondary school supervisors. In the same way the researcher conducted document analysis from the sub city education office and Total data was collected from a total of 309 respondents through questionnaire and 19 respondents through interview. In order to collect relevant data with better understanding of respondent the questionnaire was prepared in English languages. 
[bookmark: _Toc207038568]Semi-structure interview items were prepared for the interviewees. Because semi-structured allows interviewees to brought new ideas during the interview for clarification of what the interview said. Data from interview discussion with the school principals, supervisors and education office experts from sub city education office were collected by the researcher by taking notes of the proceedings of the discussion based on the interview discussion questions that was designed by the researcher. 
[bookmark: _Toc232505049][bookmark: _Toc205760791]3.7. Reliability and Validity Checks.
The term Validity means that correct procedures applied to find answers to a question. To achieve the validity in the instruments of data collection, the instruments which are initially prepared in English language, and checked by advisor in order to comment the extent to which the items are appropriate in securing relevant information to the research. As discussed above, all the items that will be develop to address the research questions under investigation made to maintain validity of the instruments of the study. Best and Kahn (2002:166) describe that the items of the instrument should represent a significant aspect of the purpose of the investigation. Content validation was established by cross-referencing the content of the instruments to those elements contained in the basic research questions. That is, the items construct would in line with the answer to the research questions. Content validity addressed to what extent the appropriate content is representing in questionnaires and interview guide items. Validity looks at whether the instrument measures what it is intend to measure and whether the instrument draw accurate information. The researcher was made change or replaces the construction of some items in the questionnaires and interview guide based on the consultation of the after feedback received from advisor. The main issue of reliability is addressing the consistency of the instruments in relation to what they intend to measure. Accordingly, the basic idea of reliability is summarized up by the word consistency 
[bookmark: _Toc232505067]Table 2: Reliability Statistics
	Reliability Statistics

	Variables
	Cronbach's Alpha
	N of Items

	instructional supervision
	.898
	30

	Teachers performance
	805
	25

	Total reliability coefficient
	0.851
	55


[bookmark: _Toc207038569][bookmark: _Toc232505050]3.8. Methods of data analysis
The researcher collects both a quantitative and qualitative data from 309 sample respondents. The data collect through close ended questionnaires, tallied and tabulate. The influence of Instructional Supervision on teachers’ performance and student academic achievement gathered through questionnaire. The interpretations were making with the help of frequency and percentage. On the other hand, for better analysis the five rank responses of the questionnaires were made to be categorized in to three scales (High, Moderate, Low) On the basis and types of data gathered and the instrument used both quantitative and qualitative techniques of data analysis were employed. To get the collected data ready for analysis, the questionnaires were checked for completion, and then were classified and tailed by the researcher himself. 
The characteristics of respondents analyzed by using frequency and percentage whereas the quantitative data was analyzed by using mean scores with standard deviation. The scores of each item was statistically organized and imported in to SPSS V.25 to obtain Sum, Mean value and Standard deviation. The mean scores were used to interpret data. The influence of Instructional Supervision on teachers’ performance and student academic achievement gathered through questionnaire. 
To compare and test whether the mean scores of the instructional supervision, teachers performance and students’ academic achievements of respondents was statistically significant or not, one-way ANOVA was used. Finally, the data collected through interview and open ended questionnaires were presented and analyzed qualitatively by supplementing the data gathered through close ended questionnaires, and categorized and discussed in line with close ended questionnaires
[bookmark: _Toc207038570][bookmark: _Toc232505051]3.9. Ethical Principles
Because you just asked about data collection, sampling, and research instruments, Ethical Principles in this context refer to the mandatory moral guidelines that researchers must follow to protect human participants from harm, exploitation, or disrespect. The purpose of the study was explained to the participants and the researcher has asked their Permission to-answer questions in the questionnaires or interview guide. He also informed the participants that the information they provided was only for the study purpose. Accordingly, the researcher used the information from his participants only for the study purpose. Furthermore, the first page of the questionnaires displays an opening introductory letter that requesting the responds cooperation to provide requires information for the study Taking this reality in mind, any communication with the concerned bodies were accomplished at their voluntarily consent without harming and threatening the personal and institutional well-being. In addition, the researcher ensured confidentiality by making the participants unnamed. During the data collection and any activities that matter to the research, the researcher are will made positive interaction with respondent.




[bookmark: _Toc232505052]CHAPTER FOUR
[bookmark: _Toc232505053]DATA PRESENTATION, ANALYSIS AND INTERPRETATION
This chapter has two parts; the first part deals with the characteristics of the respondents; and the second part present the analysis and interpretation of the main data. The objective of this study was to assess the influence of instructional supervision on teachers’ performance and students’ academic achievement in secondary Schools of Kolfe Sub-City in Addis Ababa.    
To this end, both quantitative and qualitative data were gathered by using questionnaire, interview and document analysis. The data gathered through interview was supposed to complement the quantitative data. Moreover, document analysis was conducted with influence of instructional supervision by observing the comments written in the instructional supervision book and the influence of instructional tasks by principals and assesses the working conditions of instructional supervisors, specially the availability and conditions of tasks. Questionnaire was distributed to 309 respondents and 303 copies were returned back. The return rate of questionnaire was 303 (98%) copies from teachers. 
[bookmark: _Toc232505054]4.1. Demographic Characteristics of the respondents
The general characteristics data required in the study include sex, age category, level of education, and work experience. These general characteristics imply that to determine the Characteristics of the respondents and their prospective reliability in providing relevant data that were expected in the study. The knowledge of participants’ general characteristics data also helped the researcher to design the instruments in a way that suited their level of understanding in relation to the study problem.
The sample size of the population was included 309 teachers, 7 school principals and 10 Supervisor, 2 education experts. Totally 309 samples Population was for questioners and 18 were for interview included.



[bookmark: _Toc232505068]Table 3: Demographic background of the respondent
	Category
	Respondent

	
	Teachers
	Principals
	Supervisor
	Edu, expert ice

	Gender
	M
	F
	T
	%
	M
	F
	T
	%
	M
	F
	T
	%
	M
	F
	T
	%

	
	233
	76
	309
	50
	5
	2
	7
	100
	7
	3
	10
	100
	2
	 -
	2
	100

	Age
	20-30
	8
	6
	14
	5
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	
	31-40
	64
	29
	93
	30
	1
	1
	2
	29
	3
	2
	5
	50
	 
	 
	 
	 

	
	>40
	161
	41
	201
	65
	4
	1
	5
	71
	4
	1
	5
	50
	2
	-
	2
	100

	
	Tot
	233
	76
	309
	100
	5
	2
	7
	100
	7
	3
	10
	100
	2
	-
	2
	100

	service
	1-5
	10 
	 15
	25 
	8 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	
	6-10
	32 
	 18
	50 
	16 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	
	11-15
	44
	16
	30
	10
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	
	>16
	147
	27
	174
	56
	3
	1
	4
	57
	5
	2
	7
	63
	2
	-
	2
	100

	
	Tot
	233
	76
	309
	100
	7
	2
	7
	100
	7
	3
	10
	100
	2
	-
	2
	100

	Level ofedu
	Cer.
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	
	Dip.
	29
	19
	48
	16
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	
	Degree
	134
	49
	183
	59
	-
	1
	1
	14
	1
	1
	2
	25
	1
	 
	1
	50

	
	MA
	70
	8
	78
	25
	5
	1
	6
	86
	6
	2
	8
	75
	1
	 
	1
	50

	
	Tot
	233
	76
	309
	100
	5
	2
	7
	100
	7
	3
	10
	100
	2
	 
	2
	100


As it is indicated in the Table 3 above, the gender , 233 male and 76 female teachers totally 309 (50%) respondents were participated. 
Regarding under age group 8 male teachers and 6 female teachers totally 14 (5%) were categorized under the age of 20-30 years. Under the category of 31-40 age group  64 male and 29 female teachers, totally 93(30%) teachers were grouped. This difference of age group implies that 48 (69%) teachers were under leading teachers’ structure. This is benefit to gather reliable data through questionnaire.
Additionally 161 male and 41 female teachers totally 201 (65%) teachers grouped under the age of 41 and above. Regarding the age group 5 (50%) supervisors were under the category of age of 31-40 years. And then among educational expert were grouped under the age of 31- 40 years and 1 (100%km) experts were under the age of category of above 41 years. This highest percentage of age group respondents were stay for a long period of time in education sector. So it is good opportunity to get reliable data. Regarding to the experience (service) that stay within the respondents there is no, teachers were grouped under the category of the 6-8 service teacher there were 3 male and3 female totally6(3%)Under the service of 9-11 service structure 7 of male and 8 of female and totally 15 (9%)respondent teachers were participated. Under the service structure of 12-14 years 4 male and 2female respondent teachers totally (3%) were participated. Under the service structure of 15-17(lead teacher stage) 30 male and 12 female respondents totally (26%) teachers were participated.
Under this structure the highest numbers of teachers were give their ideas based on the influence of instructional supervision that presented on the data collection tools. At the last service structure (above 16 years) 76 male 14 female totally90 (56 %) respondents’ teachers were participated. This service structure accounts the highest percent. In addition to this under these servicestructure10 (56%) school principals are grouped under here. At the last zone and woreda education quality assurance experts were under the service category of the 6-8 and 15-17 years serviced respectively. To conclude that the majority (56%) of teachers were more experienced than others.
Regarding the educational background of the respondents 15 male and 10 female totally14 (25%) of teachers were diploma holder, 69 male and 25 females totally 94 (59%) of teachers were firs degree holder and the remaining 36 male teachers,4 of teachers, totally 40 (25%)were masters holders. In case of school principals, 8 (80%) were first degree holders while 2(20%) are masters holders. Additionally there were 1(25%) male supervisors were first degree holder and 3 (75%) supervisors were masters. Moreover (100%) and kolfe education quality improvement officers had first degree holders. From this, it is possible to conclude that, teachers were relatively more qualified than the educational experts of sub city education quality improvement officers.
[bookmark: _Toc232505055]4.2. Presentation, Analysis and Interpretation of Data
This section elucidates the analysis and interpretation of data on the thematic components focusing on the domains of influence of instructional supervision, and relation of teachers’ performance on students’ academic achievement within the teaching learning process under which the influence of instructional supervision teachers performance. Practice had been implemented.
[bookmark: _Toc232505056]4.2.1. Practice of Instructional Supervision
Theoretically, educational supervision has a great role in promoting instruction, curriculum and staff development activities. To this end, some instructional supervisory activities were listed in the questionnaire and the teachers were asked to indicate the level to which the instructional supervision task practices enabled teachers to get benefit of instructional supervision as expected. It was in view of this, 30 major items were administered to the respondents for rating. These items were listed in specific influence of instructional supervision.
[bookmark: _Toc232505069]Table 4: Promoting Instruction
	No
	Variables on practice of instructional supervision
	Mean
	Std. Deviation

	1
	principals observe teaching learning process in the classrooms on regular  classes
	2.26
	1.269

	2
	principals evaluate teachers to plan lessons that related  the teachers and students activity
	3.34
	1.534

	3
	principals would evaluate and guide teachers on the use of methods of teaching
	2.7
	1.310

	4
	Principals provide feedback and suggestions for selecting and developing instructional improvement.
	2.28
	1.125

	5
	principals meeting with teachers directing to do need assessment based on their classroom instruction
	2.96
	1.507

	6
	Supervisors assist and ensure utilization of a range of assessment process of learners performance
	1.89
	0.51

	7
	Supervisors conduct other non-class observations by using the form for observation
	2.52
	1.424

	8
	Teachers strengthen classroom management effectively.
	2.38
	1.4

	9
	Teachers use selected/developed instructional materials related to the content.
	2.71,
	1.30

	10
	Teachers manage and strengthen learning differences among students.
	3.16
	.1.57

	11
	Teachers use variety of assessment techniques
	3.4
	1.27

	12
	Teachers prepare daily lesson plan for each content continuously.
	2.7
	1.338

	13
	Teachers use appropriate methods of teaching
	3.07
	0.66

	
	N =309
	2.72
	1.39


Key:-Ratings for mean value of 5 Very High 4.-5, High, 3-4, Moderate =, 2-3.00, Low, and 0-2, =Very low.
In the table 4, item (1) one tried to discuss the question of influence of instructional supervision tasks that practiced by principals were observing teaching learning process in the regular class. Respondents replies that mean of 2.26, standard deviation of 1.39. The result implies that the observation were under the mean. As Likert scale, this shows undecided. According to an idea that gained through interview from principals, observing the schools within the regular time was not held by the continuous and periodic way. Because of most of the time principals were lose their time by accomplishing different office tasks. As document analysis the observation documents shows that. Class observations were done by internal supervision committee, unit leaders.
According to the item two evaluating and guiding teachers to the using of teaching methods were the task of principals or vice principals to strengthen to the practices of instructional supervision. For this case, the respondent replies that, mean of 3.34 or 1.534 standard deviation. This implies that it lies on agreed as Likert scale analysis, respondents agree by principals’ guidance and evaluation of methods of teaching. This may be continuously practiced, it is better for teaching learning process.
In item 3, meeting with teachers to directing to do need assessment based on their classroom instruction were the task of principals on instructional supervision. As the result of this mean of 2.96 and standard deviation of 1.507, it is above the mean but moderate. 
Item 4 shows that, using of variety of assessment techniques were practiced by teachers. As the respondents, the mean value shows that, M=3.4, SD=1.27, it is high. 
As shown item 5, on the task of utilization of range of assessment, mean of 1.89, SD=0.515 the assistance of supervisors were moderate. According to the document analysis, the range of assessment was different. Then to correct this problem on the continuous assessment of learners’ performance instructional supervisors were must be continuously assist and follow up teachers’ assessment styles.
Regarding item 6, the influence of instructional supervision, preparation of teachers’ lesson planning, the respondents replies that the mean value of =2.7 and the SD=1.335, were rated moderately. This result indicates that the preparations of lesson planning were not given attention. This harms the classroom instruction. So, instructional principals and supervisors were must follow the continuity of lesson preparation daily. 
Item 7 in the promoting instructional supervision the evaluation of lesson plan based on the activities of teachers related to the students activity implies that the mean 2.7 in the standard deviation of 1.310. The evaluation of preparation of lesson plan was at the percentage of about 80% (based on the Likert scale it is moderate. but it is above the mean. 
According to the document analysis, teachers’ lesson plan evaluated and commented only by department heads. But the roles of principals were very rare. Instructional supervisors rarely discuss with and inform teachers to prepare lesson plan evaluate it and provide feedback. As well as they did not discuss with their teachers on how to apply different assessment techniques, preparing and selecting instructional aide. (PIS 1, March 2, 2018)
In item 8 in the same table the respondents asked responded the practice of instructional supervision of principals provide feedback and suggestion for selecting and developing instructional improvement, in this task teachers responded that the mean of 2.28 (standard deviation of 1.125) indicated that principals do not efficiently provide feed backing and suggestions for selecting and developing instructional improvement. According to the data analysis based on the Likert scale. It lies on modarate. As document analysis most feed backs are given by principals. As this, principals were far apart from the task performance.
As shown item 9, non-class observation were conducted by supervisors the respondents response mean=2.52 and SD=1.427, non-class observation were moderately conducted (moderate) by the instructional supervisors. Therefore, from the results of the mean scores and the data obtained from the interview, one can conclude that instructional supervisors did not regularly observe and identify the strengths and limitations of schools based on the non-class observation With regard to item 10 implies that, teachers strengthen classroom management effectively.
Accordingly to the response, teachers with (mean=2.38, SD =1.4) did not continuously manage students in the classroom during ongoing teaching-learning processes. This implies the weak classroom management. Therefore, it is possible to conclude that, teachers did not continuously strengthen classroom management by the cause of lack of skills to manage, and mostly teachers’ classroom management style were costumed. As the qualitative data obtained from interview indicated that, supervisors and principals did not continuously assist teachers that have skill on Classroom management and they did not consult them how they can manage the classroom during ongoing teaching learning process. This indicated that, instructional supervisors did not consult and advice teachers how they can manage their students in the classroom and how can they control and handle the misbehave students in the classroom.
As shown on the same table item 11, the teacher respondents asked whether instructional supervisors assist teachers in developing/selecting instructional materials or not. Accordingly, teachers' responded (mean=2.71, SD=1.30) score indicated that, instructional supervisors assist teachers in developing /selecting instructional materials were undecided; but it lies on above the mean. However, teachers should not develop and select instructional materials for proper teaching-learning process in expected rate. This cannot strengthen practice of instruction in the teaching learning process. Because of less integration of advice on selection and usage of instructional materials related to the content by teachers. The qualitative data obtained from interview support this idea that, instructional supervisors and principals assist teachers in developing /selecting instructional materials to teaching learning process related to the content. But teachers were not sufficiently developed /select instructional materials to teaching learning related to content to prepare materials by themselves. 
In item 10,the managing and strengthen learning differences among students teachers respondent shows the mean score of M=3.16,SD= 1.57.This results shows there is practice of strong managing and strengthen learning difference among students. As document analysis some teachers plan on the lesson plan to managing and strengthen learning differences among students. This may have teachers performance good practice when it is done in good way.


[bookmark: _Toc232505070]Table 5: Staff development activities.
	No
	Variables on practice of instructional supervision
	Mean
	Std. Deviation

	1
	Principals would direct newly employed teachers to conduct induction program.
	3.6926
	1.00936

	2
	Principals allow teachers to experience sharing with teachers in other schools in order to share information
	2.744
	1.47

	3
	Principals encouraging collegial groups to achieve instructional goals
	3.4
	1.2

	4
	Principals encouraging teachers to do self-evaluation in order to improve teaching and learning process.
	3.48
	1.43

	5
	Instructional supervisors recognizes the strength and needs of the teachers in each school and give in-service training
	2.3
	1.18

	6
	Supervisors assist teachers to engage in self-assessment and personal relation to guide own professional development.
	2.28
	1.125

	7
	Supervisors review the teachers portfolio to validate observation and allow the teacher to show and explain evidences included in the portfolio
	2.86
	1.48

	8
	Supervisors provide instructional advice for the teachers development.
	2.96
	1.507

	9
	Instructional supervisors recognizes the strength and needs of the teachers and give in-service training
	2.96
	1.4

	10
	Teachers collaborate with parents for students learning out comes.
	2.622
	1.439

	
	N =309
	2.82
	1.22


Key:-Ratings for mean value of 5 Very High 4.-5, High, 3-4, Moderate 2-3.00, Low, and 0-2,=Very low.
According to the item 1, newly employed teachers must have engaged in induction program for their professional development. For this case the respondents replied the mean of 3.6926 or the standard deviation of 1.00936 shows agreed by principals directing the program. Based on this the schools that directed by principals were well status. But, based on the interview with the zone Education quality assurance Officers, it was found that supervisors were not arranging induction training for instructional improvement for beginner teachers. The reason mentioned for this was lack of knowledge and skills of how to arrange induction training. Taking this reality in mind, (MoE, 1987 E.C) indicated that, supervisors are expected to provide induction training for beginner teachers.
Under item 2 mean of 2.7 and standard deviation of 1.47, principals allow teachers to get additional experience by sharing from other schools teachers. This mean value indicates that there is experience sharing with in the schools. Experience sharing between teachers, helps to identify their limitations and their good work, so, it is very important to improve the teachers’ instructional limitation. Moreover, highly experienced teachers should volunteer to share their work and instructional skills for less experienced teachers, and also less experienced teachers should encouraged receiving and obtaining their good experience.
For this purpose, the MoE planned CPD/Continuous Professional Development program. However, during interview the instructional supervisors informed that, even though they repeatedly asked the SEO to arrange experience sharing, there is a little experience sharing. However, facilitating the experience sharing at sub city level was written in the schools instructional organization document (BGREB, 1997 E.C:7).
As shown item 3 strengthen collegial group were one of instructional supervision practice to achieve instructional goal. As the result of respondents’ mean of 3.4 and standard deviation of 1.278, it shows above teachers high about principals’ effort for knowledge of curriculum to advertise for teachers. These results teachers were active participants in curriculum implementation. As document shown there were different groups within different schools. These were best practice to encouraging collegiality.
As indicated in item 4 of table 1, the respondents asked principals encouraging teachers to do self-evaluation in order to improve teaching and learning process. Whether as the result mea of 3.48 and standard deviation of 1.431 the practices of instructional supervision instructional principals regularly encourage teachers for self-evaluation. This implies that agreed level in this his results teachers know about the strength and weakness of themselves to improve the learning process. As the concept of item 15 teachers returned the questionnaire on Supervisors provide to teachers. The overall mean score for professional assistance (mean= 2.3, SD=1.18) the study analysis at item shows that the technical assistance of instructional supervisors were below the average. This item concludes that there is gap of technical implementation of instructional tasks. So, this result might point out that teacher in the sampled schools are not instructionally assist.
According to the item 5, as indicated, supervisors provide professional technical and instructional assistance to teachers were responded as the mean of 2.30 and SD= 1.189. Based on the likert scale the response shows under the mean or only assistance were practiced. Based on the result less practice of professional, technical and instructional assistance can minimize the performance of the schools. As document analysis professional and technical assistance were only on the hands of supervisors so especially instructional principals and supervisors must have been take the highest responsibility to assist teachers.
As the questionnaire item 6, the mean of 2.28 SD=1.125, self-assessment and personal relation of teachers were responded under the mean value or 45.6%. As the respondents, the mean shows that teachers’ self-assessment and personal relation lies on the average of disagree. So instructional principals and supervisors must have been assist by engaging self-assessment and personal relation between teachers.
As shown item 7 the questionnaire implies that instructional supervisors review the teachers’ portfolio and allow to show and explain evidences or not. The mean value= 2.86,SD= 1.483 shows that the validity of teachers portfolio, as indicated in the table undecided (above 57.2%) secondary schools in kolfe sub city teachers portfolio were reviewed and show by explaining the strength and weakness based on the evidences. As the result of the respondents the rest of 42.8 %schools teachers’ portfolio were not checked and reviewed. As teachers portfolio document analysis it is not regularly checked and done by the whole teachers. To strengthen the task of portfolio validity instructional supervisors must have been accomplish as portfolio guide line.
From item 8 stated that, influence of instructional supervision of provider of instructional advice for the teachers development were the score mean= 2.96 and SD=1.507 rated undecided by the respondents. This implies that the instructional advice for teachers development were not actively support. The lacks of advice for teachers on teacher’s development were affect school performance. To strengthen advice for teachers’ development instructional supervisors must have been advice and share common understanding with teachers. As indicated item 9 Instructional supervisors recognizes the strength and needs of the teachers and give in-service training were not. Giving in-service training, teachers were strengthening the teaching learning process of the schools. As the mean score of 2.96 and standard deviation of the 1.4 giving in-service training were implement in the schools at moderately. To end these supervisors must have been differentiate teachers need and recognize in in-service training.
As indicated in item 10, Teachers collaborate with parents for students learning out comes. The mean score 2.622, SD=1.439, indicated that, teachers do not try to moderately collaborate with the community to solve different academic problems and out comes observed from the ongoing teaching learning processes. During the interview the respondents indicated that there was not sufficient linking of teachers with the parents and stakeholders except the school principals trying to address some issues to the community. This indicated that the community stake holders were not actively participated in the schools while sending their children to schools. Then instructional principals must create strong relation with parents.
[bookmark: _Toc232505071]Table 6: Curriculum development
	No
	Variables on practice of instructional supervision
	Mean
	Std. Deviation

	1
	Principals advise teachers on how to implement the curriculum.
	2.52
	1.3

	2
	Supervisors supervises on the improvement of instructional programs of teaching learning process.
	3.21
	1.5

	3
	Teachers participate on decision making process on instructional improvement reviewing the curriculum.
	2.72
	1.54

	4
	Teachers participate in the activities of co-curricular activities.
	2.32
	1.17

	5
	Teachers apply newly innovated and created ideas in teaching learning process
	2.62
	1.43

	
	N =309
	2.67
	1.38


Key:-Ratings for mean value of 5 Very High 4.-5, High, 3-4, Moderate =, 2-3.00, Low, and 0-2,=Very low.
As shown table 6 item 1, principals must have the knowledge of curriculum and advising teachers to know about it. Based on this idea the result shows that mean of 2.52 and standard deviation 1.3 shows undecided by Likert scale. Then teachers must have been the knowledge of curriculum. Having and knowing bout curriculum and its instruction were obligation to teachers. So knowing about curriculum and advising teachers were unsatisfactory. The responses reveal that most principals were not are involved in curriculum. Development  in their schools. This results teachers not familiar with curriculum
According to the item 2 the mean score of 3.21 and standard deviation of 1.5 Supervisors supervision the improvement of instructional programs of teaching learning process at the level of the moderately. But it is not to strengthen continuously and effectively to implement the instructional tasks, within the schools. For effective teaching learning process instructional programs were implementing actively.
As item 3 shows Teachers participate on decision making process on instructional improvement reviewing the curriculum or not. As the result, the mean value shows, M=2.72, SD=1.54, above the mean value 2.5, based on this result participation on instructional improvement to review the curriculum were moderately practiced within kolfe sub city secondary schools. But knowing of curriculum implementation within the schools is the obligation of not only principals and instructional supervisors but also it is duty of teachers.
As it can be described item 4, participation of teachers in co-curricular activities were responded by teacher respondents. As the response of teachers ,the mean value shows M=2.32, SD=1.17,the participation of teacher were below the average mean 2.5.then the result shows that, participation in co-curricular activities were low. For this case the participation on co-curricular activities were not assisting and encouraged by instructional supervisors and principals.
In item 5, applying newly innovated and created ideas in teaching learning process were responded teachers. According to their response the of the mean value=2.62, and SD=1.43 the improvement of teaching learning process were above the mean value of respondents. According to the Likert scale it lies on the agree level. But to improve the teaching learning process in Kolfe sub-city, newly applied and innovated ideas were must be equally distributed and implemented in the schools.
[bookmark: _Toc232505072]Table 7: Practice of action Research
	No
	Variables on practice of instructional supervision
	Mean
	Std. Deviation

	1
	Principals systematically studying classroom activities in order to plan for how to improve teaching and learning process.
	2.86
	1.53

	2
	Supervisors conduct action research designed to improve instruction academic, performance and professional development.
	2.94
	1.4

	
	 N =309
	2.9
	1.46


Key:-Ratings for mean value of 5 Very High 4.-5, High, 3-4, Moderate =2-3.00, Low, and 0-2, =Very low.
In table 7 in item 1 of the same table, the respondents asked whether instructional Principals systematically studying classroom activities in order to plan for how to improve teaching and learning process. The score indicated that mean of 2.86 standard deviation of 1.53 principals moderately focus on the classroom activities to improve the teaching learning process. This implies that the instructional principals give attention on classroom activities in moderately.
As shown in item 2, the respondents reply on the question item in the instructional practice of instructional supervisors conduct action research designed to improve instruction academic, performance and professional development (mean=2.94, SD=1.4) This result shows that there is no strong action research implementation on to improvement of academic achievement of the students, teachers performance and on the professional development. Similarly, (MOE, 2002) indicates instructional supervisors are not engaged in solving school problems, because they went to school only to collect information from the hands of school principals. But they do not give necessary support for the school personnel. As Singhal et al.,cited in (Gashaw, 2008) pointed one of the most embarrassing explanations for the current poor reputation of schools and the presumed failure of many excellent innovations is that teachers have not had adequate, well informed and direct supervision to help, understand and implement new practice.
When to sum up the above responses under the influence of instructional supervision; promoting instructional tasks, staff development, curriculum development and conducting action research were prepared by questionnaire and complied by respondents. Based on this, to promote instruction the total the mean of 2.693, SD of 1.1918; this implies that undecided, for the staff development activities Mean=2.89126, SD=1.3995; this implies that undecided for curriculum development activities Mean=2.8416, SD=1.985 this implies that undecided and on the conducting action research Mean=2.915, SD=1.511 this implies that undecided as Likert scale. Generally, the influence of instructional supervision within the sampled schools, Mean=2.283533; SD=2.754188.
In general, the result indicates that, influence of instructional supervision within the sampled schools, Mean=2.283533; SD=2.754188 implies that the tasks were practiced within the schools but the result has been under the mean of the scale. So the practices were not enough to ensure school performance. Hence, it might reduce the performance of students, teachers as well as the schools goal achievement.
[bookmark: _Toc232505057]4.2.2. Teachers performance 
Theoretically, educational supervision has a great role in promoting instruction, curriculum and staff development activities. To this end, some of the school performance related to the teachers’ performance and students’ achievements questionnaire were listed. In the end the teachers were asked to indicate the level to which the school performance task practices enabled teachers and students to achieve their performance related to instructional supervision as expected. It was in view of this, 23 major items were administered to the respondents for rating. These items were listed in specific practice of school performance.





[bookmark: _Toc232505073]Table 8: Respondents View on teachers performance
	No
	Variables on Teachers performance
	Mean
	Std. Deviation

	1
	Subject teachers prepare tests based on the test specification.
	2.74
	1.377

	2
	Supervisors assist teachers on the assessment and evaluation techniques for student performance.
	3.3
	1.29

	3
	Teachers improve teaching performance based on the feedback from mentor students peers and superiors
	2.22,
	1.27

	4
	Teachers proposes for the next steps for the continuing  improvement of instructional activities using varied strategies
	2.95
	1.50

	5
	Teachers participate in in-service training program to be themselves "best teacher".
	2.85
	1.47

	6
	Supervisors assist teachers to engage in self -assessment and personal relation to guide own professional development.
	2.27
	1,124

	7
	Supervisors improve instruction academic, performance and professional development by conducting action research.
	2.88
	0.50

	8
	Supervisors, teachers, and principals mutually agree on the next supervisory action for the professional growth and development of supervisory action for the professional growth and development of teachers.
	2.97
	1.49


	9
	Principals organize seminars workshops and other in-service training, programs for teachers’ capability building.
	2.30
	1.18

	10
	Principals provide a more balanced set of incentives to teachers to initiate them for the achievement of school performance.
	2.96
	1.48

	11
	Principals evaluate task accomplishment continuously and give feedback for teachers to reach teachers performance in expected targets.
	3.20
	1.56

	12
	principals allow teachers to experience sharing with teachers in other schools in order to improve their performance
	3.6764
	1.02507

	
	N =309
	2.81
	1.27


Key:-Ratings for mean value of 5 Very High 4.-5,High,3-4,Moderate = 2-3.00, Low, and 0-2=Very low..
Regarding the table 8 item 1, among different evaluation types test were prepared after the preparation of test specification. As the response of teacher respondents, the mean value of    (M=2.74, SD=1.377) preparation of test specification were at the above the mean or moderate level. This implies that, above 50% subject teachers do not plan to test the students’ performance. So this affects school performance directly. For school performance improvement all subject teachers must have plan test specification before testing the students.
In table 6 item number 2 of the same table, respondents asked to indicate their idea on the evaluation techniques extent to which instructional supervisors assist teachers for students’ performance. Based on the responses of teachers the mean value M=3.3, SD=1.29 were shows that it is above the mean. This shows that to ensure the relation of instructional practice with the school performance related to the students’ achievements, supervisors assist them. But for more assessment and evaluation techniques, teachers, school principals and instructional supervisors give a quick response to the problem encountered in the identification of student evaluation skill gaps of teachers during teaching–learning process in the class-room. Instructional supervisors trying to identify the student evaluation skill gaps of teachers. Instructional supervisors during examinations and before examination when teachers submit their exam paper, they look simply and sign on it but still they did not indicate how teachers improve their gaps on student evaluation.
As indicated item3 improving performance based on the feed backing from mentors, peer, and supervisors. For this case, teachers respondents reply that the Mean = .22, and SD=1.27.this result implies teachers does not use different feedbacks for their performance. As the result only 20 % of teachers use feedbacks .so this only cannot serve as school performance. Then instructional principals must have check the background of teachers based on the different feedbacks.
According to the item 4, for the continuation of improvement of instructional activities teachers must have propose the next step standing from the previous one. For this, teachers responded that M=2.95 and SD=1.50. This implies that to improve instructional activities based on the  it’s continuation, not all teachers participate it.
Item 4 implies that, Supervisors, teachers, and principals mutually agree on the next supervisory action for the professional growth and development of teachers or not. The respondents reply that the mean value M= 2.97 and SD= 1.49 instructional supervisors, principals and teachers discuss on the performance of school and then point out weak areas to the next supervisory action. The result show common agreement were held only in moderate way. According to the document analysis related to the instructional practice that registered continuously by instructional supervisors were it seems to be habitual than current instructional practice. They do not measure the current degree of school performance for the next step. If it is continuously practiced the relation of instructional supervision with school performance does not clearly identified.
As item 5, participating teachers in in-service training program were essential for school performance. The teachers asked whether participated or not. According to the their response, M=2.85 and SD =1.48.This result implies that the participation of in in-service training were moderate. For this result participating in-services programmed were not included at all. This makes difficulties to be better teacher in performance provide regular in-service training programmed for supervisor, supervisors work load reduced, supervisors should be free from prejudice and fault finding, supervisors should be collaborative and friendly with teachers."(ISP7,March, 30,2018).
Item 6 show shows that Supervisors assist teachers to engage in self-assessment and personal relation to guide own professional development or not. The respondents replies that the mean value of M= 2.27 and SD= 1.124. This implies that, professional development based on the personal relation and self-assessment was below at the average of mean. For this case the assistance of supervisors cannot sufficient for them. This results the school performance were affected by the teachers professional developments.
Item 7 implies that, Supervisors improve instruction academic, performance and professional development by conducting action research or not. As the respondents, M= 2.88 and SD= 0.51, academic performance and professional developments problem were not improved. This result impacts on the school performance. Then instructional supervisors must have improved instructional problems for school performance.
Item 8 implies that, Principals organize seminars workshops and other in-service training, programs for teachers’ capability building or not. Based on the idea of capability building the respondents replied that the mean of M= 2.30 and SD= 1.18.The result implies that building teachers capability were not build at the above the mean value. These affect the performance of school. Instructional supervisors require their teachers to participate in various staff development activities such as short and long term training to sharing best practice between schools in curriculum evaluation ,in continuous professional development, but teachers perception and participation regarding this activities was less in general, the reason beyond that they assume not suit individual needs. (PIS3, March 6, 2018)
According to the item 9, the respondents  asked that, Principals provide a more balanced set of incentives to teachers to initiate them for the achievement of school performance or not. As the respondents answerer M= 2.96 and SD=1.48 implies that above 50 % principals provide incentives to teachers. But half of them were not initiate teachers as the result if not all schools initiate teachers in balanced set of incentives the school performance were affected.
Item 10 implies that, Principals evaluate task accomplishment continuously and give feedback for teachers to reach teachers performance in expected targets. As the respondents the M=3.20 and SD= 1.56, shows that to insure teachers performance evaluating and giving value to task accomplishment were at high level (above the mean). As the result there is continuously task accomplishment. For this case it leads to the achievement of performance. According to the data that gained from the interview, sub city educational department assist and evaluate schools performance achievement four times a year within the quarter, semester and at the end of academic year. During quarter year only the task that accomplished within the three months only evaluated and field by the checklist, but not checkup the achievement and implementation of the previous feedback. For this case the performance of the school does not ensured by the effectiveness of instructional practice.


4.2.3. Students’ academic achievements
[bookmark: _Toc232505074]Table 9: Grade 12 students’ academic achievements based on last 2 years recorded document
	No.
	Secondary schools
	Sub-city
	Woreda
	Academic year

	
	
	
	
	2016
	2017

	
	
	
	
	No. student a 
	Promoted
	Failed
	Promoted sts in Percentage
	No. student a
	Promoted
	Failed
	Promoted sts in percentage

	1
	Abune basilios
	Kolfe
	1
	-
	-
	-
	-
	114
	8
	106
	7.01

	2
	Ayer tena
	Kolfe
	4
	1180
	67
	1113
	5.68
	1141
	106
	1035
	9.29

	3
	Hidasie
	Kolfe
	2
	440
	39
	401
	8.86%
	380
	47
	333
	12.36

	4
	Keranio
	Kolfe
	8
	608
	58
	550
	9.54%
	446
	67
	379
	15.02

	5
	Repe
	Kolfe
	12
	500
	22
	478
	4.40%
	838
	89
	749
	10.62

	6
	Yemane birhan
	Kolfe
	6
	417
	34
	383
	8.15%
	254
	40
	214
	15.74

	7
	J/Wako Gutu
	Kolfe
	7
	253
	18
	235
	7.11%
	263
	27
	236
	10.26

	 
	Total
	 -
	 -
	3398
	238
	3160
	7.00%
	3436
	384
	3052
	12.58


Table 9 is showing the Grade 12 students’ academic achievement all seven secondary schools in Kolfe Sub-city, for the 2016 and 2017 academic years. The figures basically list how many students actually sat for the national examination, how many were promoted, how many ended up failing, and then the associated promotion percentages too.
For the 2016 academic year, 3,398 students in total took the Grade 12 national examination across the seven schools. From those, 238 students were promoted, whereas 3,160 students failed, so the overall promotion rate came out to 7.0%. 
Moving to the 2017 academic year, the total number of students who sat for the examination was 3,436. In this case, 384 students were promoted and 3,052 students failed, giving an overall promotion rate of 12.58%. This is a big improvement, compared to the previous year. When comparing the two academic years, it seems that student academic achievement went up in most of the schools, at least from what the figures suggest. In general the promotion rate rose from 7.0% in 2016, to 12.58% in 2017. That is a jump of 5.58 percentage points. In the same time the number of promoted students grew too, moving from 238 to 384, even though there was only a small increase in the overall number of students who sat for the examination. So this upward trend looks like the schools did make strides in reinforcing, or strengthening, student academic performance during the period that was studied.
Still, even if the results look better, the overall promotion rates stayed rather low across both years. That suggests that a big part of the students kept on failing the national examination. Because of that, it also points to a clear need to keep working more attention to instructional supervision, stronger classroom delivery, better teachers’ performance, and the setup of solid academic support mechanisms. Only then can students’ academic achievement improve further over time.
[bookmark: _Toc232505058]4.3. The relationship between influence of instructional supervision and relation to teachers’ performance.
[bookmark: _Toc231385435]The overall purpose of instructional supervision is helping teachers’ performance improvement, and this improvement could be no what teachers know, the improvement of teaching skills, as well as teachers’ ability to make more informed professional decisions (Sergiovanni & Starraat,2007). Instructional supervision is an important tool in building effective teachers' professional development. Instructional supervision is "an organizational function concerned with teachers’ growth, learning to improvement in teaching performance and greater student learning" (Nolan & Hoover, 2008,p.6) It is clear that continuous improvement in methods and skills is necessary for every professional, and so the professional development of teachers has become highly important (Anderson &Snyder, 1998; Carter, 2001; Zepeda, 2007).





[bookmark: _Toc232505075]Table 10: Correlation between variables of instructional supervision and relation to teacher’s performance on students’ academic achievements
	Correlations

	
	IS
	TP
	SAA

	IS
	Pearson Correlation
	1
	 .898
	.678

	
	Sig. (2-tailed)
	.000
	.000
	.000

	
	N
	328
	328
	328

	TP
	Pearson Correlation
	.898
	   1
	.565

	
	Sig. (2-tailed)
	000
	.000
	-

	
	N
	328
	328
	328

	SAA
	Pearson Correlation
	.678
	.565
	1

	
	Sig. (2-tailed)
	.000
	.000
	.000

	
	N                       
	                 328
	           328
	328

	Correlation is significant at the 0.01 level (2-tailed). 
	


TP=Teachers’ performance IS= instructional supervision SAA=students’ academic achievement                                                                                         or
                                                                    TP
                                                .898                             0.565
                                         
                                IS                                                                SAA
                                                               .678
TP= Teachers’ performance, IS= instructional supervision   SAA=students’ academic achievement                                                                   
A Pearson correlation analysis was carried out to look into the connection between the Influence of Instructional Supervision (IS), Teachers’ Performance (TP), and Students’ Academic Achievement (SAA) . 
Looking first at IS and TP, the correlation was very strong and also positive (r =.898, p < .01). In a practical sense, this means that when instructional supervision improves, teachers’ performance also tends to improve. So the results hint that good instructional supervision approaches, including routine classroom observation, feedback delivery, professional mentoring, and the regular monitoring of instructional activities, actually support teachers in becoming more effective in their day to day responsibilities.
Next, the association between IS and Students’ Academic Achievement (SAA) was positive as well and it was statistically significant (r =.678, p < .01). This suggests that schools that apply stronger instructional supervision measures often also record better student academic outcomes. That moderate to strong correlation level points out that instructional supervision works in more than one way, it can reinforce student learning indirectly, while also supporting it directly by encouraging solid teaching practices.
Similarly, Teachers’ Performance (TP) showed a positive and significant correlation with Students’ Academic Achievement (SAA) (r =.565, p < .01). This result indicates that better teacher performance is associated with higher student academic achievement. When teachers demonstrate effective instructional skills, proper classroom management, and commitment to teaching, students are more likely to achieve better academic results.
All correlation coefficients were statistically significant at the 0.01 level (2-tailed), indicating that the observed relationships were unlikely to have occurred by chance. The findings demonstrate that instructional supervision, teachers’ performance, and students’ academic achievement are closely interconnected. Among the relationships examined, the strongest association was found between instructional supervision and teachers’ performance (r = .898), highlighting the critical role of instructional supervision in enhancing teacher effectiveness and ultimately improving student academic achievement.
In summary, the correlation analysis confirms that effective instructional supervision and teachers’ performance is a key factor in improving students’ academic achievement, 
[bookmark: _Toc231385436][bookmark: _Toc232505076]Table 11: Model Summary
	Model Summary

	Model
	R
	R Square
	Adjusted R Square
	Std. Error of the Estimate

	1
	.975a
	.951
	.950
	.22724

	a. Predictors: (Constant),  Influence of instructional supervision,  Teachers’ performance


Table 11 shows a model summary from the multiple regression analysis, which was done to see to what extent Influence of Instructional Supervision (IS) and Teachers’ Performance (TP) can predict Students’ Academic Achievement (SAA), kind of the general picture.
Overall, the findings point to a very strong relationship between the independent variables and the dependent variable. This is reflected in the multiple correlation coefficient (R = .975). So, that number sort of tells us that IISU together with TP are highly linked to Students’ Academic Achievement, and it doesn’t look weak in any way.
Then the coefficient of determination (R Square = .951) comes in and it says that 95.1% of the changes in Students’ Academic Achievement are explained jointly by Influence of Instructional Supervision and Teachers’ Performance. That implies the regression model has a very high explanatory ability. Put simply, these two predictor variables account for almost everything we observe as differences in students’ academic achievement, and the remaining portion is comparatively small. The Adjusted R Square value of .950 kind of confirms the overall stability and reliability of the model. After you adjust for the number of predictors that are included in the model, roughly 95.0% of the variance in Students’ Academic Achievement is still explained by the independent variables. That small gap between R Square (.951) and Adjusted R Square (.950) sort of implies the model is fairly robust, and that the predictors are contributing in a meaningful way to what happens to the dependent variable.
The Standard Error of the Estimate, which is 0.22724, shows the average kind of deviation of the observed Students’ Academic Achievement values from what the regression model predicts. And because the standard error is relatively low, it demonstrates that the model can forecast students’ academic achievement with a high degree of accuracy, without much wobbling.
[bookmark: _Toc231385437]Overall, the results suggest that the Influence of Instructional Supervision and Teachers’ Performance collectively give a strong and significant explanation of Students’ Academic Achievement. In fact, the model accounts for 95.1% of the variance in academic achievement, so it looks like these factors do play a crucial role in shaping students’ educational outcomes. So, improving instructional supervision, as well as boosting teachers’ performance, should likely lead to higher levels of student academic achievement, more or less.
[bookmark: _Toc232505077]Table 12: ANOVA
	ANOVAa

	Model
	Sum of Squares
	df
	Mean Square
	F
	Sig.

	1
	Regression
	1.707
	2
	.854
	.915
	.000b

	
	Residual
	303.367
	325
	.933
	
	

	
	Total
	305.075
	327
	
	
	

	a. Dependent Variable: Students academic Achievement

	b. Predictors: (Constant),  Influence of instructional supervision,  Teachers’ performance


Table 12 shows the Analysis of Variance (ANOVA) outcomes for the multiple regression models that look at how the Influence of Instructional Supervision (IS) and Teachers’ Performance (TP) relate to Students’ Academic Achievement (SAA).
An ANOVA procedure was used here to check, kind of in general, whether the regression equation, as a whole, actually predicts students’ academic achievement in a statistically meaningful way. From the output, the regression sum of squares came out to 1.707 with 2 degrees of freedom, then the residual sum of squares is 303.367 with 325 degrees of freedom. Altogether, the total sum of squares was 305.075 with 327 degrees of freedom.
For the overall test, the regression generated an F-value of 0.915 and the p-value reported is p =.000. Because that p-value is lower than the usual alpha threshold, 0.05, the regression model can be considered statistically significant. So, in short, IISU and TP together seem to provide meaningful input for explaining variations in SAA.
[bookmark: _Toc231385438]That significant F-test result also suggests the model yields a stronger prediction for Students’ Academic Achievement compared with a version that has no predictors. Put differently, the combined impact of instructional supervision and teachers’ performance appears to have a statistically significant bearing on learners’ academic achievement. Therefore, the null hypothesis stating that Influence of Instructional Supervision and Teachers’ Performance do not significantly predict Students’ Academic Achievement is rejected. The alternative hypothesis is accepted, indicating that these variables collectively have a significant effect on students’ academic achievement.
[bookmark: _Toc232505078]Table 13: Coefficientsa
	Coefficientsa

	Model
	Unstandardized Coefficients
	Standardized Coefficients
	t
	Sig.

	
	B
	Std. Error
	Beta
	
	

	1
	(Constant)
	1.902
	.225
	
	8.462
	.000

	
	 Teachers’ performance
	.567
	.051
	.614
	.099
	.002

	
	Influenceof instructional supervision
	.472
	.052
	.281
	.912
	.000

	a. Dependent Variable: Students’ academic Achievement


Coefficients of the Regression Model
Table 13 shows the regression coefficients for the independent variables, like Teachers’ Performance (TP) and Influence of Instructional Supervision (IISU), for predicting Students’ Academic Achievement (SAA). In other words, what the model gives us, after the analysis  is how much each factor matters.
The regression equation that was derived is:      SAA=1.902+0.567 (TP)+ 0.472(IS)
Here, the constant coefficient (B = 1.902, p < .001) suggests that if Teachers’ Performance and Influence of Instructional Supervision are kept steady, the expected value of Students’ Academic Achievement will be 1.902. The t-value of 8.462 also signals that the constant is statistically significant.
For Teachers’ Performance, the unstandardized coefficient is B = 0.567, while the standardized coefficient is β = 0.614. This basically means that when Teachers’ Performance goes up by one unit, Students’ Academic Achievement is estimated to rise by 0.567 units, as long as the other variables are controlled. The standardized beta result points to a strong positive influence of Teachers’ Performance on academic outcomes. The significance value (p = .002) further confirms that Teachers’ Performance is a statistically meaningful predictor of Students’ Academic Achievement.
Similarly, the Influence of Instructional Supervision shows an unstandardized coefficient B = 0.472 and a standardized coefficient β = 0.281. It seems to mean that if instructional supervision goes up by one unit; Students’ Academic Achievement also increases by 0.472 units, while other variables stay the same, kind of held constant, okay. The significance value, p < .001, indicates that the Influence of Instructional Supervision is not only important but also a statistically meaningful predictor of Students’ Academic Achievement.
Looking at the standardized beta weights, Teachers’ Performance (β = 0.614) appears to contribute more strongly to Students’ Academic Achievement than the Influence of Instructional Supervision (β = 0.281). So even if both factors move student achievement in a positive direction, better teacher performance, tends to generate a larger academic effect overall.












[bookmark: _Toc231385394][bookmark: _Toc232505059]CHAPTER FIVE
[bookmark: _Toc231385395][bookmark: _Toc232505060]SUMMARY, CONCLUSIONS AND RECOMMENDATIONS
[bookmark: _Toc231385396][bookmark: _Toc232505061]5.1. Summary
This study was done to kinda check the influence of instructional supervision on teachers’ performance and also students’ academic achievement, in secondary schools of Kolfe Sub-City, Addis Ababa. Data were gathered from 328 people, 309 teachers 7 principals 10 supervisors, and 2 education experts, using questionnaires, interviews, and document analysis. The questionnaire got a 100% response rate, so yeah everyone replied properly. The main results are more or less summarized below. Status of Instructional Supervision in Secondary Schools of Kolfe Sub-City
The findings showed that the overall practice of instructional supervision was below what was expected, with an overall mean score of 2.28. The different dimensions of instructional supervision were found to be moderately practiced, in a sense.
In terms of instructional promotion activities, the overall mean score was 2.72. Teachers agreed that principals evaluated lesson planning (M=3.34) and that teachers used a variety of assessment methods (M=3.40). Yet, principals’ classroom observation practices (M=2.26), provision of feedback for instructional improvement (M=2.28), classroom management support (M=2.38), and supervisors assistance with learner assessment (M = 1.89) were rated low, overall.
About staff development activities, the overall mean score sat around 2.82. In practice principals tended to actively facilitate induction program for newly employed teachers (M = 3.69), and they also promoted collegial groups (M = 3.40) as well as teacher self-evaluation (M = 3.48). That said supervisors seemed to provide rather limited technical support (M = 2.30), there was also minimal self-assessment guidance (M = 2.28), plus fewer instructional advices aimed at teacher development (M = 2.96).
For curriculum development activities, the overall mean came to 2.67. Supervisors provided a moderate level of backing for instructional program improvement (M = 3.21), meanwhile principals curriculum guidance (M = 2.52), teachers participation in curriculum review (M = 2.72), and teachers involvement in co-curricular activities (M = 2.32) all stayed on the low side.
Meanwhile action research implementation was described as moderate too, with an overall mean score of 2.90. Principals’ efforts in studying classroom activities scored 2.86, while supervisors’ engagement in action research for instructional improvement reached 2.94.
So, these results suggest that instructional supervision activities were not carried out consistently, or not strongly enough, to truly sustain quality teaching and learning. Status of Teachers’ Performance in Secondary Schools of Kolfe Sub-City
The results showed that teachers’ performance was not too high, not too low either it seemed moderate, with an overall mean score 2.81.
Teachers moderately prepared test items that matched the test specifications (M = 2.74), took part in in-service training programs (M = 2.85), and also suggested approaches for improving instructional activities (M = 2.95). Supervisors, on the other hand gave more noticeable backing in assessment and evaluation methods (M = 3.30), while principals kept checking how well teachers completed their tasks and gave guidance afterward (M = 3.20).
Still, teachers seldom used the feedback, from mentors, peers, or supervisors to sharpen their performance (M = 2.22). Supervisors’ assistance for self-appraisal and ongoing professional development was also weak (M = 2.27), and principals offered limited chances for seminars, workshops, and capability-building programs (M = 2.30).
Overall, these outcomes imply that teachers’ professional advancement and instructional quality were not really backed enough through instructional supervision practices, so things did not move as expected.
Status of Students’ Academic Achievement in Secondary Schools of Kolfe Sub-City
When we did document analysis of the Grade 12 national examination results, it looked like students’ academic achievement was generally low, even though there was some movement, yes, and small improvement over time.  
In the 2016 academic year, a total of 3,398 students sat for the national examination. From that number only 238 were promoted, and the rest 3,160 failed, which made the overall promotion rate 7.0 % (it is not really encouraging).  
In 2017, 3,436 students sat for the examination. Out of these, 384 were promoted and 3,052 failed, so the overall promotion rate became 12.58%.  
So if we compare 2016 and 2017, it shows an increase of 146 promoted students, and also a 5.58 percentage-point rise in promotion rates.  
Looking at the sampled schools, Keranio Secondary School had a promotion rate of 9.54% in 2016, and 15.02% in 2017, while Yemane Birhan Secondary School recorded 8.15% and 15.74%, for the same years. Repe Secondary  School also seemed to move forward, it went up from 4.40% in 2016 to 10.62% in 2017.  
Even with those gains, most students failed the national examination in both years, so the overall picture suggests that academic achievement was still not satisfactory.
The Relationship between Instructional Supervision, Teachers’ Performance, and Students’ Academic Achievement
The Pearson correlation analysis, showed statistically significant positive relationships among the whole study variables.  
When it comes to instructional supervision and teachers’ performance, the link was very strong, and very positive (r=.898, p < .01). This means that as instructional supervision improves, teachers’ performance also tends to improve, like in a clear connected way.  
Instructional supervision also had a strong positive relationship with students’ academic achievement (r =.678, p < .01). In other words, better supervision practices seem to help students get better learning results.  
Likewise, teachers’ performance showed a significant positive relationship with students’ academic achievement (r=.565, p< .01). This suggests that when teachers perform well, students’ academic outcomes usually get better too.  
Out of all the associations tested, the strongest one was between instructional supervision and teachers’ performance (r =.898) 
Influence of instructional supervision on teachers performance and learners academic achievement.
From the multiple regression analysis it was found that instructional supervision along with teachers’ performance significantly affected learners’ academic achievement, yes.
The model summary came out with a really high multiple correlation coefficient (R = .975), which points to a strong relationship between the independent variables and learners’ academic achievement.
Then the coefficient of determination (R² = .951) suggests that 95.1% of the variance in learners academic achievement was jointly explained by instructional supervision and teachers’ performance , while only 4.9% of the change came from other factors not captured in this model.
The adjusted R² value of .950 also confirmed the model’s steadiness and its explanatory strength. Meanwhile the standard error of estimate was .22724, showing a rather good level of prediction accuracy.
For ANOVA, the regression model was statistically significant (p = .000), so it basically confirms that instructional supervision and teachers’ performance together can predict learners academic achievement.
[bookmark: _Toc231385397]Finally, the regression coefficients showed that both predictors contributed meaningfully. Teachers’ performance had an unstandardized coefficient of B =.567 and a standardized coefficient of β =.614 (p = .002), and this made it the most powerful driver of learners’ academic achievement. Influence of instructional supervision had an unstandardized coefficient of B= .472 and a standardized coefficient of β =.281 (p=.000), indicating a significant positive effect as well.

[bookmark: _Toc232505062]5.2. Conclusion 
The study tried to look at how instructional supervision and teachers’ performance, affected students’ academic achievement, in secondary schools in Kolfe Sub-City, Addis Ababa. From the results, the study concludes that instructional supervision in the secondary schools was not really implemented at a strong or consistent level. Yes, some supervisory activities were happening, but they were not done regularly, and not in a systematic manner, either. So in practice, instructional supervision was not fully effective for strengthening the teaching and learning processes.
It is also concluded that teachers’ performance was moderate. In other words, teachers were carrying out part of their instructional responsibilities, but their professional progression and classroom effectiveness were not fully developed. This was partly connected to the limited professional support, weak feedback and mentoring, plus fewer chances for continuous development.
The study also concludes that students’ academic achievement was generally low. Although there were slight improvements over time, many students still ended up performing poorly in national examinations. This means the learning outcomes in these schools were not satisfactory, overall.
Also the study kind of concludes that instructional supervision, teachers’ performance, and students’ academic achievement are tightly connected. When instructional supervision gets better it usually helps teacher performance, and when teacher performance improves, students learning outcomes tend to get better too. So these three variables, they work together, and they kind of influence each other during the whole teaching and learning process, not just one side.
Then again, it is finally stated that instructional supervision and teachers’ performance matter a lot for deciding students’ academic achievement. In that mix, teachers’ performance seems to have the stronger direct influence on what students eventually achieve, while instructional supervision helps by raising the standard of teaching practice. 
All things considered, the study suggests that weak points in instructional supervision have affected teacher performance and also contributed to lower student academic achievement. Strengthening instructional leadership and giving ongoing professional support for teachers is essential, for improving the overall quality of education in the schools.
[bookmark: _Toc231385398][bookmark: _Toc232505063]5.3. Recommendations 
From the study’s findings and conclusions, some recommendations are being forwarded, kind of like a next step that makes sense.
The study suggests that educational leaders and school administrators should strengthen the instructional supervision that happens in secondary schools. It means supervisors and principals should regularly go into classrooms, do proper observations, and then give feedback that is constructive. After that, they still need to follow up steadily on what is actually going on in instruction. In other words supervision should be more organized, more encouraging, and continuous instead of just occasional visits.
It is also recommended that principals and supervisors should pay more attention to teachers’ professional development. This might be achieved through ongoing mentoring, in-service training, peer learning, and shared professional engagements. Teachers also should be assisted to reflect on their teaching practices and to improve their instructional competence, through guided assistance that doesn’t leave them hanging.
Additionally the study recommends that schools should enhance the systems used to support teachers, especially with assessment and classroom instruction. Clear direction should be given on lesson planning, assessment approaches, and how to use instructional materials. Supervisors should support teachers actively when they are trying to detect weaknesses and then improve their classroom practice, bit by bit, without assuming everything is automatically fine.
Also, it is suggested that school leaders make staff development stronger, like during induction periods, experience sharing, workshops, and professional learning communities. These efforts should be arranged in a sensible way and matched to what teachers really need for their day to day instruction, so they become more effective inside the classroom.
This study again points out that more focus should be put on raising students’ academic achievement through coordinated actions. Schools can build learning spaces that feel supportive, then improve academic follow-up systems, and also make sure teachers get enough backing so student outcomes can actually move upward.
In addition, it is recommended that collaboration among teachers, school leaders, parents, and education offices should be improved. When everyone takes part actively, they can better respond to instructional difficulties and lift the overall standard of education, not just in theory but in practice. Finally, the study recommends that educational authorities at sub-city and woreda levels should strengthen their monitoring plus support systems. Instructional supervision practices should be reviewed regularly, and feedback coming from schools should be used, so policy implementation improves and school performance doesn’t stay stuck.
Overall, effective instructional supervision really matters for improving teachers’ performance and also for enhancing students’ academic achievement. So, steady attention and commitment from all stakeholders is needed in order to bring real improvement in secondary schools.
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WALLAGA   UNIVERSITY
Department of Educational Planning and Management
The main purpose of this questionnaire is to collect relevant data for the study on the influence of instructional supervision relation to the school performance kolfe sub city secondary schools in Addis Ababa. The response you provide have constrictive paramount and importance for the successful accomplishment of this study .so, you are kindly requested to give your genuine response. Your response will be used only for academic purpose and the responses will be kept confidential. 
Thank you in advance for your cooperation! 
Instruction:
1. Don't write your name on the questionnaire. 
2. Write briefly your response for closed-ended questionnaire. 
3. In the practice of instructional supervision, relation to school performance teachers, supervisors, principals and sub city education department who are responsible to carry out instructional supervision activities in the school. 
4. Give appropriate response based on your school experience/context please,
5. Use a thick mark "√" to your response of each close-ended questionnaire from the given rating scales in the box provided.


Part one :- General information
1. School--------------------------- 
2 Sex: - 1-Mal              2-  Female 
3. Age: 1- 20-30              2-31-40                   3- 41 and above
 4. Service1-1- 5 years               2-6-10 years               3-11-15 years                4- 16 and above 
5. Educational status:1-Diploma                2- Degree                      3- Masters 
6. Area of qualification :-(field of study) 1-subject                                2-Edpm
7. Current position 1-Teacher                   2- principal                   3-supervisor
Part two
Practice instructional supervision Relation to the teachers’ students’ achievements
This section seeks information on the extent to which your role in practice of instructional supervision Respond by putting a tick (√) in the spaces provided under the scale 1- 5. 
5=Very High (VH), 4=High (H), 3=Moderate (M), 2=Low (L), 1=Very Low (VL)
	No
	Items Practice of instructional supervision
	1
VL
	2
L
	3
M
	4
H
	5
VH

	1
	principals observe teaching learning process in the classrooms on regular  classes
	
	
	
	
	

	2
	principals evaluate teachers to plan lessons that related  the teachers and students activity
	
	
	
	
	

	3
	principals would evaluate and guide teachers on the use of methods of teaching
	
	
	
	
	

	4
	principals would direct newly employed teachers to conduct induction program.
	
	
	
	
	

	5
	principals provide feedback and suggestions for selecting and developing instructional improvement.
	
	
	
	
	

	6
	Principals allow teachers to experience sharing with teachers in other schools in order to share information
	
	
	
	
	

	7
	principals advise teachers on how to implement the curriculum.
	
	
	
	
	

	8
	principals encouraging collegial groups to achieve instructional goals
	
	
	
	
	

	9
	principals meeting with teachers directing to do need assessment based on their classroom instruction
	
	
	
	
	

	10
	Principals systematically studying classroom activities in order to plan for how to improve teaching and learning process.
	
	
	
	
	

	11
	principals encouraging teachers to do self-evaluation in order to improve teaching and learning process.
	
	
	
	
	

	12
	Instructional supervisors recognizes the strength and needs of the teachers in each school and give in-service training
	
	
	
	
	

	13
	Supervisors supervises on the improvement of instructional programs of teaching learning process.
	
	
	
	
	

	14
	Supervisors provide professional technical and instructional assistance to teachers.
	
	
	
	
	

	15
	Supervisors conduct action research designed to improve instruction academic, performance and professional development.
	
	
	
	
	

	16
	Supervisors assist and ensure utilization of a range of assessment process of learners performance
	
	
	
	
	

	17
	Supervisors assist teachers to engage in self-assessment and personal relation to guide own professional development.
	
	
	
	
	

	18
	Supervisors conduct other non-class observations by using the form for observation
	
	
	
	
	

	19
	Supervisors review the teachers portfolio to validate observation and allow the teacher to show and explain evidences included in the portfolio
	
	
	
	
	

	20
	Supervisors provide instructional advice for the teachers development.
	
	
	
	
	

	21
	Teachers use appropriate methods of teaching
	
	
	
	
	

	22
	Teachers prepare daily lesson plan for each content continuously.
	
	
	
	
	

	23
	Teachers strengthen classroom management effectively.
	
	
	
	
	

	24
	Teachers use selected/developed instructional materials related to the content.
	
	
	
	
	

	25
	Teachers manage and strengthen learning differences among students.
	
	
	
	
	

	26
	Teachers participate on decision making process on instructional improvement reviewing the curriculum.
	
	
	
	
	

	27
	Teachers participate in the activities of co-curricular activities.
	
	
	
	
	

	28
	Teachers apply newly innovated and created ideas in teaching learning process
	
	
	
	
	

	29
	Teachers collaborate with parents for students learning out comes.
	
	
	
	
	

	30
	Teachers use variety of assessment techniques
	
	
	
	
	


5=Very High (VH),  4=High (H),  3=Moderate  (M), 2=Low (L),  1=Very Low  (VL)
Teachers’  performance  and  students’ academic achievements
This section seeks information on the extent to which your role in practice of instructional supervision Respond by putting a tick (√) in the spaces provided under the scale 1- 5. 
5=Very High (VH),  4=High (H),  3=Moderate  (M), 2=Low (L),  1=Very Low  (VL)
	No
	Items Teachers performance
	1
VL
	2
DL
	3
M
	4
H
	5
VH

	1
	Principals evaluates teachers performance appraisal in formative and assumptive way.
	
	
	
	
	

	2
	Principals conduct with teachers in order to review school performance progress.
	
	
	
	
	

	3
	principals allow teachers to experience sharing with teachers in other schools in order to improve their performance
	
	
	
	
	

	4
	Principals provide a more balanced set of incentives to teachers to initiate them for the achievement of school performance.
	
	
	
	
	

	5
	Principals evaluate task accomplishment continuously and give feedback for teachers to reach teachers performance in expected targets
	
	
	
	
	

	6
	Principals organize seminars workshops and other in-service training programs for teachers capability building.
	
	
	
	
	

	7
	Supervisors, teachers, and principals mutually agree on the next supervisory action for the professional growth and development of teachers.
	
	
	
	
	

	8
	Supervisors improve instruction academic, performance and professional development by conducting action research.
	
	
	
	
	

	9
	Supervisors assist teachers to engage in self assessment and personal relation to guide own professional development.
	
	
	
	
	

	10
	Supervisors motivate and support students to attain peak student 
performance.
	
	
	
	
	

	11
	Teachers participate in in-service training program to be themselves "best teacher".
	
	
	
	
	

	12
	Teachers proposes for the next steps for the continuing improvement of instructional activities using varied strategies.
	
	
	
	
	

	13
	Teachers improve teaching performance based on the feedback from mentor students peers and superiors.
	
	
	
	
	

	14
	Principals evaluate on students’ assessment and progress records.
	
	
	
	
	

	15
	Principals establishing safe and supportive school environment to give tutorial programs.
	
	
	
	
	

	16
	Principals inspire teachers to reach expected results of students performance
	
	
	
	
	

	17
	principals assist teachers on how to evaluate the performance of students
	
	
	
	
	

	18
	principals would provide teachers with constructive feedback on teaching performance for students achievement
	
	
	
	
	

	19
	Supervisors assist and ensure utilization of a range of assessment process of learners performance
	
	
	
	
	

	20
	Supervisors assist teachers on the assessment and evaluation techniques for student performance.
	
	
	
	
	

	21
	Teachers evaluate learning performance of students regularly
	
	
	
	
	

	22
	Teachers provide set targets to achieving to of students performance..
	
	
	
	
	

	23
	Subject teachers prepare tests based on the test specification.
	
	
	
	
	

	24
	At the beginning of academic year students set targets in each subjects to achieve their academic performance.
	
	
	
	
	

	25
	Subject teachers identifying students who are at risk failing and give tutorial program for their performance achievement.
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APPENDIX-2
WALLAGA UNIVERSITY
Department of Educational Planning and Management
The main purpose of this questionnaire is to collect relevant data for the study on the impacts of instructional supervision relation to the school performance kolfe sub city secondary schools in Addis Ababa. The response you provide have constrictive paramount and importance for the successful accomplishment of this study .so, you are kindly requested to give your genuine response. Your response will be used only for academic purpose and the responses will be kept confidential. 
Thank you in advance for your cooperation! 
Instruction: 
1. Don't write your name on the questionnaire. 
2. Write briefly your response for closed-ended questionnaire. 
3. The influence of instructional supervision, on teachers performance and students academic achievements for teachers, supervisors, principals, education expert and supervisor coordinator who are responsible to carry out instructional supervision activities in the school. 
4. Give appropriate response based on your school experience/context please, 
5. Use a thick mark "√" to your response of each open-ended questionnaire from the given rating scales in the box provided.



Part one :- General information
1. School-------------------------------------------------------- 
2 Sex: - 1-Male                  2- Female 
3. Age: - 1-20-30                2- 31-40                  3- 41and above
 4. Service 1- 1-5 years              2- 6-10 years                3- 11-15 years                4- 16 and above 
5. Educational status: 1-Diploma               2- Degree                        3-Masters 
6. Area of qualification :- (field of study) 1-subject                     2-Edpm
7. Current position   1-Teacher                          2- principal                      3-supervisor
Interview Questions for sub city School principals, Education Office and Supervision Coordinators.
The main purpose of this interview is to collect relevant information to the influence of instructional supervision on teacher’s performance and students’ academic achievements in secondary schools. The information you provide will have constructive and paramount importance for the successful accomplishment of this study...so you are kindly requested to give your genuine response. Your response will be used only for academic purpose and the response will kept confidential. 
1. How would you evaluate current instructional supervision practice in secondary schools?
--------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------
2. What is the current status of teacher performance in secondary schools? --------------------------------------------------------------------------------------------------------------------------------------
3. What is the status of student academic achievement in secondary school?
--------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------
4. What should be done supervisors or principals to improve  teachers performance and the student academic achievement in secondary schools? 
--------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------
5.How will you evaluate instructional supervision influences teacher performance and student academic achievement in secondary school?---------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------
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